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11.29 

School of Education Indiana University 

Leaves for Graduate Students Policy 

Effective date: 4/27/2011 

This policy provides continuing support, in the form of paid and unpaid leave,  and milestone extensions, for 
graduate students in the School of Education.  

Part A – PAID LEAVE 

PART B – UNPAID LEAVE 

PART C – POLICIES APPLICABLE TO ALL LEAVES 

PART D – SUPPORT APPLICABLE TO PAID AND UNPAID LEAVE 

PART E -- PROCEDURE 

A. PAID LEAVE (Family and Medical leave) 

Reasons for Paid Family and Medical Leave : Critical medical or family situation, defined as: 

• A serious health condition requiring an absence of 3 weeks or more 
• Care of a child within 12 months of the child’s birth or adoption 
• The serious health condition of a spouse, domestic partner, child, or parent when the student is the 

primary or co-primary caregiver and the absence is anticipated to continue for at least three weeks 
• Death of a spouse, domestic partner, child or parent 

Eligibility To be eligible for paid leave a student must: 

• be enrolled full-time in an School of Education graduate degree-granting or teacher certification 
program 

• have completed at least one full-time fall or spring semester in your current School of Education 
graduate program 

• hold a Student Academic Appointment in the School of Education, including affiliated centers, of at 
least 37.5 % FTE at the time of the leave OR hold a stipend-bearing fellowship during a non-working 
year 

Terms and Conditions of Paid Leave Students on paid family or medical leave who are on eligible Student 
Academic Appointments for the entire fall or spring term shall receive continuing full support including 
stipend, health insurance, and any fee remission for up to 6 consecutive weeks of leave, or to the end of the 
semester, whichever occurs first. Students on eligible summer appointments shall receive continuing full 
support for up to 2 consecutive weeks; students on other eligible appointments shall receive a number of 
leave days proportionate to the total duration of their appointment. During the time of the leave, the student’s 
duties and responsibilities will be reduced to providing information related to current students or research 
projects, as requested by the hiring department or center. Students on paid leave will be considered active in 
their programs and enrolled fulltime. Those who have been nominated to candidacy will have to remain 
enrolled in dissertation credits (795, 799 or G901) during the time of the leave. 
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B. UNPAID LEAVE 

Reasons for Unpaid Family and Medical Leave : Personal reason for sitting out of studies temporarily, 
and/or extension of a paid leave period without pay.  

Eligibility To be eligible for unpaid leave a student must: 

• be enrolled full-time in an School of Education graduate degree-granting or teacher certification 
program 

• have completed at least one full-time fall or spring semester in your current School of Education 
graduate program 

• the student may hold a Student Academic Appointment in the School of Education and request to  
combine unpaid leave with paid leave 

Terms and Conditions of Unpaid Leave Students on unpaid leave will be considered active in their 
programs but not enrolled fulltime. Those who have been nominated to candidacy will have to remain 
enrolled in dissertation credits (795, 799 or G901) during the time of the leave. 

Students on unpaid leave for serious medical reasons, caregiving, bereavement and maternity reasons as 
listed above, but not using the leave to extend paid leave, may apply for extension of academic milestones. 

Students on unpaid leave and using this leave to extend a paid leave will not receive a stipend for the unpaid 
period of leave, but may continue to receive health insurance and fee remission depending on the timing of 
this extension During the time of the leave, the student’s duties and responsibilities will be as agreed between 
the student and the hiring department or center. 

Students on unpaid leave for personal reasons not including caregiving, bereavement and maternity reasons 
as listed above, are not eligible for extension of academic milestones. 

 

C. POLICIES APPLICABLE TO ALL LEAVES 

Leave Frequency and Total Leave  

Graduate students may take family or medical leave in up to two terms of every five calendar years, but must 
be enrolled full-time for at least one fall or spring term between leaves. All leaves of any kind taken during one 
program of study may not total more than 104 weeks, inclusive of summer sessions. Family leave for the birth 
or adoption of a child must be concluded within 12 months of the birth of the child or the date on which the 
child is placed for adoption with the student.  

Responsibility of the Student  

It is the responsibility of the student: 

• To request the leave as soon as possible after the need is realized, before the beginning of the semester 
if possible. If the leave could not be anticipated, request for the leave should be made no more than one 
week after the need for the leave occurs. Leaves may be denied if the student does not provide 
adequate notice of the request. 

• To provide any requested medical certification or other verification of the reason for the leave. 
• To discuss with the assigned faculty advisor the impact of the leave on course and degree progress, 

and to make any necessary special arrangements. These arrangements should be made as part of the 
initial request for a leave whenever possible, and may be denied if made more than one week after the 
leave has begun. 



3 
 

• To provide certification of ability to return to duties at the end of the leave, where appropriate. 
• To provide information related to current students or research projects associated with SAA 

responsibilities, as requested by the hiring department or center. It is the responsibility of the hiring 
unit to arrange for covering the student’s remaining duties during the time of the leave; the student is 
expected to be cooperative in this process.  

• For students who have been nominated to candidacy, to remain enrolled in dissertation credits (795, 
799 or G901) during the time of the leave. 

Return from Leave  

Evaluation of a graduate student’s academic progress and performance shall not be affected negatively by an 
approved period of leave which conformed to the requirements spelled out in this policy. Upon return from an 
approved leave, a student whose contract is still in effect will be assigned the same or similar duties, as 
determined by the needs of the department or center, to complete the remainder of that contract. 

 

D. Support Applicable to Paid and Unpaid Leave 

Students approved for a family or medical leave, paid or unpaid, will be entitled to apply for a one-term 
extension of all major degree milestones and time limits (qualifying exam deadlines, number of years between 
passing the oral qualifying exam and obtaining the degree). Students who are enrolled in G 901 during the 
leave, or who have incomplete grades due to expire during the term of the leave, may also be eligible for 
extensions of the standard limits. Applications for such extensions are subject to approval from Graduate 
Studies (SoE programs) or the University Graduate School (Ph.D. programs).   

Current enrollment status will not be automatically affected by paid or unpaid Family and Medical Leaves. 
Students should discuss options with their primary faculty advisor and make individual arrangements with 
course instructors for any necessary accommodations to enrolled courses. On approval of the leave, these 
options may include: 

• A waiver of drop/add fees so that students can transfer from regular courses to research credits 
during the period of the leave, and 

• Complete withdrawal from current coursework, processed at the end of the semester and leaving the 
SAA and associated benefits intact.  

If at all possible, such requests for these supports should be made as part of the initial request for the leave, 
and should be accompanied by a written recommendation from a faculty advisor. Such requests are likely to 
be denied if they are made more than one week after the leave has begun.  

E. PROCEDURE 

A student should fill out the Request for Leave Form and review it with their primary faculty advisor and, for 
paid leaves, with their SAA supervisor. The student turns the form in to their major department, for paid 
leaves accompanied by a memo describing the specific arrangements, if any, pertaining to timeline and SAA 
responsibilities. When the form has been signed and approved at the department level, department staff 
forward it to the Office of Graduate Studies. Final approval of family and medical leaves will be made by the 
Associate Dean for Graduate Studies, after consultation with the department or center. Leaves will be 
considered only for current or future terms, and will not be granted retroactively. Milestone extensions for 
PhD students must be approved by the Graduate School, and for Masters, EdD, Specialist and Certificate 
Students by the Associate Dean for Graduate Studies.  
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School of Education Indiana University 

Leaves for Graduate Students  

Frequently Asked Questions 

GENERAL  

What is a Graduate Student Leave?  
The Graduate Student Leave provides students with an opportunity to take care of uncontrollable events that 
interfere with their ability to work towards a degree. Policy provides for two types of leaves: 
 Family and Medical Leave provides for up to six weeks paid leave provided to students who have at 

least a 37.5 FTE academic appointment, including teaching assistants, research assistants, associate 
instructors, and faculty assistants who receive University-paid health benefits. Employment or study 
elsewhere while on leave without explicit written approval is prohibited and may be grounds for 
cancelling the leave or academic dismissal. 

 Academic leave provides up to two years of relief from coursework taken in increments of full regular 
terms (fall, spring) 

 
Is the Graduate Student Leave the same as the Indiana University Family and Medical Leave of Absence 
for Faculty and Staff?  
No. The Graduate Student Leave policy is designed for graduate students and differs from the faculty and staff 
policy.  
 
What are the benefits of an approved Graduate Student Leave?  
If approved for a Graduate Student Leave, the academic benefits are worked out individually for each student 
with the guidance of their faculty advisors, departments/centers, and the Associate Dean for Graduate Studies. 
A student receives a written record of their absence and, in the case of Family and Medical Leave, may request 
an absence from student academic appointment, transfer of current credits to research, grades of Incomplete, 
a one-term extension of current grades of Incomplete, or complete withdrawal from coursework. If necessary, 
the student works with the Student Advocates Office regarding complete withdrawal from coursework. The 
Leave may also extend financial commitments that are contingent on continued progress towards a degree. 
  
In the case of Family and Medical leave, The Office of Graduate Studies may approve extensions of milestones 
for Ed.D, Ed.S., MS and Certificate students. The Office of Graduate Studies also works with the University 
Graduate School regarding extensions of milestones for Ph.D students. A student may use documentation of an 
approved leave as support for their request for a milestone and time limits extension from the University 
Graduate School. A leave does not guarantee an automatic or immediate extension of milestones or standard 
limits by the University Graduate School.  
 
How does taking a Graduate Student Leave affect my student loan status? 

If you are a doctoral student and have been nominated to candidacy, you must be enrolled in at least 1 hour of 
dissertation credit, every fall and every spring,  to keep your student loan repayment deferment.  

 

If you are a pre-candidacy doctoral student or a master’s, specialist, or graduate teacher certification program 
student, you must be enrolled in at least 4 credit hours (half-time) to keep your student loan repayment deferment 
for most federal student loan programs. You are strongly advised to check with the IU Student Loan Administration 
office for the specific requirements for your loan (http://www.fms.indiana.edu/sla/home.asp). 

 
How long is a term extension?  
A term extension is equal to one Fall or Spring semester. A department/center may also determine a different 
length of time for their student, not to exceed one semester.  
 

http://www.fms.indiana.edu/sla/home.asp�
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When can a student request a Graduate Student Leave of Absence?  

In the case of Family and Medical leave, a student seeking a Graduate Student Leave should request the leave 
as soon as possible. If the leave is anticipated, this should occur prior to the beginning of the semester. If the 
leave is unanticipated, the request should be made no more than one week after the need for the leave occurs. 
Departments may submit paperwork on behalf of and with approval by the student. Leaves may be denied 
because of the failure of the Student to provide adequate notice of the request for leave. Leaves of absence may 
not be requested retroactively.  
 
In the case of unpaid leave taken for personal reasons, the request for leave should be made prior to the start 
of the term in which the leave will occur 
 
What qualifies a student to receive an unpaid Academic Leave?  
Unpaid Academic Leaves of Absence are granted for students with unanticipated responsibilities that interfere 
with the ability to work towards a degree and at the discretion of the department/center. Leaves for military 
duty are coordinated in conjunction with the Indiana University Veteran Support Services.  
 
How long does it take to process a Graduate Student Leave request?  
If the request is complete upon submission, the typical process time is 7-10 business days. However, if the 
request is incomplete, the process may take up to 21 business days.  
 
FAMILY AND MEDICAL LEAVE  

What counts as a serious health condition?  
Under the Indiana University Family and Medical Leave policy, qualifying serious health conditions include 
any of the following: Chronic conditions (diabetes, epilepsy, asthma, etc.); Multiple treatments (chemotherapy, 
dialysis, etc.) Pregnancy & prenatal care; overnight hospitalization; permanent/long term conditions 
(Alzheimer’s, terminal disease); Incapacity of more than three calendar days requiring a continuous regimen 
of treatment (including injury).  
 
Is medical certification required?  
Medical certification is required for any serious health condition. A student should obtain a copy of the 
medical certification form and take it to the health care provider to have it completed. The medical 
certification should be submitted within in 15 days of the leave request. 
  
Who qualifies as a health care provider under the Graduate Student Leave guideline?  
Under the Indiana University Family and Medical Leave policy, persons authorized to provide health care 
services include podiatrists, psychologists, optometrists, chiropractors, dentists, doctors of medicine or 
osteopathy, nurse practitioners and midwives, clinical social workers, Christian Science practitioners, and any 
recognized IU health plan provider.  
 
Who are the family members covered under the Graduate Student Leave guideline?  
A student may use the Graduate Student Family and Medical Leave for his/her own care, the care of a spouse, 
dependent children under age 18, same sex domestic partner as qualified by the University Affidavit of 
Domestic Partnership, child of the same sex domestic partner, or the parents of the student.  
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STUDENTS  

How do I apply for a Graduate Student Leave of Absence?  
Requests for Family and Medical Leave can be made by the student to his or her faculty advisor, center 
director, or department chair by completing the Leave Request Form.  
 
Requests for Academic Leave should be made by the student to the department chair for the student’s major 
program. Approved leaves will be reported to the Graduate Studies Office and recorded in the student’s file. 
 
What signatures do I need on Graduate Student Leave of Absence request form?  
A complete unpaid Academic Leave request form will have the student’s and the Faculty Advisor signatures. A 
student requesting a paid Family & Medical Leave must have the Department Chairperson’s or Center 
Director’s signature in addition to the advisor’s.  
 
What if I need more than the 6 weeks provided under a Family and Medical Leave?  
Although very few students are granted Leaves of Absence for more than one semester, a student may request 
a leave of up to two years. The two years may include 6 weeks of paid leave and the remainder in unpaid leave. 
For a mixed leave, the student should fill out both the Family and Medical leave Request and the Academic 
Leave Request. 
 
What do I receive on a paid Family and Medical Leave?  
A student on a paid Family & Medical Leave receives continuing full support including stipend, health 
insurance, and any fee remission for up to 6 consecutive weeks of leave or to the end of the semester, 
whichever comes first. Students on eligible summer appointments shall receive continuing full support for up 
to 2 consecutive weeks. Students on other eligible appointments may receive a number of leave days 
proportionate to the total duration of their appointment. 
  
What happens to my coursework when I am on an Family and Medical Leave?  
The details of each Leave of Absence are worked out for each individual student in consultation with their 
faculty advisors. Students approved for a family or medical leave (paid or unpaid)often apply for and receive a 
one-term extension of all major degree milestones and time limits such as qualifying exam deadlines and the 
number of years between passing the oral qualifying exam and obtaining the degree. Students who are 
enrolled in G901 during the leave or who have incomplete grades from previous terms may also be eligible for 
extension of the standard limits. It is necessary to work with the student’s faculty advisors and University 
Graduate School to determine eligibility and approval for milestone extensions.  
 
How often may I take a Graduate Student Leave of Absence? May I take a Graduate Student Leave of 
Absence on an intermittent basis?  
Academic Leave may provide up to 104 weeks total relief from coursework in a given program of study. Each 
graduate student with at least a 37.5 FTE academic appointment is eligible for paid family or medical leaves in 
up to two terms of every five calendar years, but must be enrolled full-time for at least one semester in 
between leaves. Extended or intermittent leaves may be granted for students with chronic serious health 
conditions or ongoing treatments (i.e., chronic asthma, chemotherapy or dialysis treatments, care of a 
qualifying family member). Students should schedule foreseeable appointments around their normal work 
schedule and seek department/center approval on foreseeable absences. We encourage students to work with 
their faculty advisors to craft a Leave request that best suits their needs. 
  
In the event of child birth or adoption, if both I and my spouse/domestic partner are graduate students in 
Education, are we able to take paid Family and Medical Leave at the same time?  
Yes. Requests for leave are treated on an individual basis. If both parents meet all necessary conditions, they 
may request and be approved for leave at the same time. 
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FACULTY AND DEPARTMENTS  

Who pays for an approved Family and Medical Leave?  
The School expects each department/center to cover the cost of paid Graduate Student Leaves in much the 
same way as it does for other employees. A department chairperson’s or center director’s signature on the 
leave request acknowledges their awareness and understanding of their financial responsibility. If the costs 
present a major hardship, the department/center should contact the Office of Graduate Studies as soon as 
possible to discuss alternatives. 
  
Who covers for the student’s academic appointment duties and academic load while the student is on 
leave?  
The School leaves it to each department/center to work out the details of a replacement. Some departments 
have hired temporary instructors; others temporarily shift the work responsibilities to faculty or other staff.  
 
May a student use the Graduate Student Leave on an intermittent basis?  
Yes, a student is eligible, with department/center approval, to the use Graduate Student Leave intermittently. 
The School asks departments/centers to work closely with the student to craft a Leave request that best 
accommodates both the student’s and the department’s/center’s needs. 

May a part time graduate student request Graduate Student Leave? 

Yes, if you are a part time graduate student wanting to sit out of your program for personal reasons you may 
request unpaid leave of up to 104 weeks total during one program of studies. Speak directly with an advisor or 
with program/department head about outstanding grades of incomplete and other timeline issues that may 
affect you during an unpaid leave taken for personal reasons. 

Graduate students studying part time are not eligible for paid leave or timeline extensions.     
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Summary of Leaves 

 
must hold 
SAA repeatable 

requires 
medical, 
family 
reason 

requires 
interval 
between 
requests 

time 
limit 

extension of 
milestones NO NO YES N/A 

2 terms  
(1 year) 

 
paid leave YES YES YES YES 6 weeks 

 
unpaid leave NO YES 

YES – if extension 
of paid leave or 
requesting timeline 
extensions 
NO – if standalone 
leave for personal 
reasons  NO 

2 years 
(104 weeks) 

 
Example of multiple leaves in one program of study 
SEM F S sum F S sum F S sum F S sum F S sum F S sum 
 fulltime 

study 
(FTS) 

6 week  
paid 
leave 

 16 
weeks 
unpaid 
leave 

FTS  FTS 6 week  
paid 
leave 

 FTS FTS  FTS FTS   16 weeks 
unpaid 
leave 

 

  PARENTAL LEAVE    LEAVE 
FOR 
ILLNESS 

        PERSONAL 
LEAVE 

 

 year 1   year 2   year 
3 

  year 
4 

  year 
5 

  Year 
6 

  

total 
weeks 

 6  22    28         44 weeks  
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       School of Education Indiana University 
Graduate Student Leave of Absence Request 

 
 

Last First Student ID # 
 

  Yes   No 
Degree Program Name of Fellowship or Student Academic Appointment I receive Student Loans 

 
Date leave is to begin  end:   Type: A.   Medical /Family   Personal 

 B.   Paid     Unpaid 
 

This Leave is for the following qualifying reason: 
□ a serious health condition requiring an absence of 3 weeks or more 
□ care of a child within 12 months of birth or adoption of a child 
□ care of a spouse, domestic partner, child or parent with a serious health condition when the student is the 

primary or co-primary caregiver and the absence is anticipated to continue for at least 3 weeks 
□ death of a spouse, domestic partner, child or parent 

Name/Relationship of relevant family member:    
Note: Same sex domestic partner and children of partnership coverage must be qualified by the University’s 
Affidavit of Domestic Partnership. 

□ Other/personal, please attach explanation 
 
All requests must be accompanied by a memo from the department chair/center director describing how job duties will be covered if 
the student is a Student Academic Appointee. If the student has multiple appointments, memos are required for all appointments. 

 
Requested accommodations: 
□ Term extension of incompletes 
□ Absence from Student Academic Appointment duties 
□ Transfer of all current credits to research 

 
□ Grade of Incomplete for current coursework 
□ Complete withdrawal from coursework 
□ Other, please attach explanation 

 
A graduate student in the School of Education may request a leave of absence by submitting a Leave of Absence 

Request form to the Office of Graduate Studies.  Approval is subject to the following conditions and understandings: 
1. I have completed at least 1 full-time semester prior to the leave request. 
2. This leave will not exceed the total allowable limit of 104 weeks in this program of study, including any prior or current  

approved leave. 
3. The student and department understand that a leave does not apply retroactively. 
4. The student and department understand that a leave does not automatically extend grades of incomplete. 
5. The student and department understand that a leave does not automatically extend or circumvent milestones or other 

requirements determined by the School of Education or the University Graduate School. 
6. The student and department understand that a leave preserves the curriculum and requirements designated in the 

School of Education Graduate Program Bulletin and the University Graduate School Bulletin at the time of the students 
leave in the event of change in curriculum or degree requirements while a student is on leave. 

7. The student understands that a department may choose not to accept a course, thesis or doctoral requirement while he or 
she is on leave. 

8. The student understands that depending on the length and timing of his or her leave, the leave may affect their 
funding, i.e. fellowship monies received, AI stipend, federal loan, etc., and will contact the Office of the Bursar or their 
funding source to discuss this matter. 

9. The student understands that not returning to their academic program following the end of an approved leave without 
prior communication, forfeits any remaining commitments or agreements from the School, Department, or Center of 
ongoing financial support or special academic arrangements made in subsequent semesters. 

10. The department understands that if a student is applying for and the department agrees to a paid leave department 
maintains financial responsibility for the student on leave and any temporary replacement. 

 
 

Student Signature Date 
 
 

Faculty Advisor Name & Signature Date 
 
 

Department Chair/Center Director Signature (required for paid leave request) Date 
 

Associate Dean for Graduate Studies Date 
 

Please submit completed and signed request along with medical certification to:  
Office of Graduate Studies ED 2100 201 N. Rose Ave Bloomington IN 47405 

p.812.856.8504 f. 812.856.8505 e. educate@indiana.edu 

 
 
 
 
 

mailto:educate@indiana.edu�
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FOR GRADUATE OFFICE USE ONLY: 
  Leave conditionally approved pending receipt of medical certification (received w/in 15 days on   ) 
  Leave approved 

 
With the following accommodations: 
□ Extension of incompletes and milestones 
□ Transfer of all current credits to research 
□ Change in SAA duties 

  □ Grade of incomplete for current coursework 
  □ Complete withdrawal from coursework 
  □ Other (see attached) 

 
 

Leave denied because Student: 
□ is not enrolled full-time in an Education Graduate program or is not in good academic standing 
□ has not been enrolled full-time in an Education Graduate program for 1 semester before/between leaves 
□ does not have a qualifying reason for leave 
□ has exhausted calendar year allotment 
□ is not eligible for paid-leave because the student does not hold an eligible Education appointment 
□ did not submit medical certification 

 
Additional Comments: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Office of Graduate Studies (signature of reviewer) Date 
 

Date given to student:   Via:      U.S. Mail      E-mail      Other (specify):    
 
 
 

Please submit completed and signed request along with medical certification to:  
Office of Graduate Studies ED 2100 201 N. Rose Ave Bloomington IN 47405  

p.812.856.8504 f. 812.856.8505 e. educate@indiana.edu 
 
 
 
 
 
 

mailto:educate@indiana.edu�
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11.47 
Indiana Commission for Higher Education 

 
DISTANCE EDUCATION PROGRAM PROPOSAL 

 
 
 

Institution: Indiana University-Bloomington 
Degree Program: Masters in Educational Leadership: K-12 Building-level 

Administrator Track 
Date: March 11, 2011 
 
The Department of Educational Leadership and Policy Studies at Indiana 
University prepares principal candidates for schools across Indiana through a 
masters degree and certification-only programs. The K-12 Building Level 
Administration certificate is a 24 credit hour program that forms the core of the 36 
credit hour Masters degree program.  
 
We currently deliver our Masters degree programs in face-to-face formats in Marion 
and Monroe counties. The majority of students enrolled in the programs take one to 
two courses each semester and summer while remaining employed—usually as a 
teacher. We recognize a sizeable demand for principal preparation from candidates 
who are not able to access our programs due to their location, job requirements, and 
other constraints. A 2011 survey of a sample of Indiana school corporations 
indicated hundreds of educators sought more accessible options for leadership 
preparation.  
 
This application is recognition that a growing number of educators in Indiana, the 
U.S. and possibly internationally seek additional options to earn a Masters degree 
in educational leadership in order to lead various types of school organizations. For 
this reason, we request approval to extend our delivery of this program through on-
line coursework. This distance education option expands the workforce 
opportunities for individuals to meet the leadership needs of public and private 
schools. 
 
The resulting courses are delivered over the Internet using Indiana University’s 
Oncourse system, which includes email, electronic discussion forums, joint group 
workspace, and access to the university library. Our on-line courses are taught 
and/or supervised by faculty who teach the same courses on either IUPUI or IUB 
campuses. Readings and assignments are equivalent and there is no difference in 
admissions requirements for on-campus and on-line Master’s degree students. 
 
We feel extending delivery of our programs in this way will allow Indiana 
University to meet a demand for high quality educational leadership programs 
throughout the state, the nation, and perhaps internationally. The application that 
follows details the proposed expansion of delivery.  
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Item 
 1. 
 

On-Campus Enrollment/Degree History (from SIS): 

   FY2008 FY2009 
 

FY2010 

  Headcount    20 18         15    
  FTE      6       5    2   
  Degrees      13      16   12   
 
 
 2. 
 

Mix of Technologies: 

This program will be delivered by using the following mix of technologies 
(select as many as apply): 
 

 Television: 
One Way Video 

 IHETS - Satellite 
 IHETS - Terrestrial 
 IU VIC System 
 Cable/Public TV 
 Videocassette 
 Other : ( explain here )

Two-Way Video 

 

 IHETS - Satellite 
 IHETS - Terrestrial 
 IU VIC System 
 Other : ( explain here ) 

 
 

 
  x  Internet/Web 

 IHETS INDnet 
 IU VIC System 

x  Other : Oncourse system 
 
   Computer-Based (CD-ROM, DVD, diskette, etc.) 
 
   Audioconferencing/Audiocassette 
 
   Print Correspondence 
 
   Other : ( explain here ) 
 
 
3. 
 

Access to the Instruction: 

  a. The selected mix of technologies allows students to receive the instruction 
in the following settings (select as many as apply): 

 
x  Home 
x  Workplace (Including Hospitals) 
x  Libraries and Other Public, Non-Educational Settings 
x  K-12 Schools 



3 
 

x  Campuses/Centers within the Same System 
x  All Public Campuses/Centers 

 
  b. Will the institution enroll students in the program from anywhere in the 

state? 
 

x  Yes (also possibly students from outside Indiana and the U.S. 
 No 

 
( If "No", please explain here ) 

 
 4. 

 
Schedule for Delivering Coursework: 

a.  All required coursework in the major will be offered via distance 
education technology over a two-year period. 
  

b.  A minimum of six elective courses will be offered via distance education 
technology each year. 

  
c.  Please explain how students will be able to complete general education, 

minor, and other curricular requirements outside of the major. 
 
 The foundation/inquiry courses that are required in the Masters degree 
in educational leadership are available in on-line delivery formats. These 
courses are sequenced into our schedule for the degree cohorts.  It is also 
possible to transfer into the degree up to 9 credits of coursework from 
other accredited institutions if coursework meets the Office of Graduate 
Studies requirements and is approved by the Masters program advisor. 

 
 
 5. 
 

Off-Campus Curriculum and Instruction: 

  a. Will the off-campus curriculum be identical to the on-campus 
curriculum? 

 
   x  Yes 
    No  
 

( If "No", please explain here ) 
 
  b. Will the program require students to complete laboratory or studio 

work? 
 
   x  No (students will be required to complete a practicum in their home 

districts/schools.) 
    Yes 
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( If "Yes", explain here ) 
 

c.  Please explain how the program will provide for timely and appropriate 
interaction between students and faculty members. 

 
Interaction between students and faculty members will occur primarily 
through online discussion, which is an integral and weekly part of each 
course.  In addition, faculty members provide feedback via assignments, 
telephone conversations, private emails, and other Oncourse formats 
(e.g., podcasts, webinars, etc.).  Because contact over the Internet occurs 
several times a week and often daily, on-line students often receive more 
timely feedback from faculty members than students in on-campus 
courses that meet only once a week for 3 hours. 

 
  d. Will the program require students to come to campus for any period of 

time? 
 
    No 
   x  Yes 
 
   If “Yes,” please indicate for how long, with what frequency, and for what 

purpose. 
 

Students in the on-line program cohort will be expected to attend an 
intensive summer workshop on campus at the beginning of their 
programs in order to acquaint students with faculty, course sequences 
and requirements, and assessment processes.  This intensive workshop 
will also include some coursework.  Students (e.g., those outside Indiana 
or the U.S.) who are unable to travel will be allowed to participate in an 
on-line orientation session using Adobe Breeze or other on-line meeting 
formats. 

 
 
  e. Please explain how the program will provide for timely and appropriate 

interaction between students and other students. 
 
Each week, students are required to post electronic responses to 
readings and instructor questions on the Oncourse Forum site.  In 
addition, they are required to respond to other students’ postings by 
asking questions, critiquing, offering suggestions, and expanding ideas.  
Many classes have small group assignments (e.g., develop new principal 
handbooks, powerpoint presentations to school boards, case study 
decisions, or policy proposals) in which students work together in on-
line, small-group discussion spaces and then report to the larger group 
through Forum or other Oncourse components.  It is also possible for 
students to meet in “real-time” using Oncourse chat room facilities or 
more often by posting and responding to comments over the period of a 
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week since students from different time zones and parts of the world can 
be in the same group. 

 
 6. 
 

Assessment of Student Learning: 

  Please explain how student learning will be assessed. 
 

Student assessment in classes is done through a combination of evaluating 
written assignments and the quality/quantity of discussion (forum) 
participation.  Assignments provide evidence of the student’s understanding 
of knowledge and skills in the various components of educational leadership; 
the application of this knowledge and skills for problem solving, decision 
making, and leadership practice; and the awareness of the student of 
personal and professional dispositions necessary for the practice of 
educational leadership.   

 
 
 7. 
 

Availability of Academic Support and Student Services: 

  Please explain how students will have access to each of the following 
academic support and student services: 

 
a.  Admissions: Both on-campus and on-line Masters degree students are 

able to apply for the programs entirely on-line.  Telephone and email 
support (from both the program area and the Office of Graduate Studies) 
are available for students who have questions about the admissions 
process. 
 

b.  Financial Aid:  Very few on-line Masters degree students qualify for 
financial aid because they are only registered in 1-2 courses per semester.  
Those who take more than two courses are able to apply for financial aid. 
 

c.  Academic Advising: All students accepted into all Masters degree 
programs in educational leadership (including the on-line program) have 
access to a faculty member who is the program advisor who works with 
students to develop a plan of study and is available for questions and 
advice.  The faculty member who teaches the Practicum course works 
throughout the course of the program with the students in developing 
projects to satisfy the certification practicum requirements. 
 

d.  Course Materials (including delivery mechanism): Course materials are 
available through several sources.  Journal articles and some class 
readings are available through the Indiana University Library electronic 
reserves.  Case studies, used in many of the courses, are available free of 
charge to students through the Journal of Cases in Educational 
Leadership by virtue of the program’s membership in the University 
Council for Educational Administration.  Books used in courses can be 
ordered and mailed to students via the University book store, and it is 
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possible to order books on-line from various distributors and publishers.  
Sample student papers and models of student work can be posted for 
students to view on the Oncourse site. 
 

e.  Library Materials (including delivery mechanism): Students have all the 
electronic resources of the Indiana University Library including 
electronic reserves available through the library’s website.  In addition, 
copies of books and articles not available electronically may be requested 
and received by surface mail. 
 

f.  Placement and Counseling:  Students are counseled by the faculty 
member assigned as the program advisor.  In addition, to the advisor, the 
faculty member who teaches the Practicum course is available to assist 
the student in placement questions and opportunities.  Students also 
receive counseling from other course instructors.  Distance education 
registration personnel, as well as other University student services, are 
available through email contact. 
 

g.  Technical support (e.g. on-line help desk). The initial point of contact for 
technical support is either the distance education registration desk (first 
contact) or later the course instructor once a student is enrolled.  In 
nearly all cases, problems should be able to be solved through these two 
points of contact.  When this is not sufficient, students and their 
instructors are put in contact with University Information and 
Technology Services (UITS) and/or the School of Education Instructional 
Computing office.  The Oncourse site includes easily accessible 
information for getting help from UITS either by phone or email. 

 
 
 
 
 8. 
    Fees

Student Fees: 
1

            for Part-Time Students 
 Charged per Semester Hour 

 
   Indiana Residents 
 

Non-Residents 

  On-Campus Instruction $ 769.70     $ 1447.83     
 Includes a Practicum fee; other fees vary by number of credits taken. 

Fees include health, activity, transportation, and technology. 
 

  Distance Education Instruction              $ 481.61         $  577.93 
 Includes a Practicum fee; no additional fees are charged for distance 

ed. students. Non-resident fee based on 20% increase over resident 
fee. 

 

                                                
1 All tuition and mandatory fees 
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 9. 
  This program will be reviewed under the process and criteria dated ( enter 

date ), which has been transmitted to the Commission for Higher Education. 

Review Process: 
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NEW ACADEMIC DEGREE PROGRAM PROPOSAL SUMMARY 
 
 I. Prepared by Institution 
 
  Institution/Location: Indiana University-Bloomington  
  Program: Master’s Degree in Educational Leadership (DE version) 
 
    Year 1 Year 2 Year 3 Year 4 Year 5 
    FY2011 FY2012 FY2013 FY2014 
  Enrollment Projections  (Headcount) 

FY2015 

   Full-Time   0       0      0     0    
   Part-Time 

   0    
   25       30      35     40   

   Total 

    45    

  25       30      35     40   
 

    45    

  Enrollment Projections (FTE) 
   Full-Time                         
   Part-Time 

       
                        

   Total 

       

                        
 

       

  Degree Completions Projection  22 25 30 
 

35  

  New State Funds Requested (Actual)  None requested 
 
  New State Funds Requested (Increases)          No increase requested 
 
 
 II. Prepared by CHE 
 
  New State Funds To Be Considered 
     for Recommendation (Actual)      
 
  New State Funds To Be Considered 
     for Recommendation (Increases)      
 
  CHE Code:  Comment:  Budget calculations are based on the assumption that Year 1 = FY199.  
  Campus Code:   
  County Code:   
  Degree Level:   
  CIP Code:   
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11.48 
Indiana Commission for Higher Education 

 
DISTANCE EDUCATION PROGRAM PROPOSAL 

 
 
 

Institution: Indiana University-Bloomington 
Degree Program: Masters in Educational Leadership:  Teacher 

Leadership Track 
Date: March 11, 2011 
 
The Department of Educational Leadership and Policy Studies at Indiana 
University prepares public and private school teachers to serve in teacher 
leadership roles for schools through a Master’s degree.  These individuals lead 
school data teams, provide literacy coaching and professional development to other 
teachers, and engage in other leadership responsibilities in a variety of public and 
private school settings.  
 
We currently deliver our Master’s degree programs in face-to-face formats in Marion 
and Monroe counties. Nearly every student who pursues the Master’s degree does so 
by taking one to two courses each semester and summer while remaining employed 
as a teacher.  We recognize a sizeable demand for teacher leadership preparation 
from candidates who are not able to access our programs due to their location, job 
requirements, and other constraints.   
 
This application is recognition that a growing number of educators in Indiana, the 
U.S. and possibly internationally seek additional options to earn a Master’s degree 
in teacher leadership. For this reason, we request approval to extend our delivery of 
this program through on-line coursework.  This distance education option expands 
the workforce opportunities for individuals to meet the leadership needs of public 
and private schools. 
 
The resulting courses are delivered over the Internet using Indiana University’s 
Oncourse system which includes email, electronic discussion forums, joint group 
workspace, and access to the university library. Our on-line courses are taught 
and/or supervised by faculty who teach the same courses on either IUPUI or IUB 
campuses.  Readings and assignments are equivalent and there is no difference in 
admissions requirements for on-campus and on-line Master’s degree students. 
 
We feel extending delivery of our teacher leadership program in this way will allow 
Indiana University to meet a demand for high quality educational leadership 
programs through the state, the nation and perhaps internationally.  The 
application that follows details the proposed expansion of delivery 
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Item 
 1. 
 

On-Campus Enrollment/Degree History (from SIS): 

   FY2004 FY2005 FY2009 
 

FY2010 

  Headcount    13      10      7          0 
  FTE    6      3      2          0 
  Degrees                13           4 
 
 
 2. 
 

Mix of Technologies: 

This program will be delivered by using the following mix of technologies 
(select as many as apply): 
 

 Television: 
One Way Video 

 IHETS - Satellite 
 IHETS - Terrestrial 
 IU VIC System 
 Cable/Public TV 
 Videocassette 
 Other : ( explain here )

Two-Way Video 

 

 IHETS - Satellite 
 IHETS - Terrestrial 
 IU VIC System 
 Other : ( explain here ) 

 
 

 
  x  Internet/Web 

 IHETS INDnet 
 IU VIC System 

x  Other : Oncourse system 
 
   Computer-Based (CD-ROM, DVD, diskette, etc.) 
 
   Audioconferencing/Audiocassette 
 
   Print Correspondence 
 
   Other : ( explain here ) 
 
 
3. 
 

Access to the Instruction: 

  a. The selected mix of technologies allows students to receive the instruction 
in the following settings (select as many as apply): 

 
x  Home 
x  Workplace (Including Hospitals) 
x  Libraries and Other Public, Non-Educational Settings 
x  K-12 Schools 
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x  Campuses/Centers within the Same System 
x  All Public Campuses/Centers 

 
  b. Will the institution enroll students in the program from anywhere in the 

state? 
 

x  Yes (also possibly students from outside Indiana and the U.S. 
 No 

 
( If "No", please explain here ) 

 
 4. 

 
Schedule for Delivering Coursework: 

a.  All required coursework in the major will be offered via distance 
education technology over a two-year period. 
  

b.  A minimum of six elective courses will be offered via distance education 
technology each year. 

  
c.  Please explain how students will be able to complete general education, 

minor, and other curricular requirements outside of the major. 
 
The foundations/inquiry/curriculum courses that are required in the 
Masters degree in teacher leadership are available in on-line delivery 
formats. These courses are sequenced into our schedule for the degree 
cohorts.  It is also possible to transfer into the degree up to 9 credits of 
coursework from other accredited institutions if coursework meet the 
Office of Graduate Studies requirements and is approved by the Master’s 
program advisor. 

 
 
 5. 
 

Off-Campus Curriculum and Instruction: 

  a. Will the off-campus curriculum be identical to the on-campus 
curriculum? 

 
   x  Yes 
    No  
 

( If "No", please explain here ) 
 
  b. Will the program require students to complete laboratory or studio 

work? 
 
   x  No (students will be required to complete a practicum in their home 

districts/schools.) 
    Yes 
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( If "Yes", explain here ) 

 
c.  Please explain how the program will provide for timely and appropriate 

interaction between students and faculty members. 
 

Interaction between students and faculty members will occur primarily 
through online discussion, which is an integral and weekly part of each 
course.  In addition, faculty members provide feedback via assignments, 
telephone conversations, private emails, and other Oncourse formats 
(e.g., podcasts, webinars, etc.).  Because contact over the Internet occurs 
several times a week and often daily, on-line students often receive more 
timely feedback from faculty members than students in on-campus 
courses that meet only once a week for 3 hours. 

 
  d. Will the program require students to come to campus for any period of 

time? 
 
    No 
   x  Yes 
 
   If “Yes,” please indicate for how long, with what frequency, and for what 

purpose. 
 

Students in the on-line program cohort will be expected to attend an 
intensive summer workshop on campus at the beginning of their 
programs in order to acquaint students with faculty, course sequences 
and requirements, and assessment processes.  This intensive workshop 
will also include some coursework.  Students (e.g., those outside Indiana 
or the U.S.) who are unable to travel will be allowed to participate in an 
on-line orientation session using Adobe Breeze or other on-line meeting 
formats. 

 
 
  e. Please explain how the program will provide for timely and appropriate 

interaction between students and other students. 
 
Each week, students are required to post electronic responses to 
readings and instructor discussion questions on the Oncourse Forum.  In 
addition, they are required to respond to other students’ postings by 
asking questions, critiquing, offering suggestions, and expanding ideas.  
Many classes have small group assignments (e.g., develop new principal 
handbooks, powerpoint presentations, policy proposals, etc.) in which 
students work together in on-line, small-group discussion spaces and 
then report to the larger group through Forum or other Oncourse 
components.  It is also possible for students to meet in “real-time” using 
Oncourse chat room facilities or more often by posting and responding to 
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comments over the period of a week since students from different time 
zones and parts of the world can be in the same group. 

 
 6. 
 

Assessment of Student Learning: 

  Please explain how student learning will be assessed. 
 

Student assessment in classes is done through a combination of evaluating 
written assignments and the quality/quantity of discussion (forum) 
participation.  Assignments provide evidence of the student’s understanding 
of knowledge and skills in the various components of educational leadership; 
the application of this knowledge and skills for problem solving, decision 
making, and leadership implementation; and the awareness of the student of 
personal and professional dispositions necessary for the practice of teacher 
leadership.   

 
 
 7. 
 

Availability of Academic Support and Student Services: 

  Please explain how students will have access to each of the following 
academic support and student services: 

 
a.  Admissions: Both on-campus and on-line Master’s degree students are 

able to apply for the programs entirely on-line.  Telephone and email 
support (from both the program area and the Office of Graduate Studies) 
are available for students who have questions about the admissions 
process. 
 

b.  Financial Aid:  Very few on-line Master’s degree students qualify for 
financial aid because they are only 1-2 courses per semester.  Those who 
take more than two courses are able to apply for financial aid. 
 

c.  Academic Advising: All students accepted into all Masters degree 
programs in educational leadership (including the on-line Teacher 
Leadership program) have access to a faculty member who is the program 
advisor who works with students to develop a plan of study and is 
available for questions and advice.  The faculty member who teaches the 
Practicum course works throughout the course of the program with the 
student in developing projects to satisfy the practicum requirements. 
 

d.  Course Materials (including delivery mechanism): Course materials are 
available through several sources.  Journal articles and some class 
readings are available through the Indiana University Library electronic 
reserves.  Case studies, used in many of the courses, are available free of 
charge to students through the Journal of Cases in Educational 
Leadership by virtue of the program’s membership in the University 
Council for Educational Administration.  Books used in courses can be 
ordered and mailed to students via the University book store, and it is 



6 
 

possible to order books on-line from various distributors and publishers.  
Sample student papers and models of student work can be posted for 
students to view on the Oncourse site. 
 

e.  Library Materials (including delivery mechanism): Students have all the 
electronic resources of the Indiana University Library including 
electronic reserves available through the library’s website.  In addition, 
copies of books and articles not available electronically may be requested 
and received by surface mail. 
 

f.  Placement and Counseling:  Students are counseled by the faculty 
member assigned as the program advisor.  In addition, to the advisor, the 
faculty member who teaches the Practicum course is available to assist 
the student in placement questions and opportunities.  Students also 
receive counseling from other course instructors.  Distance education 
registration personnel, as well as other University student services, are 
available through email contact. 
 

g.  Technical support (e.g. on-line help desk). The initial point of contact for 
technical support is either the distance education registration desk (first 
contact) or later the course instructor once a student is enrolled.  In 
nearly all cases, problems have been able to be handled through these 
two points of contact.  When this is not sufficient, students and their 
instructors are put in contact with University Information and 
Technology Services (UITS) and/or the School of Education Instructional 
Computing office.  The Oncourse site includes easily accessible 
information for getting help from UITS either by phone or email. 

 
 8. 
    Fees

Student Fees: 
1

            for Part-Time Students 
 Charged per Semester Hour 

 
   Indiana Residents 
 

Non-Residents 

  On-Campus Instruction $ 769.70     $ 1447.83     
 Includes a Practicum fee; other fees vary by number of credits taken. 

Fees include health, activity, transportation, and technology. 
 

  Distance Education Instruction              $ 481.61        $   577.93 
 Includes a Practicum fee; no additional fees are charged for distance 

ed. students. Non-resident fee based on 20% increase over resident 
fee. 

 
 9. 
  This program will be reviewed under the process and criteria dated ( enter 

date ), which has been transmitted to the Commission for Higher Education. 

Review Process: 

                                                
1 All tuition and mandatory fees 
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NEW ACADEMIC DEGREE PROGRAM PROPOSAL SUMMARY 
 
 I. Prepared by Institution 
 
  Institution/Location: Indiana University-Bloomington  
  Program: Master’s Degree in Educational Leadership (DE version) 
 
    Year 1 Year 2 Year 3 Year 4 Year 5 
    FY2011 FY2012 FY2013 FY2014 
  Enrollment Projections  (Headcount) 

FY2015 

   Full-Time 0 0 0 0 
   Part-Time 

0  
15 20 25 25

   Total 

 25  

15 20 25 25
 

 25  

  Enrollment Projections (FTE) 
   Full-Time                         
   Part-Time 

       
                        

   Total 

       

                        
 

       

  Degree Completions Projection       15 20 25 
 

25  

  New State Funds Requested (Actual)  None requested 
 
  New State Funds Requested (Increases)          No increase requested 
 
 
 II. Prepared by CHE 
 
  New State Funds To Be Considered 
     for Recommendation (Actual)      
 
  New State Funds To Be Considered 
     for Recommendation (Increases)      
 
  CHE Code:  Comment:  Budget calculations are based on the assumption that Year 1 = FY199.  
  Campus Code:   
  County Code:   
  Degree Level:   
  CIP Code:   
 



11.50A 
AGENDA 

POLICY COUNCIL 
SCHOOL OF EDUCATION 

April 27, 2011 
1:00 – 3:00 p.m. 

School of Education  
IUB - Room 2140  

IUPUI - Room 3138E 
 

I. Approval of the Minutes from March 23, 2011 Meeting (11.49M) 
 
II. Announcements and Discussions 

Dean’s Report 
 

Agenda Committee 
Spring faculty meeting April 29, 2011 10:00 a.m. 

 
III. Old Business 

Diversity Topic-Russ Skiba 
 
IV. New Business 

Selection of CEP dept chair (11.54) 
Change name of ET2T Program (11.51) 
Masters in Educational Leadership:  K-12 Building Level (11.47) 
Masters in Educational Leadership:  Teacher Leadership (11.48) 
Position Statement on Scholarship Values (11.52) 
2011 Promotion and Tenure Criteria (11.53) 
FMLA for Graduate Students (11.29) 
Standing Committee Annual Reports 
Graduate Admission Criteria for IUPUI specific masters programs (11.55) 
Masters of Science in Elementary Education with a focus on Urban Education (11.56) 
Masters of Science in Secondary Education with a focus on Urban Education (11.57) 
Masters of Science in Elementary Education with a focus on Early Childhood (11.58) 
Masters in Education with a focus on Technology (online) (11.59) 

V. New Courses/Course Changes 
 

The following new course/course change proposals have been reviewed and approved by 
the Graduate Studies Committee.  These course proposals will be forwarded to the next 
level of approval unless a remonstrance is received within 30 days. 
 
Course Changes  
E508 Seminar in Early Childhood Education (3-15 cr.) Seminar will be based on current 
interests of students and will serve as a means of synthesizing their experiences. An 
interdisciplinary approach will be taken to exploring current issues and problems in early 



childhood education, current happenings as they relate to the issues, and major research 
efforts to support programs.  Justification:  adjust credit hours to allow more flexibility. 
 
Y500 Computer Laboratory and Consultation for Educational Inquiry 0-1 credit hours 
Corequisites will include (for varying semesters): Y502, Y603, Y604, Y612, and Y613 
Computer Laboratory and Consultation for Educational Inquiry: (0-1 credit) This 
laboratory course is designed to accompany specific courses in educational inquiry. Use 
of research software, interpretation of analysis results, and conceptual discussion of 
corresponding concepts and principles are included in this laboratory. This course will 
include course-related consultation. The management and use of large data sets may be 
included in some laboratory offerings. This course would be taken repeatedly as required 
by specific courses. (BL/IUPUI) 
Justification:  To expand its use across more of our program area courses. 
 
New Courses 
A629 Data-informed Decision Making for School Leaders  3 credit hours 
This on-line course prepares educational leaders to critically collect, analyze, evaluate, 
and use various forms of data to inform instructional and organizational decision making 
in schools.  The focus of the course is on decision making to further student learning and 
school improvement 
 
Q601 Professional Seminar in Science Education 1 credit 
A seminar in which faculty present an introduction to the professional organizations, 
journals, conferences, and meetings along with describing their ongoing research projects. 
Graduate students present their own research projects and receive feedback. Primarily for 
doctoral students in science education.  May be repeated up to four times for credit. 
 
Q620 University Science Teaching 3 credit hours 
This class is designed to provide a survey of the background knowledge and skills 
involved with teaching science to adult learners. Therefore, the two main goals of this 
course are to: 
a) Expose students to issues related to the learning and teaching of science, and 
b) Increase student experience level in evaluating and practicing science teaching 
  
 
 





11.52 

POSITION STATEMENT ON VALUES CONCERNING SCHOLARSHIP OF FACULTY IN 
THE IU SOE, IUPUI 
 

As a younger and forward-looking university, IUPUI has articulated a distinctive public mission oriented by 
twelve foundational value emphases: (1) civic engagement; (2) collaboration; (3) diversity, equity, and 
inclusion; (4) economic development of Indiana; (5) entrepreneurial work and innovation; (6) 
interdisciplinary work and publication; (7) international work and publication; (8) principles of 
undergraduate learning (PULs); (9) research and creative activity in the urban environment; (10) service; 
(11) translational research1

The scholarship of faculty in the IU School of Education at IUPUI rests on the shared premise that an 
academy situated in a state institution must always seek to balance the individual interests of faculty to 
produce knowledge and creative activity in their respective fields with the public interest state institutions 
are charged to serve. Our intention for this document, therefore, is to formalize our shared commitment to 
this starting premise in support of our faculty as they pursue merit review, promotion, and tenure. Our 
public mission of advocacy, discovery, dialogue, and critical examination of education in our urban 
community and beyond calls for scholarly activity that extends across the boundaries of any one prescribed 
or privileged form of writing or type of dissemination outlet. We honor multiple kinds of scholarship and 
dissemination, valuing diversity of thought and knowledge. 

; and (12) undergraduate research, international, service learning and work-
related experiential learning (or RISE). Consistent with scholarly tradition, peer evaluation forms the basis 
for both ongoing review and assessment of the overall record of research and creative activity. The 
university states in its promotion and tenure guidelines that additional care is demanded to assess 
scholarship that advances its distinctive mission. To offer guidance in the preparation and review of 
candidate dossiers, the IU School of Education at IUPUI developed this statement of values guiding our 
scholarly contributions to that public mission. 

Depending on our purposes, we may choose 

• To report the results of experimental studies in traditional format 
• To disseminate work that seeks to understand and interpret experience 
• To propose theoretical models or conceptual frameworks 
• To advocate for or critique specific ideals or assumptions 

We value journals or dissemination methods that are available to 

• Those working within communities in which we live and work 
• Colleagues in our respective specializations 
• Scholars in other fields who might be inspired by our ideas 
• Practitioners, scholars, intellectuals and others who live in communities throughout the world 

We recognize that important scholarly contributions may not fit within and may challenge traditional 
hierarchies of writing formats or journals. For this reason, we take care in assessing scholarly products based 
on their match with the purpose of the writer and how that writer is seeking to balance individual and public 
interests. Our responsibility as scholars is to a) use our academic freedom to articulate a rationale for the 
scholarly work we do; b) articulate and choose appropriate forms of expression to achieve our vision; and c) 
document the impact of our work on the publics we serve. Our choice of format and dissemination vehicles 
may thus be different, but justified in terms of how our purposes fit our shared commitment to a community 
of scholars with public responsibilities, rather than any pre-established orthodoxy. 

                                                           
1 Denotes research that can be translated and applied to the needs of the local and global community. 



In evaluating the quality of our work, we are guided by a broad range of criteria rather than a narrow set of 
standards. In our work, we value 

• Integrity: Clarity of purpose and methods; trustworthiness of process, findings, and conclusions 
• Ability to promote change: Inspiration of positive change or new conceptions 
• Ethical conduct: Fair and respectful treatment of participants and collaborators and reciprocity of 

benefit 
• Reflective critique: Serious self-examination of work and positionality 
• Transferability: Rich description of conditions of research and findings to enable readers to judge 

applicability to a given situation 
• Utility: Work that can be (or is) applied to specific settings to inform those working in them 
• Collaboration: Joint work between scholars, practitioners, and inter-institutional partnerships 
• Breadth of reach and impact: Work that can affect and be read (or otherwise accessed) and 

appreciated by many from diverse audiences, both academic and practical  

Approved by the SOE-IUPUI faculty, 5-11-10. Amended by the SOE-IUPUI faculty, 10-8-10. 

Revision proposed 11/9/10. SRG approved 11/12/10. Amended by the SOE-IUPUI faculty, 10-12-10. 
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Promotion and Tenure Criteria for the School of Education 
 
Indiana University's School of Education, a professional school with a national and international 
reputation for excellence and a long tradition of leadership in service to education in the State of Indiana, 
must maintain a faculty with richly diversified, specialized competencies. The School of Education 
encompasses two campuses and one center with locations in Bloomington, Indianapolis and Columbus, 
all with distinct school and program missions.  The faculty prepares students for many kinds of 
professional roles in educational institutions that serve all ages and segments of the population. Through 
its scholarship, the faculty constantly endeavors to enhance society's understanding of education and the 
capacity to improve it. The faculty also devotes major efforts to the solution of operating problems in 
education through systematic instructional and development efforts as well as consultative and other 
services to communities, institutions, and professional organizations. 
 
A faculty member's work is to be judged based on the intellectual resources utilized in the specialty area 
and the way those resources are applied to making significant differences in education. A variety of 
activities may be undertaken, but the intellectual level at which the faculty member performs and 
contributes to his/her field is considered vital. Routine competence in any type of work, by itself, even 
when accompanied by conscientiousness and zeal, is insufficient grounds for tenure and promotion. Thus, 
while the profile of activities may differ for each individual, and the emphasis on teaching, research, or 
service may vary, the common denominator in judging all of them is the quality of scholarship brought to 
bear on the area. 
 
The Indiana University Academic Handbook states that “tenure shall be granted to those faculty whose 
professional characteristics indicate that they will continue to serve with distinction in their appointed 
roles” (3.1.2.9). The Academic Handbook further states that "the criteria for tenure and the criteria for 
promotion are similar, but not identical" (3.1.2.9) and that tenure will generally not be conferred unless 
the faculty member "achieves, or gives strong promise of achieving, promotion in rank within the 
University" (3.1.2.9). “Promotion to any rank is a recognition of past achievement and a sign of 
confidence that the individual is capable of greater responsibilities and accomplishments” (3.2.1.2). 
 
It is important to note that the criteria for promotion and for tenure depend on campus and program 
missions. For tenure the criteria “must recognize the diversity of the missions and the contexts of the 
campuses of the University and must not ignore the mission of the particular unit as defined in its 
statement of criteria and procedures and the individual’s contribution to that mission” (3.1.2.9). Whereas 
“Promotion considerations must take into account ... differences in mission between campuses, and 
between schools within some campuses, as well as the individual faculty member's contribution to the 
school/campus mission. The relative weight attached to the above should and must vary accordingly.” 
(3.2.1.2). 
 
The typical candidate for promotion to associate professor with tenure submits a dossier after completing 
five years in the rank of assistant professor.  In exceptional cases a candidate may submit a promotion 
dossier in fewer than five years.  The typical candidate for promotion to professor has at least 5 or more 
years in the rank of associate professor.  In exceptional cases a candidate may submit a dossier in fewer 
years.  In all cases the same criteria for tenure and promotion/ apply. 
 
  

https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Tenure�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Tenure�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Tenure�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Promotion�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Tenure�
https://www.indiana.edu/~vpfaa/academichandbook/index.php/2._The_Academic_Appointee_and_the_University#Criteria_for_Promotion�
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A: UNIVERSITY CRITERIA 
 
The School of Education criteria for promotion and tenure are guided by the general statements on criteria 
in the Academic Handbook (August, 2008), which are the result of various Bloomington or University 
Faculty Council recommendations and/or Board of Trustee actions. A brief review of these statements 
appears below. 
 
A: 1: Criteria for Tenure & Promotion 
 
Excellence 
The Academic Handbook  asserts that “Teaching, research and creative work, and services which may be 
administrative, professional, or public are long-standing University promotion criteria.  A candidate for 
promotion [or tenure] should normally excel in at least one of the above categories and be at least 
satisfactory in the others" (3.2.1.2). 
 
Balanced Case 
“A candidate may present evidence of balanced strengths that promise excellent overall  performance of 
comparable benefit to the University. In all cases, the candidate’s total record should be assessed by 
comprehensive and rigorous peer review” (3.2.1.2).  
 
A: 2: Definitions 
 
Definitions of the three criterion areas are provided in the section of the Academic Handbook on 
promotion:  
 
Teaching. 
 
The prime requisites of any effective teacher are intellectual competence, integrity, 
independence, a willingness to consider suggestions and to cooperate in teaching activities, a 
spirit of scholarly inquiry which leads the teacher to develop and strengthen course content in the 
light of developments in the field as well as to improve methods of presenting material, a vital 
interest in teaching and working with students, and above all, the ability to stimulate their 
intellectual interest and enthusiasm (3.2.1.2). 
 
Research and Creative Activities. 
 
In most of the fields represented in the program of the University, publications in media of quality are 
expected as evidence of scholarly interest pursued independently of supervision or direction. An original 
contribution of a creative nature is as significant or as deserving as the publication of a scholarly book or 
article. Quality of production is considered more important than mere quantity. Significant evidence of 
scholarly merit may be either a single work of considerable importance or a series of studies constituting 
a general program of worthwhile research. The candidate should possess a definite continuing program of 
studies, investigations, or creative works (3.2.1.2). 
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Service. 
 
Educated talent, technical competence, and professional skills are indispensable in coping with the 
complexity of modern civilization. Because most technical assistance is carried on by professional 
persons, and a high proportion of them have university connection, the University must provide people to 
fill this need. The performance of services for the University or for external organizations may retard 
accumulation of evidence for proficiency in research or teaching even while contributing to the value of 
an individual as a member of the University community. In such cases effective service should be given 
the same consideration in determining promotion as proficiency in teaching or research. The evaluation of 
the service should be in terms of the effectiveness with which the service is performed, its relation to the 
general welfare of the University, and its effect on the development of the individual (3.2.1.2 ). 
 
 
B: SCHOOL OF EDUCATION CRITERIA 
 
In the following paragraphs the criterion areas are characterized generally as they relate to the overall 
mission of the School of Education.  In addition, the specific missions of the various campuses should be 
taken into account.  For the IUPUI campus, see Appendix A for the Position Statement on Values 
Concerning Scholarship of Faculty in the IU SoE, IUPUI. 
 
If a candidate for promotion and tenure seeks to demonstrate excellence or very good/highly satisfactory 
performance in teaching, research and creative activities, or service, or integration across the three areas, 
the candidate must make a case for quality of scholarship as indicated by the candidate’s publications or 
products.  Whether one chooses the balanced case or a case based on excellence in a single domain, the 
primary criterion for attaining tenure or promotion is that the candidate provides evidence of his or her 
intellectual engagement in his or her chosen fields of study, and that this engagement has resulted in the 
production of scholarship that has been recognized by his or her peers (e.g., scholarly papers, articles, and 
other manuscripts). 
 
B: 1: Teaching. 
 
The teaching category includes all forms of university-level instructional activity on or off campus. 
It includes preparation for and teaching of a variety of types of courses, seminars, and other 
academic learning experiences. It also includes, for example, non-credit workshops and informal 
instructional activities involved in working with inservice teachers or community groups. Further, 
it includes those instructional activities conducted to develop competencies of practitioners that 
extend beyond the university campus, such as supervising student teachers, guiding field-based 
practice in counseling and school psychology, and the like. This category includes course and 
program development, academic counseling, supervision of student research and service on 
graduate student program and research committees. It also includes the improvement of instructional 
techniques and techniques for evaluating student outcomes and the production of course materials, 
textbooks, and digital tools for learning (online videos, podcasts, webinars, e-newsletters, social 
networks, and online communities, etc.). Advising and mentoring undergraduate, graduate, and early 
career faculty also constitute teaching. Teaching also encompasses contributions to an academic 
community of scholars through the presentation of successful instructional innovations, insights, or 
experiences with teaching. Publications that disseminate scholarly discourse about teaching or otherwise 
communicate pedagogical strategies are included in this category of teaching activity. 
 
If a candidate for promotion and tenure seeks to demonstrate excellence or very good/highly satisfactory 
performance in teaching, the candidate must make a case for scholarship in teaching and learning that 
includes peer-reviewed publications relevant to teaching. A case for quality in scholarship may be made 
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by highlighting and providing reasons for the value of these items in a complete list of the candidate’s 
publications or products. 
 
Teaching is a complex process that encompasses multiple components, and multiple forms of evidence are 
needed to assess teaching effectiveness comprehensively. Appropriate teaching materials may include 
evidence from the instructor (e.g., philosophy of teaching, teaching goals, syllabi, instructional materials, 
reflections on efforts to evaluate and improve teaching, presentations and articles on one’s teaching), 
evidence from others (e.g., colleague evaluations of student outcomes, observations by colleagues trained 
to evaluate teaching, invitations to share one’s teaching expertise), and evidence from students (e.g., 
formal end-of-course student evaluations, solicited and unsolicited feedback from students, course-related 
student products, evidence of student achievement, student-selected teaching awards). These categories of 
evidence may be interrelated. For example, a colleague may write an evaluation of the links among an 
instructor’s philosophy, goals, course design, instructional strategies, and outcomes based on direct 
observation, instructor-provided documents, and student products and evaluations. Evidence of excellence 
in teaching may include electronic publications that are of high quality and subject to external review. 
 
 
B: 2: Research and Creative Activities 
 
This category is broadly construed to include all original inquiry, systematic analyses of problems (both 
practical and theoretical) that result in original writings or other products, and systematic instructional 
development work. In general, this category involves the question of what, through scholarship and 
creative efforts, the faculty member is contributing to the field of education. 
 
If a candidate for promotion and tenure seeks to demonstrate excellence or very good/highly satisfactory 
performance in research and creative activities, the candidate must make a case for scholarship in 
research and creative activities that includes peer-reviewed publications relevant to research and 
creative activities.  A case for quality in scholarship may be made by highlighting and providing reasons 
for the value of these items in a complete list of the candidate’s publications or products. 
 
Faculty members of the School of Education make original contributions in research, scholarship, and 
development in a variety of ways and in many forms. Publications in scholarly or professional journals 
may be one form. Specialized monographs or books may be another. Presentations at professional 
meetings may be a form of contribution, although normally this would not be the sole means of 
dissemination and would be accompanied by publication. The dissemination of original products, such as 
instructional materials or tests, or demonstrations at other educational sites may be the form of original 
contributions of faculty members engaged in instructional development work. Evidence of excellence in 
research and creative activities may include electronic publications that are of high quality and subject 
to external review. 
 
Writing successful proposals to obtain externally funded research-and-development projects is one 
indicator of recognition and respect among peers and is encouraged. Candidates should 
document their roles in funded projects and may also list unfunded proposals as examples of effort 
to build a coherent program of research-and-development projects. The contribution that projects 
make to a particular field should be included in the dossier (e.g., written reports). The importance 
of funded research will be interpreted within the context of funds available in the individual’s field. 
 
Criteria in the major sub-types of scholarly productivity—research and/or development—are discussed in 
the following sections: 
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B: 2: a: Research. 
 
Since the advancement of education calls for various kinds of research, it is natural that many forms of 
research are to be found among the faculty. Each specialized form requires somewhat different criteria for 
judging the significance and soundness of the faculty member's work. In fields such as history or 
philosophy of education or comparative education, original inquiry may entail methods of description, 
logical analysis, evaluation, and synthesis. In other areas of education, research is heavily empirical and 
analytic, drawing from a variety of methodological traditions in the natural and behavioral sciences. In 
some areas the approaches may draw upon naturalistic or ethnographic paradigms. In some instances 
critical reviews of a subfield such as those found in the Review of Educational Research make substantial 
contributions (although it is evident that the mere rehashing of ideas does not constitute research). In 
some areas of education faculty members contribute through applied or decision-oriented inquiry as 
opposed to conclusion-oriented inquiry; examples may be found in the systematic evaluation of teaching, 
curriculum development, or administrative procedures. The development and evaluation of policy is 
another important form of inquiry in education. 
 
B: 2: b: Development. 
 
In contrast to research that aims to further knowledge of education, development is disciplined inquiry 
that results in the creation of an original artifact or designed experience that is used beyond the 
candidate’s department and institution.  This artifact could be a new or substantially improved educational 
product, process, method, test, or other invention that is original.  An example of a designed experience is 
a workshop with materials and activities that others beyond Indiana University use, such as one that helps 
teachers to integrate technology in their classrooms.   Such a designed experience should be replicable by 
others. 
 
For development to be disciplined inquiry, it requires 1) evidence of following a rigorously justified 
design process. Examples of justified design processes might be the ADDIE model (analysis, design, 
development, implementation and evaluation) that has been established within the candidate’s discipline 
or the Agile or Collaborative Design models that are well established in related disciplines,  and 2) 
indicators of the instrumental value of the unique artifact or designed experience.  The developed artifact 
or designed experience should have undergone rigorous summative evaluation that provides evidence of 
its instrumental value.  For example, evidence could be provided on how it influences the activities of the 
target audience, user satisfaction, impact on the user’s organization, or comprehensive peer review that 
establishes its utility as design knowledge in its own right—that is as a recognized exemplar for 
demonstration of innovative approaches to designing.  Evaluation may also include evidence of use or 
adoption of the artifact, such as reviews by users and experts in the discipline, statistics on the volume of 
sales, and tallies of Web accesses.    
 
B: 3: Service 
 
This category includes all forms of professional service performed for the benefit of the University, the 
profession, and the public. The faculty of the School of Education recognizes a continuous obligation to 
provide service to the University, the profession and the community through its talent, its technical 
competence, and its professional skills. Indeed, it is the case that increasingly greater demands for service 
are being made on the school as society’s educational needs become ever more complex. 
 
If a candidate for promotion and tenure seeks to demonstrate excellence or very good/highly satisfactory 
performance in service, the candidate normally makes a case for scholarship in service that includes 
peer-reviewed publications relevant to service.  A case for quality in scholarship may be made by 
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highlighting and providing reasons for the value of these items in a complete list of the candidate’s 
publications or products. 
 
In general, a faculty member's service can be classified as internal or external to the University and can 
take a variety of forms and directions. It includes, for example, all of the following: Administration, at 
any level, within the University, and administrative service to learned or professional organizations; 
Service on or for Departmental, School, or University committees and faculty governance boards, 
commissions, task forces, and councils; Service to student organizations or groups; Consultative or other 
service to any level of public or private educational institutions or professional organizations; Efforts to 
promote partnerships and engagement with public schools and communities; Consultative or other service 
to government or public interest groups and; Publications and other materials developed as part of 
professional service activities. 
 
Service should be evaluated along the following dimensions: 
 

• the level of professional competence or expertise required for its performance 
 

• the effectiveness of the service 
 

• the significance of the service to the welfare of the University, the profession or the public 
 

• its effect on the development of the individual. 
 
• quality of scholarship. 
 

 
A distinction should be drawn between citizenship activities and service projects that relate to 
scholarship itself. Citizenship activities involve the kind of committee and administrative service 
expected of all faculty members in the School of Education, as well as community service activities. 
Service as scholarship should be tied directly to one's field of knowledge and relate to this 
professional activity. 
 
B: 4: Balanced Case 
 
A balanced case requires at least very good/highly satisfactory performance in each of the three categories 
of teaching, research, and service.  Very good/highly satisfactory is defined as appreciably better than 
satisfactory but less than excellent performance. In the balanced case, it is expected that there would be 
thoughtful and purposeful integration among the candidate’s teaching, research, and service activities. A 
candidate must present evidence of balanced strengths that demonstrate excellent overall performance of 
benefit to the university and profession that is comparable to excellence in a single category. In all cases, 
the candidate’s total record should be assessed by comprehensive and rigorous peer review. 
 
C: CRITERIA RELATED TO TENURE AND/OR PROMOTION: 
 
The criteria for each level of promotion and for tenure are presented below, along with criteria for 
differentiating ratings of satisfactory, very good/highly satisfactory, and excellent in each category. A 
rating of unsatisfactory indicates the failure to achieve the level of satisfactory performance. 
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C: 1: Criteria for Promotion to Associate Professor 
 
C: 1: a: Teaching 
 
Satisfactory Evidence of satisfactory teaching should include an assessment on the dimensions of 

the (a) substantive and (b) pedagogical aspects of teaching indicating there are no 
uncorrected serious faults or deficiencies. Efforts toward continuous teaching 
improvement and development of instructional innovations should also be included as 
evidence, regardless of immediate outcomes. 
 

Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 
less than Excellent.   
 

Excellent Documentation of excellent performance in teaching for promotion to associate professor 
should include outstanding performance in classroom teaching, advising, and mentoring, 
as well as evidence of more widespread impact of scholarship about teaching. Evidence 
relating to outstanding performance as a classroom teacher should come from a variety of 
the areas mentioned under Teaching (section B:1). Evidence of movement toward 
national and/or international visibility in teaching should include documentation of an 
active role in communicating instructional efforts and innovations nationally and 
internationally. This documentation should include scholarly publications about teaching. 
Other forms of evidence may include documentation of widespread impact of 
instructional materials and activities created by the candidate (e.g., textbooks, videos, 
web pages, publications, conference presentations). Teaching awards may also provide 
evidence of teaching excellence. 

 
C: 1: b: Research and Development 
 
C: 1: b: 1: Research 

Satisfactory  Evidence that the faculty member is developing a program of research in a specific field 
and is contributing to that field either some original inquiry, or unique interpretations or 
syntheses that are contributions to the dissemination of new knowledge. Progress beyond 
the doctoral dissertation should be evident. 

 
Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 

less than Excellent. 
 
Excellent  Evidence that the faculty member is beginning to establish a national and/or international 

reputation as an original contributor through research. The faculty member's work should 
suggest that there is a well-defined domain of inquiry being established with continuity 
and connectedness between individual projects. There should be evidence that the 
candidate is contributing to an area in at least one of the following ways:  

 
• Methodological originality--developing research methods that break new ground 

or offer new solutions to problems encountered in the field. 
 

• Substantive illumination--adding new critical insights to a subject so that others 
working in the field now view the subject with greater clarity or with new 
perspectives. 
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• Integration and synthesis--placing large amounts of knowledge or empirical data 
or technique in a new, usually more comprehensive, framework so as to clarify 
how elements of knowledge, data, or technique relate to one another. 

 
• Conceptual and theoretical innovation--generating new ways of thinking about 

existing topics or problem through new concepts, uses of logic, or schemata. 
 
 

C: 1: b: 2: Development 
 
Satisfactory  Evidence that the candidate has followed a systematic development procedure in 

addressing an educational problem and that the solutions have been recognized by the 
affected clientele as successful. 

 
Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 

less than Excellent. 
 
Excellent Evidence that the candidate has embarked on a line of work that has resulted in 

professional recognition of excellence for a development project that shows promise of 
extension beyond a single problem and beyond the local level. 

 
C: 1: c: Service 
 
Satisfactory  A record of acceptance, in a spirit of willing cooperation, of a normal number of 

committee assignments, some participation in professional organizations or service to 
other outside groups, and  a record of involvement in the outreach efforts of the School of 
Education to its various constituencies. 

 
Very good/Highly Satisfactory  indicates performance that is appreciably better than Satisfactory but 

less than Excellent.  
 
Excellent  Evidence of more than a routine amount, range, or depth of involvement in service and an 

assessment of the outstanding quality or effectiveness of that involvement. Evidence of a 
developing reputation for excellence in professional service beyond the local level should 
be presented. As mentioned earlier, a distinction should be drawn between routine 
service, or citizenship, and service projects that relate to scholarship. To be considered 
excellent, service activities should be tied directly to one's field of knowledge and relate 
this knowledge to professional activity for the betterment of the field of education. 
Examples might include shaping public policy, serving clients in counseling psychology 
in some exceptional way, working with public schools to bring about substantial and 
significant change; in all of these instances practice and theory should inform each other. 
Scholarly service both applies and contributes to human knowledge. 

 
C: 2: Criteria for Tenure 
 
In consideration for tenure, the individual should have met the teaching, research, and service criteria for 
promotion to associate professor. (See section C: 1:). In addition to consideration of teaching, research, 
and service activities, tenure recommendations should be based on a prognosis of the candidate's future 
achievements, as determined by dependability, growth, originality, potential and versatility of the 
candidate's work in relation to the mission of the School of Education and of the particular unit within the 
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School to which the faculty member is assigned. That is, careful consideration should be given to the 
individual faculty member's potential contribution to the unit and School mission. 
 
C: 3: Criteria for Promotion to Professor 
 
C: 3: a: Teaching 
 
Satisfactory  Evidence should include an assessment on each of the teaching dimensions emphasized 

under promotion to associate professor indicating that there are no uncorrected serious 
faults or deficiencies.  Evidence of continuing growth as a teacher beyond the level 
attained upon promotion to associate professor should be provided. 

 
Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 

less than Excellent. 
 
Excellent  National and/or international visibility for contributions to teaching should have been 

attained in order to earn a rating of excellence in teaching for promotion to professor. 
Appropriate evidence should include dissemination of scholarly publications about 
teaching. Other forms of evidence sustained over a period of years may include: 

 
• Versatility, that is, excellence in teaching at more than one level (undergraduate, 

masters, advanced graduate) and in more than one form (e.g., lecturing to large groups, 
conducting discussion groups and seminars, directing laboratory or clinical 
experiences, guiding independent study or research); 

 
• Excellence in course or program development; 

 
• Exemplary and unique student achievement;  

 
• International impact of scholarship on teaching, including published materials, 
conference presentations, and related activities (e.g., textbooks, videos, podcasts, 
webinars, e-newsletters, social networks, and online communities, etc.); 

 
• Widespread reputation for excellence in teaching (e.g., testimony from former students 
and colleagues, from client groups, data on various awards or other recognition relevant 
to this category); 

 
• Concerted effort to engage colleagues, locally and nationally, in conversations about 
teaching and learning (e.g., organizing or leading teaching workshops, teaching-related 
conference presentations); and 

 
• Exceptional advising, mentoring, and nurturing of students and early career faculty. 

 
C: 3: b: 1: Research 
 
Satisfactory  Evidence that the candidate has continued to grow in those aspects of research that relate 

to his/her area of excellence (teaching or service), either by original inquiries or by 
interpretation, synthesis, or evaluation of the work of others. Evidence of such growth in 
scholarship may be found in scholarly publication or in publications on teaching and/or 
service that indicate scholarly qualities. 
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Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 
less than Excellent. 

 
Excellent  Evidence of having a national and/or international reputation for research contributions at 

the time of the case for promotion is considered.. In addition to publication in refereed 
journals, citations by other authors and public acknowledgment of the importance of the 
faculty member's contributions are common forms of evidence of national and/or 
international prominence in research. Contributions may include both methodological and 
substantive or theoretical contributions. 

 
C: 3: b: 2: Development 
 
Satisfactory Evidence of sustained efforts in development while in rank as associate professor with 

some product development beyond a single prototype. 
 
Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 

less than Excellent. 
 
Excellent Published evidence that the candidate has made major accomplishments in 

inventiveness/innovation (his/her solutions to operating problems are characterized as 
novel or as "major breakthroughs") and/or in methodological development (improved 
processes or techniques of development have been created by the candidate, such as new 
evaluation methods or new uses of media or other technology). Evidence of recognition 
for this work at a national and/or international level should be presented. 
 

C: 3: c: Service 
 
Satisfactory A record of a greater range of service than is considered satisfactory for promotion to 

associate professor. The evidence shall also include assessment of the quality of service. 
 

Very Good/Highly Satisfactory indicates performance that is appreciably better than Satisfactory but 
less than Excellent. 
 
Excellent  Evidence of outstanding performance over a period of years and of a national and/or 

international reputation for leadership and innovation in professional service. There must 
be clear evidence of the exceptional nature of service far above and beyond routine 
expectations of professional educators. 
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APPENDIX A 

POSITION STATEMENT ON VALUES CONCERNING SCHOLARSHIP OF FACULTY IN THE IU SOE, IUPUI 
 

As a younger and forward-looking university, IUPUI has articulated a distinctive public mission oriented 
by twelve foundational value emphases: (1) civic engagement; (2) collaboration; (3) diversity, equity, and 
inclusion; (4) economic development of Indiana; (5) entrepreneurial work and innovation; (6) 
interdisciplinary work and publication; (7) international work and publication; (8) principles of 
undergraduate learning (PULs); (9) research and creative activity in the urban environment; (10) 
service; (11) translational research1

The scholarship of faculty in the IU School of Education at IUPUI rests on the shared premise that an 
academy situated in a state institution must always seek to balance the individual interests of faculty to 
produce knowledge and creative activity in their respective fields with the public interest state institutions 
are charged to serve. Our intention for this document, therefore, is to formalize our shared commitment to 
this starting premise in support of our faculty as they pursue merit review, promotion, and tenure. Our 
public mission of advocacy, discovery, dialogue, and critical examination of education in our urban 
community and beyond calls for scholarly activity that extends across the boundaries of any one 
prescribed or privileged form of writing or type of dissemination outlet. We honor multiple kinds of 
scholarship and dissemination, valuing diversity of thought and knowledge. 

; and (12) undergraduate research, international, service learning 
and work-related experiential learning (or RISE). Consistent with scholarly tradition, peer evaluation 
forms the basis for both ongoing review and assessment of the overall record of research and creative 
activity. The university states in its promotion and tenure guidelines that additional care is demanded to 
assess scholarship that advances its distinctive mission. To offer guidance in the preparation and review 
of candidate dossiers, the IU School of Education at IUPUI developed this statement of values guiding 
our scholarly contributions to that public mission. 

Depending on our purposes, we may choose 

• To report the results of experimental studies in traditional format 
• To disseminate work that seeks to understand and interpret experience 
• To propose theoretical models or conceptual frameworks 
• To advocate for or critique specific ideals or assumptions 

We value journals or dissemination methods that are available to 

• Those working within communities in which we live and work 
• Colleagues in our respective specializations 
• Scholars in other fields who might be inspired by our ideas 
• Practitioners, scholars, intellectuals and others who live in communities throughout the world 

We recognize that important scholarly contributions may not fit within and may challenge traditional 
hierarchies of writing formats or journals. For this reason, we take care in assessing scholarly products 
based on their match with the purpose of the writer and how that writer is seeking to balance individual 
and public interests. Our responsibility as scholars is to a) use our academic freedom to articulate a 
rationale for the scholarly work we do; b) articulate and choose appropriate forms of expression to 

                                                           
1 Denotes research that can be translated and applied to the needs of the local and global community. 
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achieve our vision; and c) document the impact of our work on the publics we serve. Our choice of format 
and dissemination vehicles may thus be different, but justified in terms of how our purposes fit our shared 
commitment to a community of scholars with public responsibilities, rather than any pre-established 
orthodoxy. 

In evaluating the quality of our work, we are guided by a broad range of criteria rather than a narrow set 
of standards. In our work, we value 

• Integrity: Clarity of purpose and methods; trustworthiness of process, findings, and conclusions 
• Ability to promote change: Inspiration of positive change or new conceptions 
• Ethical conduct: Fair and respectful treatment of participants and collaborators and reciprocity of 

benefit 
• Reflective critique: Serious self-examination of work and positionality 
• Transferability: Rich description of conditions of research and findings to enable readers to judge 

applicability to a given situation 
• Utility: Work that can be (or is) applied to specific settings to inform those working in them 
• Collaboration: Joint work between scholars, practitioners, and inter-institutional partnerships 
• Breadth of reach and impact: Work that can affect and be read (or otherwise accessed) and 

appreciated by many from diverse audiences, both academic and practical  

 



11.54 
Procedures for Selection Of 

The Chair of Counseling and Educational Psychology 
2010-2011 

 
The Counseling and Educational Psychology Department proposes the following 
procedure for its upcoming chair selection process. This procedure worked well in 
the last two or three chair selection processes in the department. 
 

1) All full and associate professors in the department are listed. 
 

2)  All faculty members in the department rate each person listed, using the 
following response categories: Preferred, Acceptable, Not Acceptable. 

 
3)  The search and screen committee tallies the responses, using one or more weighting 
system, paying some attention to the Not Acceptable ratings. 

 
4) Leading candidates’ names are forwarded to the Dean, with a summary of 
the tallied data. If some faculty members wish to be removed from 
consideration, the department believes that this decision is better made near 
the end of the process than at the beginning. 
 
5) A search and screen committee will be appointed by the Chair of the 
Counseling and Educational Psychology Department. The committee will 
consist of 4 faculty members, representing the various departmental program 
areas. 



11.60M 
MINUTES 

POLICY COUNCIL 
SCHOOL OF EDUCATION 

April 27, 2011 
1:00 – 3:00 p.m. 

School of Education  
IUB - Room 2140  

IUPUI – Room 3138E 
 

**What follows is a summary of speaker contributions** 
 

Members Present: G. Delandshere, R. Helfenbein, P. Kloosterman, S. Martinez, J. Rosario, E. 
Tillema; Alternate Members Present: R. Kunzman, A. Leftwich, C. Medina, R. Skiba; Dean’s 
Staff Present: E. Boling, T. Brush, J. Cummings, R. Sherwood; Staff Representatives Present: 
none; Student Members Present: A. Fetter-Harrott; Guests Present: B. Bull, G. Crow, J. 
Goodman, L. Lackey, J. Purvis, J. Smith; 

 
I. Approval of the Minutes from March 23, 2011 Meeting (11.49M) 
 

The minutes were unanimously approved. 
 

II. Announcements and Discussions 
Dean’s Report 
 
Jack Cummings presented the Dean’s Report. He stated that the projected fall 

2011 freshmen class will exceed the target enrollment.  The implication is that there will 
be a larger pool of undergraduate tuition.  This is a positive sign for the 2011-12 budget 
and means the School’s share of undergraduate tuition will be more than initially 
forecast.  There are still several unknowns.  We do not know the amount of the state 
appropriation, the campus guidelines on faculty and staff salary increases, and what 
tuition will be set at for next year.  
 

At the May Trustees’ meeting, they expressed concerns about the quality of 
teaching. As the vast majority of promotion and tenure cases are present on the basis of 
research, they wondered why cases based on teaching are relatively rare.   

 
Ginette Delandshere announced that the Spring Faculty meeting would be held on 

Friday, April 29, 2011 at 10:00 a.m. 
 
III. Old Business 

Diversity Topic 
Russ Skiba made a brief announcement that Dean Gonzalez had asked for a 

proposal from the diversity committee to outline how we would recognize the efforts of 
the faculty who engage in diversity activities or actively participate in minority 
recruitment. Given the budget implications of such a proposal Russ believed that the 
Faculty Affairs & Budgetary Affairs Committee would be in a better position to make 
such a recommendation based on the recommendations of the Diversity Committee. 



 
IV. New Business 
 
Change name of ET2T Program (11.51) 
Due to the suspension of the Elementary Transition to Teach Program-Certification Only Option 
in January 2011, Jesse Goodman is requesting that the Elementary Transition to Teach Program -
- Master’s Option be changed to the Elementary Certification Master’s Program (ECMP). When 
approved this program will become a track of the Elementary Master’s Degree Program.   
 
Result: This change was approved by the Graduate Studies Committee and come with a motion 
to be approved. The motion was unanimously approved 
 
Selection of CEP dept chair (11.54) 

Joyce Alexander is stepping down as chair of CEP and a new chair needs to be selected. 
The current “Procedures for Selection of The Chair of Counseling and Educational Psychology” 
was reviewed, and it was decided that clarification in the “Search and Screen Committee” is 
needed, by referring to the committee in parts 3 and 5 by the same name.   
 
Result: A motion to approve the proposed change was put forth by P. Kloosterman, and was 
seconded by S. Martinez. The motion was unanimously approved. 
. 
Masters in Educational Leadership:  
K-12 Building Level (11.47) and Teacher Leadership (11.48) 

Gary Crow presented an online delivery method for the Masters in Educational 
Leadership Programs; however the Principles Program and the Perspective Principle Academy 
remain in a traditional classroom format.  Gary Crow clarified that the programs are not 
changing, just the mode of delivery.  Ginette Delandshere clarified that this has been approved 
by the Graduate Studies Committee and is coming to the Policy Council with a motion to adopt 
these two online programs.  The programs are merged between the IUB and IUPUI campuses.   

 
Ginette Delandshere asked Gary if he anticipated a decrease in interest in these programs 

since Masters Degrees are not financially rewarded at the district level any longer, to which he 
responded that he has seen some change, however districts are still encouraging those going into 
Building Administration to seek these degrees.  A question was asked about where the workshop 
would take place, and Gary Crow responded that the workshop could be held on either or both 
campuses for students to meet faculty.  Ginette Delandshere asked about staffing implications, 
considering this doubles the offering of the courses.  Gary Crow responded that the department 
wants to phase out the non-cohort structure, because students often get lost in the shuffle.  There 
are currently no staffing implications; however this depends on student interest.  The courses 
have been developed online as part of the New Idea Grant.  The non-resident fee is 20% greater 
than the resident fee for the online courses.  Jack Cummings added that 20% is the minimum 
acceptable adjustment.   
 
Result: The proposed course change was put forth by G. Delandshere, and was seconded by P. 
Kloosterman. The motion was unanimously approved.  
 
Position Statement on Scholarship Values (11.52)  

Josh Smith reported that this document has been discussed over the last year at IUPUI 



among faculty.  The first paragraph of the document has been added and revised to situate the 
document within the Mission and Expectations for Inquiry at IUPUI in the Translating Research 
into Practice Paradigm and in the Civic Engagement and Service Learning Expectations.  The 
rest of the document includes information on how IUPUI faculty members define their scholarly 
activities and the dissemination of their work.  It also requires faculty members to adhere to and 
discuss where their work is published and how it is impacting the field as well as the community.  
If this document is approved by the Policy Council it will be part of the P&T Guidelines.  This 
was initiated because of a lack of definition and a lack of visibility in P&T documents at IUPUI.  
According to another member of the department, other schools at IUPUI have similar 
documents.   
 

Jack Cummings shared some of Dean Gonzalez’s concerns in his absence.  He felt that 
Dean Gonzalez would be comfortable accepting it as a Policy Council document; however he 
would speak against including it in the P&T criteria, because when materials are sent to external 
referees, they would see the position statement for the IUPUI SoE and it would make readers 
wonder if such a policy exists at IUB.   
 

Another concern Jack Cummings expressed is that if the document is part of the P&T 
document, it becomes very difficult to change. If it is a stand-alone document it can be changed 
more easily.   When it is sent out to external referees, from the Associate Dean at IUPUI, he/she 
would be able to include the SoE generic P&T criteria along with the position statement.  It 
could also be inserted with the letter from the Associate Dean or the Chair of the P&T 
Committee.   
 
Discussion and questions ensued.  
 
Result:  A motion to approve the document and add it to the P&T Criteria was put forth by R. 
Helfenbein, and was seconded by P. Kloosterman. The motion was approved.  
 
2011 Promotion and Tenure Criteria (11.53) 

Barry Bull discussed the process of revising these criteria.  The university mandates that the 
criteria are reviewed every 5 years.  The Faculty and Budget Affairs (IUB & IUPUI) Committee 
has undertaken this task.  A revision was proposed and a meeting was available to faculty in late 
March and suggestions were taken into account.  The final proposal is presented today.   
 

1) The University Academic Handbook was changed in 2008 and these changes needed to 
be reflected in the P&T document.   

2) Changes included language emphasizing distinct campus missions, which are now 
included in the proposed P&T document in Appendix A.   

3) The criterion of development has been updated and rewritten. 
4) Phrases including “national” have been replaced with “national and/or international.” 
5) A paragraph has been included on the timeline for submitting dossiers.   
6) The term “meritorious” was replaced throughout the document with “very good/highly 

satisfactory.”  “Very Good” is the term for the range between excellent and satisfactory 
on the Bloomington Campus and “Highly Satisfactory” is the comparable term used on 
the IUPUI campus.   

Jack Cummings shared suggestions from the Vice Provost including removing page #s and 



replacing them with policy #s instead.  He also shared that an administrator pointed out that the 
reference to 3 campuses is inaccurate, and instead references to 2 campuses and 1 center would 
be clearer.   
 

Another suggested amendment included changing the wording on pg. 4 to read, “For the 
IUPUI campus, See Appendix A…” under “B. School of Education Criteria,” at the bottom of 
the first paragraph.   
 
Result: The motion to approve these changes was put forth by Faculty Affairs, and was 
seconded by R. Kunzman.  The motion was approved. 

 
FMLA for Graduate Students (11.29) 

Lara Lackey and Elizabeth Boling shared changes to the previous document which are 
intended to provide clarification and to bring official policy in-line with informal practice.  This 
would allow students in difficult personal situations to be aware of their options and ensure that 
they are given equitable opportunities across departments.  This is based on a policy that has 
been in practice in the College of Arts and Sciences and it reflects the direction the University is 
moving toward.  This clarifies the two types of leaves, including a paid leave if an individual has 
an academic appointment and an unpaid leave, which would allow someone to stop working 
toward their degree and extend milestones if necessary.  Policies and Procedures for applying for 
these leaves are also outlined.    
 
Discussion and questions ensued. After a lengthy conversation about how the policy would 
impact Centers and Departments and if the policy was a Bloomington policy or core campus 
policy Rob Helfenbein said they (IUPUI) were ok with the policy being a core campus policy, 
but they need to figure out a way for the financial commitments in the contexts of their Centers 
and no department structure at IUPUI.  They need to have further conversations.  
 
Result:  The motion to approve these changes was put forth by the Graduate Studies Committee, 
and was seconded by Russ Skiba.  The motion was approved.   
 
Graduate Admission Criteria for IUPUI specific masters programs (11.55) 

The document was not available to the Policy Council.  Rob Helfenbein will locate 
documentation.   
 
Masters of Science in Elementary Education with a focus on Urban Education (11.56) 
Masters of Science in Secondary Education with a focus on Urban Education (11.57) 
Masters of Science in Elementary Education with a focus on Early Childhood (11.58) 
Masters in Education with a focus on Technology (online) (11.59) 

There is no documentation in P.C. minutes that these program tracks had ever been 
approved by the Policy Council.  There needs to be clarification as to whether the Policy Council 
is approving tracks or whether it is approving advising sheets.   
 
Results:  The PC was unable to address these issues at this meeting.  If addressing these  issues 
cannot wait until next fall, an additional May meeting will be necessary, as determined by Rob 
Helfenbein.   
 
Standing Committee Annual Reports 



The Annual Reports are provided by the Chairs of the standing committees of the Policy 
Council who are invited to the PC meeting to answer any questions the PC members might have 
about the activities of the standing committees.  Ginette Delandshere was concerned about a 
report from the IUB Grievance Committee, which did not describe the different grievances on 
the IUB campus and misstated the number of grievances in the report.  This report was sent back 
to the chair of this committee.  All other reports were accepted.   
 

**The meeting was adjourned at 3:00pm** 
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