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Christina Downey, Psychology 
 

Learning Outcome 

Briefly describe the learning outcome(s) you are reporting on for this cycle. If you have 

submitted a full copy of your program assessment plan to the Director of Assessment, you 

may use your numbering system from that document to identify the learning outcome of 

interest (i.e., We are reporting on learning outcome 2.4, Writing Effectively, described on 

page 7 of our assessment plan).  You may also note specific components of learning 

outcomes in your description. 

 
We are reporting on Goal 1: Knowledge Base in Psychology, Outcomes 1-10.  These are described on 

page 2 of our program assessment plan, and cover the range of content knowledge in psychology that 

we see as most important for graduates of our program.  These content areas are also informed by 

American Psychological Association guidelines for undergraduate education in psychology. 

 

Assessment Date(s) 

If you have previously assessed that/those learning outcome(s), when did that assessment 

occur, and what was your main conclusion from that assessment?  What change(s) did you 

implement in teaching, curriculum, or other aspects of your program to address any 

weaknesses your assessment revealed? 

 
We have assessed Goal 1 for many years, and have reported annual results using various instruments 

since at least 2003.  Performance has varied in the 10 subject areas from year to year, but has 

consistently revealed a relationship between student performance in courses, and performance on the 

relevant subtests of the assessment tool.  That is, in examining performance of individual students, we 

have noted that students who have taken certain courses more recently, and who have performed more 

strongly in those courses, tend to score higher on these assessments.  Therefore, examining results 

always stimulates discussion of our curriculum and instructional approaches, in hopes of helping 

students learn material as well as possible. 

 

Method of Measurement 

Briefly describe how you measured student learning on the program learning outcome(s) you 

noted, in this cycle.  Also, describe the course(s) or setting(s) where the assessment took 

place.  For example, quizzes/tests/exams (or selected questions on quizzes/tests/exams), 

written papers, or presentations from specific courses, or standardized tests given at specific 

points in the program, are common student artifacts that are used in learning assessment. 

 
Learning on Goal 1 was assessed using 10 subtests of the Area Concentration Achievement Test 

(ACAT) for psychology.  This is a multiple-choice standardized test of knowledge in specific areas of 

psychology, which takes about 1-2 hours to administer online (students answer about 200 questions).  

Administration takes place during a class meeting of P459 History and Systems of Psychology, the 

capstone course in psychology.  Students receive participation points for completing it.  Student 

results are compared to those of between 4,000 and 20,000 other college students completing the 

ACAT (comparison group size varies by subtest). 

http://www.iuk.edu/
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Student Sample 

Briefly describe the student sample (i.e., sample size, typical year in college at time of 

enrollment) to aid interpretation. 

 

Students are typically seniors when taking P459.  We aggregate results over the full academic year 

(combining Fall and Spring), so we have recently had about 35 IU Kokomo psychology majors taking 

the ACAT each cycle. 

 

Quantitative Results 

Please report the quantitative findings resulting from your data analysis.  For example, you 

might report the percentage of students who met an acceptable level of performance, or 

average student performance on a particular measure, or the percentile rank achieved by a 

group of students in comparison to a larger pool (such as on a standardized assessment 

tool). 

 
Our results for overall performance are presented below, with a group percentile performance of 50 or 

above indicating successful achievement on each subtest relative to the national sample: 

Psychology Area Concentration Achievement Test (ACAT) subtest results in relation to outcomes for 

Goal 1: Knowledge Base  

Benchmark 1 Results (overall performance relative to comparison group) 

2015-16** group %iles, n=27 

Subtest: History & Systems (Outcome 1: Perspectives in Psychology): 76 

Subtest: Experimental Design (Outcome 2: Research Methods): 32* 

Subtest: Statistics (Outcome 3: Statistics): 49* 

Subtest: Physiological (Outcome 4: Biological Bases): 51 

Subtest: Human Learning/Cognition (Outcomes 5 & 6: Learning & Cognition): 58 

Subtest: Developmental (Outcome 7: Developmental): 44* 

Subtest: Personality (Outcome 8: Individual Differences): 46* 

Subtest: Abnormal (Outcome 9: Psychol. Disorders & Treatments): 46* 

Subtest: Clinical/Counseling (Outcome 9: Psychol. Disorders & Treatments): 58 

Subtest: Social (Outcome 10: Social Psychology): 51 

OVERALL: 44   

We also examine the percentages of individual students who score at least at the 40th percentile in 

comparison to the national sample, in relation to main learning outcomes of our program.  For example, 

we have a benchmark that 75% of our students will achieve at the 40th percentile or higher on subtests 

representing required courses for all psychology majors, and a third benchmark that 75% of individual 

students will achieve at the 40th percentile or higher on at least one of the set of subtests that 

represent our required content course clusters for the psychology program.  Results were as follows: 

Benchmark 2 Results: Percentages of students scoring at 40th percentile or above on subtests 

reflecting required course material:  

Outcome 1: Perspectives in Psychology: 85% 

Outcome 2: Research Methods: 48%* 

Outcome 3: Statistics: 63%* 

Outcome 7: Developmental: 52%* 

Benchmark 3 Results: Percentages of students scoring at 40th percentile or above on subtests 

reflecting required course clusters in the major: 

http://www.iuk.edu/
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Cluster 1 (Personality or Social at 40th percentile or higher): 70%* 

Cluster 2 (Learning/Cognition at 40th percentile or higher): 67%* 

Cluster 3 (Physiological at 40th percentile or higher): 56%* 

Cluster 4 (Abnormal or Clinical/Counseling at 40th percentile or higher): 85% 

*Indicates benchmark not met 

 

Interpretation 

Please state your interpretation of these findings, and your Action Plan for future 

improvement of student learning. 
 

As evident from the above data, our senior students did not perform as well in 2015-2016 as they had in 

the previous couple of years.  For example, this was the first year since 2009 where our students’ 

overall performance was below our target 50th percentile (not counting the year when the computer-

based testing was flawed).  Some key areas continue to need special focus: 

1. Research Methods. We again did not meet benchmarks #1 and #2 in the area of research methods 

(outcome #2). As we have discussed in previous reports, we have made curriculum changes in which 

we have replaced one research methods course (PSY P211) with a two-course sequence (PSY P259 and 

PSY P355). This cohort of students should have been largely comprised of students taking both 

courses, so this fall in performance is concerning.  As always, timing of taking courses matters; some 

students actually do not take P355 until after they complete P459.  Our focus will be on keeping 

students taking these courses at the appropriate time in their program; however, it should also be 

noted that as our campus’s proportion of transfer students grows, our ability to influence such 

sequencing will be challenged. 

2. Development. Performance fell in this area compared to last year.  One question we could explore 

would be whether our majors tend to take PSY-P216, or PSY-P316, for their developmental course; it 

seems likely that more of our majors select the 200-level course as it is more frequently offered than 

P316, and thus it has often been 2 years between the course and the ACAT testing.  We have not 

noticed a pattern of the developmental course presenting a barrier to progress for majors, so it seems 

unlikely that the content is too challenging for our students.  Instead, it probably just needs reinforcing 

to the degree that it can be in the 300-level courses. 

3. Statistics.  While our students have not yet met the benchmark in this area, performance was 

better compared to last year.  We will continue to watch how this measure changes over time, 

especially as there has been continued refinement of the course and sharing of it among instructors. 

 

Actions 

Are there actions that IU Kokomo can take to support implementation of your Action Plan?  

Are there institutional challenges that your program faces that will make improvement of 

student learning on this outcome difficult? If so, you can describe those challenges and needs 

here. 

 
Regarding institutional actions to help us implement our action plans, we maintain our position on the 

following (submitted in last year’s report): 

1.  We have requested to be allowed to convert our Lecturer in Psychology to a tenure-track Assistant 

Professor of Psychology.  This individual has specialization areas in comparative psychology and 

developmental psychology, both of which hold strong appeal for students in courses and in supervised 

research.  By changing her appointment, she would be able to engage actively in her own research, and 

therefore involve more students in this work.  This relates to all three areas of needed improvement 

http://www.iuk.edu/
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above.  When students are able to assist with and conduct actual research with faculty, their 

understanding of research methods and statistics deepens considerably and persists over time at a 

higher level. 

2.  We feel very strongly that active engagement in research is helpful to all students, and we feel that 

our addition of P355 Experimental Psychology will assist us in improving knowledge of research 

methods and statistics among our students.  Paired with the Supervised Research sequence, our 

opportunities for students gaining research experience are excellent for a program our size.  For these 

courses to be successful, an investment of funding is necessary (mostly to support data collection from 

participants via the Internet).  We have named a Coordinator for student research in our program, who 

receives one course release per year for her work supporting student research and obtaining funding 

support from various on-campus sources.  Continued funding support for the Research Coordinator, 

for P355 (about $3000 per semester), and for individual projects (about $100-$200 per student) are 

essential to continue this success.   

 

Sharing 

Please describe how you have shared these findings (for example, with current and 

prospective students, faculty, specific accrediting bodies, or other relevant parties).   

If you have not yet shared your findings, please describe your plan for dissemination. 

 
These results will be posted to our departmental website. 

 

Comments 

If you have other comments about assessment to share with the Committee, please do so 

here. 

 

 

Consultation 

Do you wish for the Director of Assessment, Dr. Julie Saam (jsaam@iuk.edu), to consult with 

your faculty regarding this result?  That is, are you wishing for assistance at this time with 

your next steps? 

 
No

 

http://www.iuk.edu/

