
“This class improved my ability to evaluate the quality of information,” “This class1

improved my ability to work effectively with other students on class assignments,” and “I am
likely to stay in touch with friends I made in this learning community.”

1

2008 Freshman Learning Community Review
Results of FLC Student Survey

As part of a comprehensive review of Freshman Learning Communities, 144 FLC students from
six learning communities responded to a 54-item survey of their opinions about their FLC
experience. The survey was administered in each class near the end of the Spring, 2008
semester. There were 91 females (63%) and 53 males (37% of the sample). Nearly 82% of the
students were 17 - 19 years of age. All but 9 of the students had been part of their learning
community for two semesters. Almost 2/3 (62.5%) of the students were in the major-specific
learning communities. About 62% of the students said they planned to attain a 4 years degree
at IU Kokomo; 22% said they planned to transfer to another institution in the fall; and 3.5% said
they did not plan to attend school the next year. 

Survey Characteristics and Total Score

Analysis of the survey itself demonstrated high internal consistency (á = .98). One item, “Having
3 instructors in this class made learning more difficult or confusing ” was eliminated from the
analyses because it was negatively correlated with the total score. It was the only item that
would have been scored in the reverse direction, and some students apparently had fallen into
a response set (“high is good and low is bad”) and therefore did not recognize the nature of the
question. After eliminating this item, I calculated a “Total Score” for each student by taking the
mean (average) of the scores on all the items for that student. As with each individual item, the
Total Score could range from 1.00 (“Not at all” or “Strongly disagree”) to 5.00 (“A great deal” or
“Strongly agree”), with higher scores indicating more positive opinions and scores closer to 1.00
indicating more negative opinions.

Differences Among FLC’s

Student responses to the survey did not differ according to student age or student sex.
However, which FLC the student attended had a very strong effect on the scores. In other
words, students in some FLC’s consistently responded more positively and students in other
FLC’s consistently responding less positively. While the average Total Score for all groups was
3.55 ± 0.79, average Total Scores for individual FLC’s ranged from a low of 3.06 to a high of 4.35.
In addition, the average scores on all but three  of the individual items differed according to1

which the FLC student was in. To maintain faculty confidentiality, this report focuses on scores
for the entire group and does not identify which FLC had higher or lower scores. The scores for
each FLC (along with the scores for the entire sample) are being provided to the faculty who
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taught in that FLC.

Forming Community

As others have found in studies of Learning Communities, students were very positive about
the “forming community” aspect of the course. Most (85%) of the students reported they
experienced positive interactions with other students, and 75% of the students agreed or
strongly agreed that they are likely to stay in touch with friends they’ve made in their FLC.
Nearly as many (72.5%) reported that being with the same students helped them develop a
sense of belonging. However, far fewer students, just 42%, said that their experience in the FLC
increased the degree to which they felt connected to IU Kokomo. Moreover, this depended
largely on which FLC the student was in. In one FLC, nearly 74% of students said their FLC
experience increased their feeling of connection to IU Kokomo, compared with 54 - 55% of the
students in three FLC’s, 25% in a fifth FLC, and 10% in the sixth. These are very large
differences.

About 58% of the students reported that their FLC improved their understanding of social
opportunities for socializing on campus, but only 28% of students said that their FLC experience
increased their participation in campus activities and events. Again, responses to the latter item
differed markedly from one FLC to another, ranging from a low of 10.5% to a high of 58%.

Relationships with Faculty and Advisors

Nearly 69% of the students reported having developed good relationships with FLC faculty. In
the various FLC’s, this percentage ranged from 42% to 89%. About 70% percent of the students
reported they experienced positive interactions with a faculty member in the FLC, and nearly
65% said the course improved their ability to ask a faculty member for help. While 63% said
they learned that making connections with faculty members is important, only 37% of the
students said the FLC increased the degree to which they discussed ideas with faculty outside of
class. Again, there were marked differences among the FLC’s on this item, ranging from a low of
16% to a high of 74%.

Only about 41% of the students reported that their FLC experience contributed to their
establishing a meaningful relationship with an advisor. Again, this differed according to FLC.
Nearly 90% of students in one FLC and 60% in another FLC reported establishing a meaningful
relationship with an advisor; in three other FLC’s this number dropped to 10 - 27%.
Interestingly, whether or not a student was in a discipline-specific FLC did not affect student
responses to this item.

Motivation and Confidence

Most (79%) of students reported that their FLC class improved their ability to succeed
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academically. About 67% of the students reported that their FLC improved their ability to adjust
to college life, and 60% agreed or strongly agreed that the FLC faculty helped with this
transition. Slightly fewer (57%) said that the class increased their confidence in their ability to
meet the demands and expectations of college, and about 60% said the course improved their
understanding of faculty expectations of students. 

More than half of the students (55%) stated that their FLC improved their ability to decide on a
major or future career (this did not differ according to whether or not a student was in a
discipline-specific FLC). About the same number said that their FLC experience improved their
understanding of their motivations for attending college (57%) and their understanding of their
personal goals (58%). Nearly 54% said they felt more confident about their chosen career path;
this number increased to 62% for students in the discipline-specific FLC’s. 

Time Management and Study Skills

Despite the strong positive responses to general questions about the course contributing to
their ability to succeed academically, students were much less positive when asked about
specific skills necessary to such success. Fewer than half of the students reported that the class
helped them improve their ability to set priorities (44%), manage time (45%), establish an
effective study schedule (42%), or prepare for exams (43%). Only 31% of the students reported
that the class improved their ability to cope with stress.

Academic Skills

For the most part, students were generally positive about the contribution of the FLC to their
learning specific academic skills. About 2/3 of the students reported that the class improved
their ability to complete well-written papers (64%) and their understanding of university rules
regarding academic honesty (67%). About 3/4 of the students reported that the class improved
their ability to give well-crafted oral presentations (75%) and that it was easier to learn public
speaking in a class where they already knew all of the students (74%). However, only about half
(49%) of students said that the class had improved their ability to find library resources.

A majority of students reported that the class improved their ability to evaluate the quality of
information (60%) or to critically examine ideas and issues (67%).  About 2/3 of students
reported they experienced meaningful class discussions, and 70% said that their ability to
actively participate in class discussions had improved. Even more (78%) said that the class had
improved their ability to work effectively with other students on class assignments. 

A slight majority of students (53%) said that the class had increased their appreciation of social
and cultural diversity. About 2/3 of students said that the class increased the degree to which
they discussed ideas with students who held different views from their own. On the other hand,
students generally did not see the value of the common reading text, Journey to the Land of No.
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Only 20% agreed or strongly agreed that it was a useful part of the class, and many students
mentioned this as the least interesting part of the course.

Interdisciplinary Perspective

Several survey items asked about the interdisciplinary nature of the FLC program. About 69% of
students said that their FLC had improved their ability to see multiple sides of issues. A little
more than half (56%) said that having three instructors increased their learning about the topic.
Slightly more (61% said that having three instructors made learning more interesting or
engaging, and 71% said that having three instructors helped them see issues from different
perspectives. A question about whether having three instructors made learning more difficult
or confusing was found to be unreliable, so results are not reported. However, in the open-
ended responses, many students mentioned that their course was disorganized or confusing.
Several students mentioned that having three faculty together was one of the aspects they
liked least about the course. Several other students stated that there were too many little
assignments from the faculty, and that the faculty didn’t seem to coordinate with each other as
to when assignments were due.

Student Experiences in the FLC

The survey included items that assess experiences that have been shown in the research
literature to be associated with greater student development and success, including positive
relationships with faculty and other students (discussed above). One item in this category asked
whether students experienced a high level of intellectual challenge in the class; about 61% of
students reported they did.  However, this number ranged from 42% to 89% for different FLC’S. 
More than half (58%) of all students reported they experienced assignments that contributed to
their learning (with scores for individual FLC’s ranging from 31% to 89%). About 62% of students
said that they received clear and useful feedback which improved their learning (in one FLC,
95% of students reported they received such feedback).

Students’ Overall Assessment

A little more than half (53%) of the students taking the survey agreed or strongly agreed that
they would recommend their FLC to other students. Differences among the FLC’s were marked:
extent of agreement ranged from 37% to 85%. 

Conclusions

One of the goals of the Freshman Learning Community program is for students to develop
relationships with other students and with other faculty, in order for them to feel a sense of
belonging and feel connected to IU Kokomo. Most students stated that what they liked best
about their FLC was meeting new people and developing friendships with them. When asked
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what the positive aspects were of being with the same students and faculty for a year, students
most frequently said those aspects were getting to know people and making good friends. 
Their second most frequent response had to do with feeling comfortable with the people in the
class and being able to trust them. However, fewer than half of the students reported that their
FLC experience had help them feel more connected to IU Kokomo; in one FLC. This number was
as low as 10%. The FLC faculty may want to explore this issue further to try to understand what
aspects of the FLC contribute to students feeling connected to IU Kokomo.

A second goal of the Freshman Learning Community program is to promote student’s academic
success. While most students said that their FLC helped them succeed academically, when
asked about specific skills, such as time management or study skills, far fewer students stated
that their FLC helped them with those skills. They were more positive about the contribution of
their FLC to developing specific academic skills, including writing and speaking, and they
reported that they were intellectually challenged in their course. If the FLC faculty believe that
developing specific skills related to academic success should be a part of the program, they may
wish to consider how to assess and integrate those skills in the course.

A third goal of the Freshman Learning Community program is to help students develop an
interdisciplinary perspective. Students generally agreed that having three faculty members
helped them see different perspectives. However, this is also the part of the course that many
students found least attractive. Many students complained that their FLC was disorganized or
confusing. The FLC faculty may want to consider specific strategies for organizing the FLC. In
order to reduce students’ confusion. For instance, a couple of students wrote that they got
tired of faculty talking about who was going to do what. The faculty team might consider
meeting frequently to be sure that they all understand and agree on what will be happening in
and out of class (e.g., who is presenting, who will be grading, when assignments are due).

The one item that students were most negative about had to do with the common reading text.
Most students did not find the book useful, and many students mentioned this was the part of
the course they found least interesting. FLC faculty may want to consider whether to continue
this aspect of the program, and/or how to better integrate the book into the curriculum.
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