
-1- 
 

Indiana University Kokomo 

School of Humanities and Social Sciences 

Program Review: Bachelor of Arts in English 

Program Review Report 
 

Process 

Schedule of Program Reviews: 

 All academic programs will be reviewed every five years beginning in fall 2008. Reviews will 
usually be based on five years of data and never less than three years for newer programs or 
programs that have undergone substantial change. Each program administrator and faculty 
member will participate in preparing a program self-study in the spring prior to the program 
review. For programs that participate in external accreditation, the information gathered and the 
findings of the external consultant evaluator will be used and reframed to fit the program review 
format and criteria. If additional data are needed beyond that provided by the accreditation 
process and findings, the program will provide these data. All other programs will employ external 
evaluators who will both review programs’ self-studies and do an on-site visit prior to preparing 
their report and findings. 

 

 

 
 
 
 
 
 
 
 

Self-Study 
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School, Division, Department: English (Humanities Department, School of 
Humanities and Social Sciences) 
 
I. Review Process 

 
A. Program under Review: Bachelor of Arts in English 
 
B.  Review Period: 2010-2014 

 
C.  Steps in the Review Process: 

 
1. Data obtained: Data for the review were obtained from departmental records, the Office 

of Student Affairs, official institutional documents, individual faculty records, Faculty 
Annual Reports (FARs), and from the Indiana University Kokomo website. 

 
Faculty involvement in the Self-Study process: All resident English faculty, including the 
Chairperson of Humanities (who is also an English program faculty member), 
participated in the process. Rachel Blumenthal, Paul Cook, and Eva White compiled 
the data and wrote the bulk of this document with input from resident faculty in the 
English program. Program faculty also collaborated in identifying a suitable external 
reviewer to bring to campus in fall 2015.  

 
2. External Reviewers: Robert Rebein, MFA, Ph.D. Professor and Chair, Department of 

English, Indiana University Purdue University Indianapolis (IUPUI), rrebein@iupui.edu 
& 317/274.1405 

  
Stephen L. Fox, M. Div., Ph.D. Director of Writing, Associate Professor, Department 
of English, Indiana University Purdue University Indianapolis (IUPUI), sfox@iupui.edu 
& 317/278-2054 

 

II. Review Criteria 
 

A.  Program Role and Mission and Consistency with University Mission 
 

1. Describe the ways in which the program advances the campus’s mission, vision, values, and 
strategic goals. 

 
The mission statements of the English program, the School of Humanities and Social Sciences, 
and Indiana University Kokomo are provided below: 
 

mailto:rrebein@iupui.edu
mailto:sfox@iupui.edu


-3- 
 

English Program Mission Statement:  
 
The IU Kokomo English program educates students in the liberal arts tradition and prepares 
graduates for a full range of careers that prioritize analytical reading, persuasive writing, and critical 
thinking. Our English program helps students in the region cultivate scholarly and marketable 
skills that emerge from the close study of language and literature in a global context, a growing 
facility with theoretical approaches, and expertise in research and writing processes. As students 
become conversant in multiple literary and textual traditions, they participate in a culture of 
diversity that will advance them as global citizens and innovative problem-solvers for a complex 
and dynamic world. 
 
Indiana University Kokomo School of Humanities and Social Sciences Mission Statement: 
 
The mission of the School of Humanities and Social Sciences is to improve well-being through our 
teaching, research, and service. Through our innovative educational programs, we help people to 
become enlightened, successful citizens prepared for meaningful lives, community engagement, 
and fulfilling careers in the 21st century. Through teaching, research, and service we increase our 
understanding of the world and improve the lives of those within it. 
 
Vision Statement: 
 
The IU Kokomo School of Humanities and Social Sciences strives to offer degree programs 
recognized for their outstanding quality, unique opportunities, and personal relationships among 
faculty and students. We prepare students to be versatile, lifelong learners able to make positive 
changes in their lives and within their communities. 
 
Indiana University Kokomo Mission Statement: 
 

The mission of Indiana University Kokomo, a regional campus of Indiana University, is to 
enhance the educational and professional attainment of the residents of north central Indiana by 
providing a wide range of bachelor's degrees, and a limited number of master’s and associate 
degrees. Indiana University Kokomo is further dedicated to enhancing research, creative work, 
and other scholarly activity, promoting diversity, and strengthening the economic and cultural 
vitality of the region and the state through a variety of partnerships and programs.  
  

In addition to the official mission statement, IU Kokomo also uses an accompanying vision 
statement and statement of commitments to guide campus planning efforts. These statements read 
as follows: 
 

Vision Statement 
 
Indiana University Kokomo aspires to become a regional institution of first choice recognized for 
providing critical opportunities for student success; acknowledged as a primary and engaged 
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community resource; and valued as a campus where there are faculty, students, and professional 
staff active in research, creative work, and other scholarly activity. 
 
Indiana University Kokomo Statement of Commitments 
  
Indiana University Kokomo contributes to its students and to the region through the affirmation 
of the following values in all of its endeavors: 
 

 Commitment to Student Learning 
The campus community provides a learner-centered environment grounded in the liberal 
arts and sciences and linked to the professional schools. We are committed to open and 
free inquiry, high quality instruction and academic support services, experiences that foster 
students’ development, opportunities for experiential learning, and the enhancement of 
skills in the areas of civic engagement, diversity, and global awareness and involvement.  
 

 Commitment to Regional Engagement 
The campus community works with regional partners, including other educational 
institutions, to enhance the vitality of the region by promoting community engagement 
opportunities as a key campus strategy and by valuing shared governance and open, civil 
discourse. 
 

 Commitment to Diversity 
The campus community demonstrates its commitment to diversity by providing a safe, 
welcoming, and inclusive environment that promotes integrity and respect among all 
members of best practices in teaching and learning, student development, institutional 
stewardship, and scholarly activity.  
 

 Commitment to Innovation 
As a community of learners, the campus embraces innovation and creativity in its pursuit 
of best practices in teaching and learning, student development, institutional stewardship, 
and scholarly activity. 
 

 Commitment to Assessment 
The campus community embraces a culture of assessment, actively seeking evidence for 
improving current practices while providing an atmosphere in which new initiatives can 
develop as the campus strives for excellence in all of its work.  
 

 
Discussion of Mission 
 Both the English program and the Bachelor of Arts in English align quite closely with the 
missions of the School of Humanities and Social Sciences and IU Kokomo. The English program 
mission statement speaks directly to the IU Kokomo mission, vision, and commitment statements’ 
dedication to the liberal arts tradition and to all the human pursuits touched by the power of 
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language, including such critical skills as analytical reading and persuasive writing. The English 
program’s mission statement also speaks to the program’s goals of helping students achieve in both 
their professional and personal lives. The program provides a curriculum leading to a bachelor’s 
degree that offers students the opportunity to specialize in a particular discipline and focus area, 
but also complete general education courses in all of the disciplines in the liberal arts tradition.  
 Students completing the program experience diversity through coursework in a variety of 
ways: first, by engaging difficult texts, figures, and concepts that challenge students to think 
differently about events, experiences, and textual phenomena; second, through students’ 
engagement in world and/or multicultural literature and language courses; and finally, through 
students’ coursework in the technical and formal structure of the English language (e.g., ENG-W 
365: Technical Editing and ENG-W 202: Grammar Review) and those of foreign languages. 
Furthermore, all faculty are required to describe their diversity activities in both teaching and 
research in their Faculty Annual Reports (FARs).  
 In addition, the English program has been at the forefront in developing study abroad 
experiences for its students, sponsoring trips to Ireland, Mexico, Hawaii, and England. One faculty 
member in particular has been instrumental in developing these programs and in assisting other 
faculty at IU Kokomo in developing trips to Guatemala, Italy, and Korea (see entry for 
“Innovation Symposium” below).  
 When assigned the 2015 English program review, the Review Committee—in consultation 
with the rest of the resident faculty in the program--revised the mission statement to better reflect 
its goals. (This is the same program mission statement as the one used in this document—see entry 
above.)  
 All students completing the Bachelor of Arts in English are required to participate in 
undergraduate research and/or creative activity, primarily through textual criticism in their 
coursework, through courses in creative writing, or through their senior research project in ENG-L 
495: Senior Seminar. In addition, students may take honors courses, independent studies, or 
internships that enhance their participation in undergraduate research or in community 
involvement. The English faculty play an instrumental role in the School of Humanities and Social 
Sciences’ mission of providing general education to the campus as a whole. English faculty provide 
coursework in writing, performance studies, cultural literacy, humanities, and diversity, all 
categories within the Indiana University Kokomo general education requirements (see Appendix 
B). 
 Faculty in the English program are active in the community, where they have formed 
partnerships with area schools and organizations. These community connections and partnerships 
help to raise the visibility of the program and IU Kokomo, help to establish professional 
relationships with those in the community, and encourage cooperative work across organizations 
for the good of the region.  
 
2. List key relationships between the program and the external constituencies, such as 

collaborations, partnerships with regional, community, state organizations, and/or businesses. 
 
 English faculty members are active in the community and with external constituencies. 
Program faculty regularly visit area schools to discuss the program, serve as guest speakers, talk 
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about IU Kokomo and the English program, and assist area teachers in current scholarship and 
training. Two English faculty members have served as liaisons to area high schools for the IU 
Bloomington-based Advance College Project (ACP). ACP is a dual credit (high school/college) 
program that allows high school students to take courses for college credit in the schools from high 
school faculty approved and trained through ACP. The liaisons visit the schools on behalf of ACP 
to monitor the program.  
 Two English faculty members have provided monthly poetry workshops at Friendship 
haven Retirement Community in Kokomo since 2008. These workshops involve 4-6 residents 
each month. In Fall 2009, the English faculty member primarily involved in organizing the 
workshops published three small books of residents’ poems plus photos (with discounts from the 
Kodak Gallery) for the participants. In addition, faculty and students have provided writing 
workshops at the Kokomo Public Library. Some of these workshops in the summer are conducted 
jointly by faculty and students representing the literary journal From the Well House (see below). 
 Two English faculty members serve on the Editorial Board for Burningword, an 
international journal of poetry, flash fiction, and flash nonfiction. More information can be found 
at http://burningword.com/. English faculty (with their classes) have participated in activities 
surrounding Take Back the Night each spring. This a community event that involves a walk, 
activities, speakers, and an essay contest fostering awareness of issues surrounding domestic abuse. 
Several English faculty members have served as judges for the Take Back the Night essay 
competition. One faculty member has worked as an English tutor with staff at a local Mexican 
restaurant. Several Faculty members have worked with organizations in the community to 
coordinate service projects (often involving students in their courses). Other faculty endeavors 
include  
 

 Leading a monthly poetry gathering at Friendship Haven Senior Retirement Community 
in Kokomo (reading and writing poetry).  

 Teaching a "Wild Women Write" creativity/writing workshop for Tipton County 
Foundation program "Living out Loud," sponsored by the Women's Fund. 

 Interviewing Nisei veterans of the 100th Battalion for a video on discrimination. 
 Hosting a community presentation featuring World War II internment victim Patricia 

Nomura from Hawaii. 
 Providing ongoing maintenance of The Peace Garden at Darrough Chapel Park, a project 

developed by one faculty member’s F200 Asian Culture class in 2008 in conjunction with 
Kokomo Parks Department (this site has also been used for service projects with the 
Bridge Program)---as of June 2014, this maintenance was handed over to IU KOKOMO's 
Physical Plant staff. 

 The Program has a similar relationship with John and Marsha Rae Ratcliff, initially 
through Variety Club children's charity--they also consult with students on project 
development 
 

For more detailed information about faculty activities and community outreach, please see the 
English program faculty curricula vitae in Appendix A. 
 



-7- 
 

Internships 
 The English program provides opportunities for students to take internships with 
organizations outside the campus through two courses: ENG-L 398: Internship in Writing and 
ENG-L: 498 Internship in English. Over the course of a year, 4-5 students will take advantage of 
these internships on a variety of topics and issues. In the past five years students have worked as 
interns with the Kokomo Downtown Association, the Kokomo Perspective, Carver Center, 
Bridges Outreach, Family Tree, Inc. (Lakewood, CO), Indiana Association of Cities and Towns 
(Indianapolis, IN) the Office of Communication and Marketing (IU Kokomo), the Howard 
County Historical Society, EquiVenture, and Samaritan Caregivers. 
 
Indiana Humanities Council 
 A member of the English faculty has recently served as an advisor to activities of the 
statewide Indiana Humanities Council. 
 
Ivy Tech Region 5 
 A member of the English faculty has served for several years as a member of the Ivy Tech 
Region 5 Advisory Board.  
 
Humanities Advisory Board 
 The English department has participated in forming and providing information for the IU 
Kokomo Humanities Advisory Board. The Advisory Board is composed of five members of the 
community (including two former IU Kokomo alumni). The Board members meet annually to 
provide advice and to receive information about program in the Humanities, including English. 
 
Peace Garden 
 Inspired by a study abroad experience in Hawaii to study Asian culture and the histories of 
Pearl Harbor, internment, and the 100th Battalion, the students and the English faculty member 
pursued the processes required to obtain permission and funding for the construction of the Peace 
Garden in Darrough Chapel Park, Kokomo. Working closely with the City of Kokomo Parks 
Board, the Community Foundation, the Arts Council, and local veterans, an English faculty 
member, along with other faculty and students, built the Garden in the summer of 2008, 
dedicating it on July 27, 2008. The developers continue to maintain the Garden in conjunction 
with the Parks Department (www.youtube.com/watch?v=JysTQkYAHqk).  
 
 
 
From the Well House 
 From the Well House is presently on hiatus (summer 2015) while funding and a faculty 
sponsor are secured.  
 
The Innovation Symposium 
 In August 2007, an English faculty member developed a proposal for a study abroad 
experience in England known as the Innovation Symposium. This international course for 
exceptional students at IU Kokomo is all disciplines involves studying historical and current 

http://www.youtube.com/watch?v=JysTQkYAHqk
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innovations in philanthropy, environment, and technology. Students travel to England for three 
weeks each summer to meet with current innovators and to develop their own projects to address 
global issues on a local level. The students are nominated by faculty and are selected by a panel of 
faculty, staff, community members, and previous Innovation Symposium participants. The 
students are selected in late fall and devote a significant amount of time to fundraising, generally 
completing a major fundraiser every month from December to April. The course begins 
unofficially in January; students read a book a month and complete homework assignments, then 
gather once a month to discuss those readings and to prepare for their trip to England. 
 After the three-week trip to England, the faculty member and students return to Kokomo 
and meet once a week for the duration of the first summer semester. Students present their 
projects to the campus and to appropriate local groups (the 2008 group made their presentation to 
the Board of Directors of Haynes International, a substantial contributor to their trip). After that, 
students begin working on their “payback” projects, events to show appreciation for the support 
provided by Staff Council, the Office of Applied Learning, and other campus groups. These 
projects have included an environmental awareness display about trash inspired by the Eden 
Project, a Big Lunch gathering of nearly 80 students to discuss world issues, a recycling/flower 
planting activity for children at the Logansport Y, cataloguing "the treasures of IUK" for the library's 
archives, an Oxfam Hunger Banquet, and an art contest for IU Kokomo students. 
 Participants in the program raise nearly all the funds for the trip, with the primary faculty 
member spending approximately eight hours a month from November to April researching 
fundraising options, completing fundraising form requests for IU Bloomington, creating and 
obtaining items for the fundraisers, working with potential donors, generating grant requests, 
supervising students participating in the fundraisers, and doing the necessary paperwork for money 
deposits. 
 The primary faculty member is also responsible for developing the budget, making all 
travel arrangements, contacting vendors, verifying payments, creating publicity materials, 
confirming site visits, and providing thank-yous for donors. Those duties can require more than 10 
hours each month until the travel arrangements are finalized. Here are some final notes about 
Innovation Symposium and its outreach impact:  

• As a result of relationships developed through The Innovation Symposium and because of 
one faculty member’s history at the University of Evansville's Harlaxton College in 
England, this faculty member was selected as for membership in the Harlaxton Society 
Board of Directors, which serves to promote fundraising for building upkeep and 
scholarships for students attending Harlaxton; in addition to her board work, this faculty 
member also provides several products (postcards, magnets, stationery) using photos, 
which are sold in the University of Evansville and Harlaxton bookstores. 

• As part of The Innovation Symposium, students visit Oxfam's Emergency Relief 
Warehouse in Oxford, England, and the Eden Project in Cornwall, England. Students 
make use of the principles learned there to develop their own projects addressing global 
issues on a local level (and they have also provided pay-forward activities such as an Oxfam 
Hunger Banquet and the Big Lunch, modeled on an Eden Project program). 

• The Innovation Symposium also has an ongoing relationship with Kathleen Ligocki, who 
supports The Innovation Symposium financially, as a guest faculty member with years of 
experience in various CEO and board leadership capacities, and as a consultant to assist 
students in developing their projects. 



-9- 
 

• In Spring 2012, one faculty member took a group from the ENG-L 205: Intro to Poetry 
class ("The Poetry Ninjas") who volunteered their time on a Saturday to travel to Henryville 
for tornado clean-up (we actually helped roof a house)--this connection was made through a 
student's uncle, a minister in Henryville. 

• In Fall 2012, one faculty member was invited by Nikki Giovanni to take a group of IU 
Kokomo students, faculty, and staff to Virginia Tech to participate in "Sheer Good 
Fortune," a tribute by other writers to Toni Morrison and Maya Angelou (something like 
12 of us went)--we distributed "Poetry Ninja" t-shirts and tote bags to Toni, Maya, Rita 
Dove, Mari Evans, and Nikki; students also got to meet and interview Rita, Mari, Nikki, 
and several other presenters. 

• In Spring 2015, our friendship with Nikki Giovanni gave the Program the opportunity to 
get access and permission to use/copy Toni Morrison's latest novel, God Bless the Child, 
before it was available in stories; Nikki asked that the students provide their feedback in 
writing for Toni, and we also did storyboards for public service announcements to highlight 
themes in the book, which we sent along with the feedback. 

B.  External and Internal Demand 
 
1. Describe the external demand for graduates of the program. 

Refer to employment projections based on federal and state information and other 
resources. See, for example the Occupational Outlook Handbook http://www.bls.gov/oco/ 
and the Indiana Department of Workforce Development at 
http://www.in.gov/dwd/inews/lmi2.asp?md=2&tp=5  
 

External Demand for English Graduates 
 The following information is from The Occupational Outlook Handbook at 
http://www.bls.gov/oco/ and represents national employment projections from 2012 to 2022.  
 
 
 
 
 
 
Projections data from the National Employment Matrix 
 
Table 1. Projected Employment (2012-2022) 
 

 

http://www.bls.gov/oco/
http://www.in.gov/dwd/inews/lmi2.asp?md=2&tp=5
http://www.bls.gov/oco/
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NOTE: Data in this table are rounded. See the discussion of the employment projections table in 
the Handbook introductory chapter on Occupational Information Included in the Handbook. 
 
 The following information is from the Indiana Department of Workforce Development at 
http://www.in.gov/dwd/inews/lmi2.asp?md=2&tp=05. These numbers represent projections from 
2015 to 2022.  

 

Table 2. Projections (2015-2022) 

 

  

These data only reflect the typical jobs for English majors—the major is far more flexible than most 
realize, making it difficult to judge demand in such a data-driven way. A thumbnail sketch of the 
situation can be found at http://depts.washington.edu/engl/advising/careers/englcareers.php. Other 
helpful links on the flexibility of the English major nationally can be found here, here, and here.  

 

Some Typical Jobs For English Majors 

Many occupations require an individual who can write, speak, and communicate effectively; solve 
complex problems; think critically, learn new information quickly, and work well with others on a 
team or group project. This flexibility translates into the fact that graduates with English degrees 
use their education and training in a wide variety of fields; furthermore, a student’s future career 
may relate more to her personal career interests, work values, and transferable skills than anything 
specific to the content of the major. The following list contains a representative sample of job titles 
of former graduates with an English major. 

http://www.in.gov/dwd/inews/lmi2.asp?md=2&tp=05
http://depts.washington.edu/engl/advising/careers/englcareers.php
http://www.aacu.org/leap/presidentstrust/compact/2013SurveySummary.cfm
https://www.insidehighered.com/news/2014/01/22/see-how-liberal-arts-grads-really-fare-report-examines-long-term-data
https://www.americanexpress.com/us/small-business/openforum/articles/why-english-majors-are-the-hot-new-hires/
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Communications/Media: 
Editor 
Assistant copy editor 
Journalist 
Screenwriter 
Copywriter 
Critic (art, film, books, etc) 
Casting director 
Television reporter 
Public relations assistant 
Radio production assistant 
Research assistant 
Technical writer 

Government and Nonprofit: 
Activist 
Executive director 
Speech writer 
Grant writer 
Museum collections assistant 
Fundraising coordinator 
Legislative assistant 
Archivist 
Public relations specialist 
Consultant 
Human services coordinator 
Special events coordinator 

Business and Industry: 
Public relations specialist  
Book buyer/seller 
Account representative 
Marketing consultant 
Writers’ agent 
Manager 
Web content developer/writer 
Technical writer 
Human resources assistant 
Information architect 
Corporate librarian 
Advertising copy writer 
Market research analyst 
 

Education: 
K-12 Teacher (with K-12 certification) 
Librarian (with graduate education) 
ESL teacher/tutor 
Admissions representative 
Assistant Director 
Development officer 
Program administrator 
Publications coordinator 
Records manager 
Financial aid counselor 
Classroom assistant 
Circulation assistant 
Credential evaluator 

 

 

 

 

 

 

 

 

 

 

Who Hires English Majors? 
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Book publishers 
Magazines 
Arts organizations 
Political offices 
Large corporations 
Radio/television stations 
Advertising agencies 
Social services agencies 
Chambers of commerce 
Research institutions 
Marketing Consultants 
Newspapers 
Greeting card publishers 

Law firms 
Public interest organizations 
Consumer action groups 
Health organizations 
Educational institutions 
Literary agencies 
Theaters 
Printing firms 
High tech firms 
Tutoring services 
Public & corporate libraries 
Government agencies 
Public relations firms 

 

2. What steps has the program implemented to attract enrollment from high school students and 
transfer students? 

 
The English department participates with the School of Humanities and Social Sciences 
and the campus as a whole in recruiting efforts. This involves cooperating with the 
initiatives of advisors to visit schools; recruiting on campus through VIP Day, AIM Day, 
and other efforts; publishing brochures and information regarding the major; and visiting 
area middle schools and high schools as guest speakers and ACP liaisons (see details 
above). English faculty regularly serve as faculty representatives during on-campus 
recruiting events and teach demonstration courses for potential students. Several English 
faculty members are available as members of the IU Kokomo Speakers Bureau, visit area 
schools, and also work with members of the community on academic and service projects 
(see descriptions elsewhere). Though we do not have supporting data for this claim, 
resident English faculty routinely rank as one of the most engaged programs on campus 
when it comes to recruitment initiatives, whether on the department, school, or campus 
levels.  
 
 
 
 
 
 
 
 
 
 

3. Describe internal demand for courses in the major using institutional data (see table below). 
 
Table 3. Internal Demand: English Majors 
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The English department provides many of the courses for students who are enrolled in a 
bachelor’s degree program in Secondary Education with a concentration in English/Language 
Arts (see Table 4). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 4. Internal Demand: Education Majors w/Concentration in English & Non-Majors1 
 

                                                           
1 Table 4 contains live data, so numbers may differ slightly from Tables 13 & 14. 
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As can be seen in the table above, there has been a steady increase in credit hours from Fall 
2010. This growth trend will be discussed in detail elsewhere. 
 
 
4. How has the program addressed increased demand? 
 
 The department has hired adjunct faculty members as needed to address demand in basic-
level courses such as ENG-W131 Reading, Writing, and Inquiry and ENG-W132 Elementary 
Composition II. Between 2012 and 2014 the campus hired two tenure-track faculty members 
to replace a faculty who left the program. Thus, we have maintained our four tenure-track 
faculty who regularly teach courses in the department. In 2014, we also hired one additional 
lecturer in an effort to address our department’s growing reliance on adjunct faculty. Since Fall 
2014 we have had approximately 14 adjunct faculty teaching English courses. The majority of 
these are composition classes. The English faculty have responded to requests from other 
curricular units—Freshman Learning Communities, the Honors Program, Women’s Studies, 
and Education—to supply faculty and courses as needed for these programs without sacrificing 
the teaching of courses required for our majors. The MALS program was suspended in 2013 
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despite its profitability. English program faculty taught and advised most MALS students, and 
the graduate program ultimately siphoned too many faculty resources from English.  
 The English program has added courses in response to faculty and student demand, always 
keeping in mind the needs and objectives of the major. We have revised these objectives for 
clarity and to sync with the growing interdisciplinary needs of the twenty-first century world. 
These can be found in our IU Kokomo English Department Mission Statement (see earlier 
section of report). In recent years the department has added courses in the teaching of writing, 
the medical humanities, women’s literature, minority literature, Irish Studies, postcolonial 
literature, Freshman Learning Communities, film studies, and drama. English faculty have also 
been mainstays in developing and teaching accelerated hybrid evening courses (half face-to-face 
and half online), online courses, team-taught, and interdisciplinary courses for the ACCEL 
program. We have also added courses in creative writing to respond to student demand. See 
table below. 
 
 
Table 5. Internal Demand for Creative Writing Courses 
 

 
 
 
 Between Fall 2005 and Spring 2011 the English department offered only one creative 
writing course per semester (and sometimes only one per academic year). Beginning in Spring 
2012, the department offered and successfully enrolled multiple creative writing courses per 
term (with the exception of Fall 2012/Spring 2013). Most notably, the department offered and 
enrolled a total of four creative writing courses during the Fall 2014/Spring 2015 cycle, 
suggesting that there is student demand for these courses. 
 
 
5. What problems have been encountered in meeting demand? 
 
 A general shortage of English faculty with an increase in demand has affected the number 
of upper-level and special-request courses that can be offered to suit student needs. Increased 
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expectations from other areas (learning communities, MALS, administrative assignments) have 
created a reduction in the number of courses that can be offered in the English major. Some of 
the programs that these administrative duties support (such as the FLC) would no longer be 
viable without the participation of English faculty. Although first-year writing courses generate a 
tremendous number of credit hours, we have only hired one additional lecturer in the last 
twenty years. As can be seen in Table 15, our department relies heavily on adjunct instructors 
to staff general education curses. Given how difficult it is to find qualified adjuncts to teach 
writing courses (and how the FLC director’s administrative duties reduce the courses she 
teaches as a lecturer), we need to hire an additional lecturer to support a quality writing 
program and to help us retain students in our first- and second-year composition courses.  
 Last year the campus passed a general education reform proposal that mandated either a 
literature course or a philosophy course for all students (see Part E. Potential and Appendix 
B). The addition of philosophy as a general education option could harm English enrollment 
as students satisfy their core curriculum requirements outside of the department.  
 Additional administrative support for English faculty is also needed. We currently have an 
Administrative Secretary of the Humanities who works with all humanities programs. 
Dedicated support for the English program (an additional administrative secretary, for 
example) would enable faculty to address some of the gaps in our course offerings. It would 
also help our program organize and publicize its minors (Women’s Studies, English Literature, 
English Writing, Film, and Irish Studies). Some confusion exists about the nature of our 
English Writing minor. Clarifying its focus, and perhaps devising a Creative Writing minor, 
would be useful. Our minors need more visibility on the IU Kokomo website and we need to 
coordinate with the registrar to code English Program minors on student transcripts. 
 Some courses, including creative writing, certain literature courses, and some skills courses, 
would benefit from multiple sections to address specific student levels and interests, but the 
lack of faculty and an abundance of other course necessities do not permit that possibility. For 
example, we currently share our capstone senior seminar with the Communications program. 
This means that the academic experience of senior English majors culminates in a course that 
pertains only partially to their selected field of study. The English program would benefit from 
having an English Senior Seminar devoted specifically to its major. 
 Salary levels remain of a point of contention. We have counterparts in Bloomington and 
on other regional campuses who make the salaries that our IU Kokomo business faculty make 
(in the $100,000 range), yet our most experienced faculty make substantially less (30-50% less). 
Our salaries are undervalued by several thousand dollars (see Table 6 below). As a 
department, we bring in a considerable amount of tuition money because we have so many 
students (especially in our lower-level general education courses). However, our salaries do not 
reflect our financial value to the university. Nearly all of the regional campuses, including IU 
Kokomo, reveal a gender wage gap. 
 
Table 6. Salaries across IU Regional Campuses 
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          *Rank unknown 
 
C. Productivity 
 
Describe the resources generated and used by the program and key results of the uses of these 
resources in the areas of student retention, graduation rates, numbers of degrees awarded, and 
services provided to non-majors and to campus-wide learning goals. 
 
1. List grants and contracts received by the program in the last three years and indicate how 

these resources have affected program productivity and efficiency. 
 

Table 7. Grants and contracts received 
 

 

 

Faculty in the English program have consistently been successful in securing internal funding 
for curricular development, technology development, research, travel, and student mentoring 
as evidenced by the awards above. The New Frontiers Grant allowed one of our faculty 
members to conduct research abroad and start a new book project. The summer faculty 
fellowships fund research and the overseas travel grants allow faculty to attend overseas 
conferences in support of research. All of these awards help further productivity in terms of 
research, course development, and student success. 
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2. List other financial resources generated by the program, such as donations, externally 
funded programs, and conference earnings. Indicate how these resources have enhanced 
productivity and efficiency. 

 
Table 8. Other financial resources 
 

 
 
The English faculty member who created the Innovation Symposium has worked actively with 
students involved in this three-week study abroad experience (described elsewhere) to generate 
donations in support of student travel. These funds all go toward providing financial help for 
students who otherwise might not be able to study abroad. In addition to the donations listed 
above, the faculty member and students in the course work diligently every year to generate 
funds through a variety of fundraising activities. 
 
3. Describe the resource requirements of accreditation other than annual fees and site visits: 

a. Impact on faculty teaching load 
b. Course section size limits (including clinical restraints) 
c. Facility and equipment requirements 
d. Salary requirements 
e. Other 

 
 The English program participates in the HLC accreditation process (most recently 
conducted in 2008), which resulted in a ten-year accreditation for the campus. Accreditation 
standards, as well as national guidelines issued by such organizations as the MLA and the 
NCTE, necessarily affect choices made by the department for creating a quality program. In 
one example, as part of good practice, the English program routinely limits writing courses to 
24 students (25 for writing intensive courses). This is a small step to help preserve the quality of 
the program. Much more needs to be done along these lines; for example, limiting these 
courses to 20 students would improve these courses. HLC decided last year that institutions 
must adopt an HLC project to work on in between accreditation visits. Through faculty senate 
we decided to revamp the FLCs. We named a current English faculty member the new FLC 
director, and we secured funding and a course release for the position. This siphoned 
resources directly from the English program to support this campus-wide endeavor. Every 
single English faculty has created, taught, and supported an FLC. We have more impact on the 
FLC project than any other program on campus. 
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4. List in the tables below the last three years’ data on the program’s fall to fall retention rate, 

graduation rate, number of degrees awarded, and classes cancelled due to low enrollment 
and/or with an enrollment below ten. 

 
Table 9. Retention and Graduation Rates for Majors 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Table 10. Writing Program Retention (ENG-W 131 & ENG-W 132)—Fall 2013 Retained to 
Fall 2014 
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Table 11. Graduation Success 
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The English program is maintaining its degrees and experiencing a growth in minors. 
 
Table 12. Courses Offered, Low-Enrolled, and Cancelled Courses 

 
 
Since Fall of 2009 we have seen a decrease in the number of low-enrolled courses offered. We 
are making a concerted effort to teach more first- and second-year courses to recruit English 
majors, minors, and enrollment in third- and fourth-year courses. 
 
 
 
 
 
 
 
 
 
 
 
Table 13. Credit Hours by English Majors 
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 This table represents the number of credit hours taken by English majors in 100/200-level 
English courses, 300/400-level English courses, and the total number of credit hours. The 
overall trend from Fall 2009 to Spring 2015 suggests program growth. 
 

 
 
 
 
 
 
Table 14. English Credit Hours by Non-English Majors 
  

This table represents the number of credit hours in English taken by non-majors in 
100/200-level English courses, 300/400-level English courses, and total number of credit hours. 
The overall trend from Fall 2009 to Spring 2015 suggests program growth. 
 

 
 
 
 
 
 
 
 
Table 15. Faculty FTE Productivity based on total major and non-major credit hours 
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Provide information relating to other areas in which the major has contributed to campus-wide 
initiatives in the areas of learning, engagement, diversity, and others not already reported in a 
previous section of this report. These might include but are not limited to involvement in 
freshman learning communities, campus-community partnerships and collaborations, and 
campus diversity initiatives. Please provide specifics regarding the number of individuals 
involved in each initiative, the duration of the involvement, as well as the impact of the 
initiative on the campus. 
  
 Many of the contributions of the English program have been described elsewhere in this 
report. In addition to providing courses for the English major, English faculty contribute to the 
following campus programs: Freshman Learning Communities, the Honors Program, Take 
Back the Night, Undergraduate Research Symposia (English faculty routinely sponsor and 
mentor undergraduate students in their research and presentations); theater productions, 
assessment of writing in English, general education, general studies, serving as guest speakers in 
a variety of courses, inviting guest speakers to campus, From the Well House (a campus arts 
and literature publication), and the Art Gallery. 
 English faculty members enthusiastically support the development of interdisciplinary 
programs on campus and have worked in the Honors Program, the MALS degree, and in 
Freshman Learning Communities to create vibrate, innovative, and interdisciplinary programs 
that attract students. 

 

D. Program Quality 
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Describe activities of the program that lead to high program quality and provide 
documentation of how that quality is measured. 
 
1. Provide evidence of the students’ successful achievement of the program’s learning 

outcomes.  
 
The English program participates in the campus-wide assessment of all major programs. This 
assessment involves creating learning goals, outcomes, and components upon which the 
assessment is based. Every year the major determines which outcomes will be assessed for that 
year as described in the assessment plan (generated in spring for the following year). Each fall 
the major reviews the previous academic year’s assessment of the chosen outcomes and 
prepares a report in the fall describing its assessment activities. Samples of the most recent 
assessment plan and report for the English major are included in Appendix C. A resident 
faculty member sits on the campus-wide Assessment Council. All assessment activities, 
including the preparation of the plan and report, and the actual assessment of students are 
conducted by the entire resident English faculty. 
 
Assessment activities 
 
1. ETS exam:  

The student Graduating students have taken the ETS Major Field Examination until 2014. 
The decision to discontinue giving the test at this point was based on the low results obtained in 
2013. As stated in Appendix C : 
These individual scores represent a decrease of 4.9 points in the IU Kokomo mean and 10 
points in the IUK median over AY 2011-2012. These scores place IU Kokomo in the 14th 
percentile nationally in terms of individual student mean scores, a decrease from last year’s 
score in the 34th percentile. This year’s scores do not meet the departmental goal of having a 
departmental mean score that equals or exceeds the national average. These are the lowest 
scores we have had on this test and suggests that either we are not reaching our students or the 
test does not accurately reflect the material we are teaching. These individual scores do not 
meet our benchmark for Goal #1 that 60% of our students score at or above the national 
average. 
 
2. Student Writing Portfolio: 

Students also submit a portfolio that includes three examples of their written work from 
English courses. According to the portfolio readings/assessments done by the entire English 
faculty, students are meeting the stated outcomes. 
These assessments are described more fully in the attached assessment plan and report in 
Appendix C where more information about student test results on the ETS Major Field Exam 
is included is also available.  
 
 



-25- 
 

2. Provide outcome information on graduates as available, in particular, employment and 
enrollment in graduate programs. Information on exit exams, licensure, and other tests and 
exams should also be provided, especially when comparative results are available. 

 
At this time, the English program does not have a systematic way of tracking the employment 
of graduates from the program. It is clear that we need to implement a system to keep track of 
our graduates. We propose to use exit interviews with our graduates that will be given during 
their senior seminar. Although our English faculty do regularly stay in contact with many of our 
students through social media, we need to formalize this connection, perhaps by building a 
Facebook page for each graduating class. 
  
Several of our recent graduates, after completing their master’s degree programs, have returned 
to the campus to teach as adjunct faculty. Several have gone on to pursue doctoral degrees as 
well.  
  
 
3. Discuss the benefits, impact, and importance of accreditation where appropriate. 
 
The English program is accredited as part of the campus-wide accreditation process. Our 
accreditation by the Higher Learning Commission establishes the campus and the English 
program as meeting the expectations for high standards in a variety of areas of education, 
including programs, faculty, facilities, budget, and management. The most recent accreditation 
report will be available during the visit. 
Although each campus of Indiana University is accredited through a separate process, IU 
Kokomo must meet the expectations of Indiana University as a whole and follows policies and 
procedures consistent with those of the entire university. 
 
 
4. What steps has the program taken to develop pedagogical innovation and forward-looking 

curricula?  
 

The English program routinely evaluates its curricula through regular meetings of the English 
faculty and the faculty of the School of Arts and Sciences. As a result of the 2010 review of the 
program, and in order to diversify the curriculum and make it more consistent with current 
practices in other universities, the English faculty has created and developed many innovative 
courses in several different formats, including traditional, hybrid, online and ACCEL 
(accelerated) delivery. Many of these courses are interdisciplinary and team-taught (particularly 
the FLC courses) and taught in several of these formats that make use of technology in the 
classroom. Of note are the number of new creative writing courses, which are very popular and 
attract students from all disciplines.  
 
Traditional format 
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L369 What Hitchcock Saw: The Stories that Inspired the Movies 
H399 Honors Colloquium: If Health Care Met the Humanities 
E110 The Bridge Program  
L406 Topics in African American Literature: The Harlem Renaissance 
L205 Introduction to Poetry 
W301 Writing Fiction 
L209 Modern American Drama  
ENG L351. American Literature, 1800-1865: Terror and Hope. 
ENG W132. Elementary Composition II: The Body Across Disciplines. 
ENG-W 215: Intro to Rhetoric (“Language, Power, and Persuasion: An Introduction to 
Rhetoric 
ENG-W 210: Literacy and Public Life (“The American Dream: A Multidisciplinary Journey 
from Jay Gatsby) 
ENG-W 210: Literacy and Public Life (The Corporation) 
HON-H 399: Honors Colloquium (“Digital Culture and Its Discontents: Network Culture and 
Global Capitalism” 
ENG-W 215: Intro to Rhetoric 
ENG-W 132 (Writing, Research, and Work: An Exploration of the Working Life / 
Reading, Writing, and Inquiry II 
ENG-L 295 (The Outsider in American Film Culture: An 
Exploration of Otherness and Exclusion) 
ENG-W 368 / LBST-D 511 (Research Methods and 
Materials: An Interdisciplinary Approach to Knowledge-Making in English Studies 
ENG-W400 / LBST-D 511 (Teaching Writing: History, Theory, Practice)  
H399 Honors Colloquium: Wit and Humor 
H399 Honors Colloquium Evolution: An Interdisciplinary Approach 
H375 Honors Colloquium/LBST 511 Cultural and National Postcolonial Identity in India, 
Nigeria and Ireland  
W311: Writing the Land 
C392 /LBST D511 Genre Study in Film: Film Noir and Summer Blockbusters 
L369: Performing Shakespeare 
L369: Humor Studies 
L369/LBST D511: Literatures of immigration  
L295 American Film Culture: Great Directors 
L295 American Film Culture: Adaptations of Books to Film 
Freshman Learning Communities (FLCs) 
FLC (L100 & P140) Horrible, Horrific, Hopeful: The Future of Humanity. 
ENG L207 FLC. Women and Literature: Disturbed Minds: Psychology and Literature  
E103: Topics in the Arts and Humanities 
L371: Critical Practices will focus on cultural studies 
L381/LBST D511: Recent Writing: India in Literature 
W203: Topics in Creative Writing: Me, Myself and I: Self-Discovery through Writing 
W203: Topics in Creative Writing: Writing the Body: The Body-Mind Connection  
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Graduate Courses (not linked to undergraduate courses) 
LBST –D501 & ENGL L553 The Rhetoric of Love and Marriage in Jane Austen and Oscar 
Wilde 
LBST- D594/ D511(31423)/L553: INTERDISCIPLINARY PERSPECTIVES ON 
PLAGUES (team-taught) 
LBST D510: Introduction to Graduate Liberal Studies 
LBST D550: Teaching Assistantship 
LBST D603: Thesis Proposal  
LBST D602: Thesis Writing 
 
Fully Online 
 
ENG L-101 (Western World Masterpieces to 1650) 
ENG L-230 (Introduction to Science Fiction Literature) 
ENG-W 131 (Reading, Writing, and Inquiry, 
ENG-L431/ H425/LBST D594 The Great Irish Famine in History and Literature (team-
taught) 
ENG-L431/ H425/LBST D594 Irish Independence in History and Literature (team-taught) 
 
ENG –E303/LBST D511: Literatures in English: 1800-1900 
ENG –E304/LBST D511: Literatures in English: Hybrid Identities in Literature 1900 to 
Present  
ENG-L207 Women and Literature  
 
ACCEL only 
L295 - American Culture: Sports in Film (Baseball) 
CMLT 392/LBST D511: Sports in Film and Literature 
 
Hybrid 
 
L203 Introduction to Drama  
L381/LBST D511 Recent Writing: Hybridity and Identity Migration in 21st –century Indian 
Literature 
L348: Change and Doubleness in 19th-century British Literature 
L379/D511: Multiethnic American Literature 
ENG-L207 Women and Literature  
L371/LBST D511: Critical Practices 
ENG-L388/H425 Cultures of Ireland: 1945 to Present (team-taught) 
ENG –E303/LBST D511: Literatures in English: 1800-1900 
 
Travel 
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L406 The Harlem Renaissance 
L369 Asian American World War II Literature: Navigating a World at War 
L388/H425 Irish Culture, History and Literature: A Traveling Experience (team-taught) 
W395/ U401/LBST D511: Skin and Shell in Space and Time 
 
 
English faculty have participated in grants to develop hybrid and online courses to meet the 
new demands of our commuter students and to better serve the region. Faculty routinely 
employ the IU course management systems, Oncourse and Canvas, to enhance course 
pedagogies and curriculum development. English faculty have been at the forefront in offering 
hybrid format courses for the IU Kokomo ACCEL program. These are courses offered in an 
accelerated format, usually in the evening. Some of these are also offered as hybrids, half face-
to-face and half online. Other faculty have implemented aspects of team-based learning into 
their classrooms and others created interdisciplinary, team-taught undergraduate and graduate 
courses delivered both in the traditional format as well as online and as hybrid courses.   
Although an internship is not a required component of the English degree, we have strongly 
encouraged majors to complete an internship as a means of gaining valuable hands-on 
experience in the field. The numbers of students completing internships has continued to grow 
over the last five years. Our English majors completed 36 internships from 2010-2015. Of 
these, 17 were with From the Well House (our in-house publication now suspended for lack of 
funds and institutional support) and 2 were completed by MALS students in the Academic 
Teaching track.  
 
English faculty have also developed two new minors: The Irish Studies Minor and the Film 
Studies Minor  
 
In an innovative collaboration between the English department and the Communication Arts 
(Theatre) department, this year an English faculty member and a Communication Arts faculty 
are working together to produce Shakespeare’s Twelfth Night with performances in mid-April. 
This experience has led a year-long course sequence for 2010-2011. In the fall students take a 
topics course in the historical production of Shakespeare. In the spring students this 
background and produce another of Shakespeare’s plays. 
  
Faculty regularly apply for grants, attend conferences and workshops, and stay current with 
reading in the field in order to implement new ideas. Refer to page(s) that contains this. 

 
 

5. Provide evidence of advising effectiveness. 
 

In 2008, as the result of study by various groups on campus, including the Student Success 
Committee (of which an English faculty member is co-chair and another is a member), the 
entire campus reorganized its system of advising to hire more professional advisors, to group 



-29- 
 

them into several advising centers, and to provide more systematic leadership of the advising 
function. Prior to this, faculty in the School of Arts and Sciences had been the primary advisors 
for students. As a result, advising has become more consistent, students have more 
opportunities to meet with advisors, and monitoring of student progress has become more 
regular. Faculty, including English faculty, still retain the role of mentoring students, but the 
focus is primarily on guidance concerning course selection and future professional and 
graduate school opportunities. 

 
While the new advising system is still in its infancy, it has in place its own plan for assessing 
efficacy. These assessments will take place regularly in order to determine whether the 
program is successful, but anecdotal evidence suggests that advising is now much more 
effective. One of the features implemented in the new system is the IGPS (Interactive 
Graduation Planning System). This system includes the electronic degree maps and a new 
academic planner that works with the degree map. There is a new class descriptions feature 
faculty members can use on the IGPS course search. This allows the faculty more freedom to 
add information about courses and search tags.  
  
Because these tools are so new, the advisors have not had adequate time to assess how English 
majors are being impacted. The main tool students were introduced to this academic year is 
the four-year degree map. Advisors presented the map to incoming freshman in fall 14 in 
initial advising appointments and fall to spring planning sessions. The advisors will be focusing 
more on helping students use the new planner in the upcoming academic year. The class 
descriptions tool has only recently been made available (since April 2015). Although we have 
had the newer concentrations in English (pre-law, writing/editing) for quite a while, there were 
no official codes to graduate students under those until this semester (Spring 2015). The 
registrar will need to build Academic Advising Reports for those concentrations before 
advisors can create degree maps that reflect those paths. 
  
 
 
6. Describe specific efforts aimed at student and retention: if possible, include the numbers of 

students, faculty, and staff involved in these initiatives, and provide evidence of the effects 
of these activities quantitatively and qualitatively. 

 
Many student success and retention efforts on a small campus necessarily operate across 
departments and schools. The Student Success Committee was created by a large campus-wide 
committee, Administrative Council. The charge for that committee was to do research on 
specific areas such as advising, the freshman learning communities, and barriers to student 
success. In addition, the committee was charged with making recommendations concerning the 
distribution of a special fund of Degrees of Excellence (DoE) money distributed to all IU 
campuses. The recommendations of the Committee go to the Administrative Council for 
review and then to the chancellor’s Cabinet for implementation. The Committee calls for 
proposals each year for innovative programs that aim to improve student success and retention 
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(for example, student financial aid, undergraduate research, student employment, advising, 
development of curriculum, programs that encourage increased diversity), and then 
recommends proposals for funding. One recipient of funding from DoE is an extensive study 
of first-year and transfer programs, Foundations of Excellence (FoE). 
 
The English program participates in campus-wide recruiting efforts such as VIP Cay AIM Day. 
English faculty routinely address incoming students at such events as Student Orientation and 
New Student Convocation. In fact, a featured part of the New Student Convocation is a first 
meeting for all new students with their English faculty members teaching the freshman 
composition course. Faculty explain the course and discuss how students might best make the 
transition to college life. VI P days have multiplied over the last few years. For example, in 
2014, there were six VIP days, in which at least 4 English faculty participated.  
English faculty routinely participate in campus efforts to identify at-risk students during the 
semester so that advisors may intervene. Typically, faculty complete reports on student 
attendance and progress after 5 weeks and 10 weeks into the semester. In addition, the English 
faculty have had a major influence on courses such as the freshman learning communities 
(FLCs) and S104 Freshman Seminar, whose central goal is to help students form supported 
communities on campus. English faculty also direct the Writing Center, coordinate the FLCs 
and First Year Program. The Director of Writing is an English faculty member.  

 
FLC Project Engage 
Since the previous English program review, The Freshman Learning Communities (FLCs) at 
IU Kokomo have experienced extensive growth and revision. Previously, the FLCs were 
characterized as a year-long, interdisciplinary, team-taught program that engaged students with 
the same faculty and students throughout their entire first year of college. The students earned 
twelve credit hours in total spread out over the two semesters. Students took their introductory 
writing and speaking courses as part of the FLC. However, as retention rates remained static 
and student demographics changed, administrators felt it was time for a change. In the 
Summer of 2014 proposals were sought to identify a focus for our Higher Learning 
Commission Quality Initiative; consequently, the Dean of Humanities and Social Sciences put 
forth a proposal describing both a Summer Bridge Program and a reiteration of the learning 
communities, Project Engage. The proposal was accepted and both programs were launched in 
the 2015 academic year. English faculty members, both resident and adjunct, have contributed 
substantially to the teaching load of the Summer Bridge (33%) and Freshman Learning 
Communities (22% in fall and 33% in spring); in addition, the Director of the Learning 
Communities is also an English faculty member. Ongoing assessment is an integral part of 
these learning communities for which there are now numerous formats and engaging topics, 
and although all FLC’s meet general education requirements, far fewer are now tied to writing 
and speech courses. 
 
Bridge Program 
The Bridge Program was developed in 2014 with the goal of providing incoming freshmen 
(most of them 21st Century Scholars) with the opportunity to make a successful transition to 
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college. At the request of the Vice Chancellor of Academic Affairs and Interim Assistant Vice 
Chancellor of Academic Affairs, the pilot program was taught by Humanities faculty (art) and 
(English); these faculty members developed a curriculum that includes introduction to college 
classroom expectations, practice of study skills, connection to leaders of several campus 
groups, participation in service activities, and the development of a sense of community within 
the cohort. Of the 23 who began the two-week course, 22 completed (the one who did not 
complete was hampered by transportation issues, and he later returned to the group's Bridge 
Program student activities group in the fall semester). Of those 22 who completed, 20 
remained enrolled at IU Kokomo through the spring semester (1 transferred to the Purdue 
program at IUK, and 1 stopped out).  
 
Because of the program's initial success, the Vice Chancellor of Academic Affairs wrote a grant 
to expand the program. The campus was awarded sufficient funding (approximately $130,000) 
to offer five sections of the Bridge Program in Summer 2015. All of those sections involve 
Humanities faculty, including 3 English 3 faculty.  
 
Writing Center 
English faculty continue to have significant influence on the workings of the Writing Center—an 
English faculty member directs that Center—which provides assistance and tutorials for students 
in need of writing advice. The Center is housed in the campus Learning Commons, an area 
shared by the library and its staff and the Instructional Technology help desk. An annual 
workshop is held to facilitate the working relationship among these areas. IU Kokomo Writing 
Center English tutors are students who have successfully completed Elementary Composition I 
and Elementary Composition II. Both Spanish and English tutors are students who have been 
recommended by their professors. Often the English tutors are English majors, and two are 
presently pursing Master’s Degrees. The current Spanish tutor is a native speaker from 
Columbia. Additionally, an English as a Second Language certified tutor was recently hired, 
and as the campus strives to increase its international student population, support services in 
this area will likely be in even greater demand. The Writing Center has shown a steady 
increase in use since the previous English program review in 2010, and to address this 
increased use additional hours and days have been added to the tutor schedule. Below are 
some usage numbers for comparison: 
 
Academic Year 2010-11 TOTAL = 1,929 visits 
Academic Year 2011-12 TOTAL = 2,162 visits 
Academic Year 2012-13 TOTAL = 2,532 visits 
Academic Year 2103-14 TOTAL = 2,806 visits 
 
 
First Year Writing Program  
  
IU Kokomo has witnessed unprecedented institutional growth in the last few years (from 2,992 
students in Fall 2009 to 4,180 in Fall 2014), and all indications point to continued growth in 
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student enrollment, particularly among first-year students. This growth, while certainly 
welcome, also presents several challenges for our FYW program. As enrollments have grown, 
so has the program's reliance on adjunct instructors to teach ENG-W 131 and 132. As of Fall 
2015, 81.5% of first-year writing courses are taught by adjunct (i.e., non-resident, "part-time") 
faculty. As these adjuncts cycle in and out of the program, maintaining consistency in the 
curriculum across 26 or 27 sections/semester of first-year writing becomes increasingly difficult, 
particularly given the regional hiring constraints.    
  
To meet these challenges, the Director of Writing (an English faculty member) has worked to 
standardize the skills and capacities taught in the FYW curriculum through a focus on regular 
pedagogical workshops and in-service training initiatives for adjunct and resident faculty. Each 
summer, the Director of Writing hosts an in-service workshop for instructors of ENG-W 
131/132 that provides updates, information, and pedagogical training to between 10 and 15 
adjunct faculty and resident faculty. Also, the Director of Writing offers workshops and 
sessions during the semester on various aspects of writing and the teaching writing, with a 
particular focus on teaching writing with technology (e.g., Canvas "Hacks" for Writing 
Instructors). The Director of Writing also maintains a Canvas resources site available to all 
instructors of ENG-W 131/132 at IU Kokomo; this site includes handouts, assignments, 
sample syllabi, activities, forms, contact information, etc., as well as offers instructors a 
centralized space to share teaching ideas and strategies. Announcements related to program 
updates, workshops, and other activities are routinely relayed to instructors through the Canvas 
site and via e-mail.  
 
As IU Kokomo continues to grow, it has become necessary to implement a large-scale 
assessment initiative to track student learning through the first-year and beyond. Developing, 
supervising, and maintaining productive, accurate assessment procedures is a time-consuming 
yet vitally important part of sustaining a viable writing program. Beginning in Spring 2015, the 
Director of Writing at IU Kokomo began an in-depth, longitudinal assessment initiative that 
measures students' information literacy across all sections of ENG-W 131. This study will be 
piloted in all sections of ENG-W 131 starting in Fall 2015, and it represents the beginning of a 
series of assessment initiatives related to student learning in first-year writing courses at IU 
Kokomo. This particular study, conducted with co-researchers from the IU Kokomo library 
faculty and the Coordinator of Speech Communication, also received a Grant-in-Aid award in 
summer 2015.  
 
Finally, The writing program conducts semesterly diagnostic essay exams to identify student 
writers in need of extra assistance and assess students' writing abilities. The Director of Writing, 
in consultation with the Dean of the School of Humanities and Social Sciences is currently in 
the process of proposing the development of a pilot-section of a credit-bearing Basic Writing 
course to be offered to students who need extra practice with writing and literacy before 
registering for ENG-W 131.  
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7. Provide evidence of faculty engagement in scholarship and service in the table below.  
 
English faculty are frequently awarded sabbaticals, leaves of absence, IU Kokomo Summer 
Faculty Fellowships, IU Overseas Travel Grants, and Grants-in-Aid of Research. 
 
Table 16. Faculty scholarly publications (2010-15)  
 

 
 

*Includes forthcoming works 
 
Of the seven resident faculty members in English, three have no official research 
responsibilities. The remaining four faculty members have a one-course reassignment each 
semester (Fall and Spring) for research. In addition to the categories listed above in the table, 
faculty routinely publish articles in reference works, bio-critical essays, and reviews and give 
guest presentations in courses and workshops on campus and to community groups.  
 
English faculty members are actively involved in service, particularly at the campus and 
community level. It is very difficult to quantify the number of service activities in which faculty 
participate, but a review of the curricula vitae of faculty in Appendix A will reveal how involved 
English faculty are in all areas of campus life.  
 
Summarize special accomplishments: REVISE (waiting for emails) This is what I have so far: 
 
• Campus faculty awards 
 

o Trustee’s Teaching Award (3) (Eva 2 ,Joe 1) 
o Amicus Award (2) (Karla 2) 
o Claude Rich Award (1) (Eva 1) 
o Chancellor’s Diversity Award (1) ( Karla) 
o Alumni Hall of Fame induction (1) (Eva) 
o IU Kokomo Campus Grand Marshall (1) (Eva) 

 
• University faculty awards 
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o IU Herman Frederic Lieber Award for Teaching Excellence (1) (Eva) 
o FACET membership (2) (Kristen and Karla), 1 nomination ( Joe) 
o Elected to Harlaxton Society Board of Directors (1) (Karla) 

 
• Professional recognition outside the University 
Honored guest (along with students) of the 100th Battalion at their 71st Annual Banquet in 
Hawaii (1) (Karla) 
 
• Awards and special recognition of students 
 

o Numerous students selected to attend undergraduate and graduate research 
conferences both ion campus and at other universities 

o Phoenix Prize (3 students?) 
o Several editors and staff members of the school newspaper, The Correspondent. 
o Two editors of From the Well House 
o Several creative writing students published work they generated and edited in 

English classes in From the Well House 
o Numerous students graduating with honors 
o Numerous students accepted to graduate school 
o Publications (books, articles, music CDs) 

 

E. Potential 

 
Describe the relationship between current resources and program capacity. Support your 
responses with substantive explanations and forecasts based on measurable trends and other 
data. 
 
1. What is the program’s maximum capacity for majors and minors with current resources? 

What is the maximum for service courses? In the last five years, what steps have been 
taken to strengthen the program and increase enrollment, and eliminate underused 
capacity? 

 
As an estimate, the program could probably increase the number of majors and minors to 60 
students and still be able to staff courses in the major adequately. In addition to the current 
numbers of English majors, however, the department must also serve the needs of 
approximately 50 Secondary Education majors who routinely take courses in literature, 
composition, and linguistics. Last year, the campus passed a sweeping general education 
reform proposal that mandated either a literature course or a philosophy course for all students 
(see Appendix B). The effects of the changes in general education are only beginning, and we 
anticipate that the demand for literature courses at all levels will continue to grow. Staffing 
sections of freshman composition continues to be a challenge with our increasing enrollment 
figures. We are currently operating with very little underused capacity except in certain upper-
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level courses and seminars required for English majors. In addition to the demand for 
literature courses in general education, many SOAS students choose one of the upper-level 
English courses to fulfill the requirements for a writing intensive course adding to demand.  
 
Efforts at recruiting new students to the major take the form of participating in on-campus 
recruitment days, visiting high schools and middle schools as guest speakers, and providing 
information in written form (brochures and written descriptions of the program) for 
distribution. In addition, the English major maintains a presence on the IU Kokomo website 
(www.iuk.edu) and on Facebook, where prospective students may find information about our 
faculty and our programs.  
 
 
2. Has the program implemented any measures to increase efficiency in the last five years? 

Describe any reallocations of greater efficiency within the program or department. How 
might the program improve productivity through consolidation or through internal/external 
partnerships? 

 
The department has taken steps to regularize its course offerings so that students can expect a 
predictable sequence of courses that efficiently move them toward graduation. In addition, the 
curriculum has changed to provide students more flexibility in the courses they may take to 
satisfy Category requirements (see the program description in Appendix B) to avoid 
bottlenecks where students were waiting for one specific course to be offered. The department 
has also implemented a more strategic schedule of course offerings to avoid competition 
amongst English courses. As well, the department reviewed course caps and adjusted them, not 
only to offer better pedagogy, but also to ensure satisfactory enrollment in each course and thus 
make the most of our resources.  
 
As discussed above, new course offerings include more interdisciplinary courses, more 200-
level courses to address the needs of general education, new courses in the majors, courses 
developed in response to student demand, and increasing development of courses addressing 
non-print texts, such as film. The department also takes into consideration the busy lives of our 
commuter students buy delivering courses in different formats such as online, hybrid and 
ACCEL courses.  
 
The department created and implemented degree maps for all three English concentrations 
(see Appendix B). After finding out that the English concentrations were not coded through 
the registrar's office, so they would not show up on the students' transcripts, the department 
took steps to remedy this. They are now coded properly. The department is in the process of 
doing the same thing for its minors.  
 
Another success in terms of efficiency is the creation of a workshop to train adjuncts who teach 
the two composition courses (W131 and W132) and requiring a common reader for each 
course.  

http://www.iuk.edu/
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The department continues to find ways to increase its efficiency. For example, it is considering 
putting all internships into one English program structure. Another consideration is the 
creation of an advisory board with community members.  
 
 
F. Additional Information 
 
Please provide information below about any special considerations that contribute to the 
program’s importance to the campus or that affect the program that has not been covered 
above. 
 
Additional information attached to the report includes the following: 
 
Appendix A: 
 
 List of faculty teaching in the program over the last five years (with educational credentials 

and areas of expertise) 
 Curricula vitae for all current faculty 
 
Appendix B: 
 
 The plan of study of the Bachelor of Arts in English 
 Minors in English Writing and English Literature 
 IU Kokomo General Education requirements 
 
Appendix C: 
 
 English major assessment plan 2009 
 English major assessment report 2008-2009 
 
Appendix D: 
 
 The 2010 program review report on the B.A. in English 
 The external reviewer report on the 2010 program review 
 The 2011-2015 plan and summary for implementing changes suggested by the external 

reviewer 
 
 
III. External Reviewer’s Comments/Concerns on each of the Review Criteria: 
 
 
 Program role and mission and consistency with University mission 
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 External and internal demand 
 Program quality 
 Productivity, costs, efficiency 
 Potential 
 Additional information 
 
In addition to commenting on each criterion, external reviewers are asked to fill in the grid 
below, providing a summative judgment on the overall success of the program on each 
criterion. 
 
 
Table 17. External Reviewer Feedback 
 
                       Criterion                   Yes No 

Does the program demonstrate significant alignment with campus mission, values, and 
strategic plans? 

Does the program demonstrate substantial internal demand? 

Does the program demonstrate substantial external demand? 

Compared to other similar programs at similar institutions, is it of high quality? 

Does the program demonstrate significant overall productivity? 

Do program trends suggest potential for future program growth? 

Did the additional information provided suggest that the program demonstrates significant 
contributions to the campus and the region? 

 
IV. Deans’ Recommendations Regarding the Future Status of the Program: 
 
 Programs that are recommended for revision, merging, or other action will be charged to 

present specific plans for revision, etc. by December 1 following the recommendation of 
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the deans. These plans must provide measureable objectives and a year-by-year plan for the 
delivery of these objectives. Failure to meet objectives may result in a decision to eliminate 
the program. 

 Programs that are recommended for additional investment will be charged to present 
specific plans for revision, expansion, etc. by December 1 following the recommendation 
of the deans. These plans must show how additional investment will positively affect the 
program in the categories of productivity and quality and indicate how these enhancements 
will be measured over time, both quantitatively and qualitatively. 

 Programs that are recommended for elimination will be charged to present specific plans 
for phasing out the program, accommodating the graduation of current students in the 
program. 

 Programs that are recommended for no change in status will not be required to make 
adjustments to their operations, nor will they be identified for the infusion of new 
resources. 

 
 
 
Program recommended for revision ________  
 
Program recommended for additional investment ________ 
 
Program recommended for elimination________ 
 
Program recommended for no change in status ________ 
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IU Kokomo English Program External Review 
November 2015 
 
Overview 
 
Review Team 
 
Robert Rebein, MFA, Ph.D., Professor and Chair, Department of English IUPUI 
Steve Fox, Ph.D., Associate Professor of English, Director of Writing, IUPUI 
 
On Monday September 14, 2015, members of the review team visited the campus of IU 
Kokomo for a series of very productive meetings with English program faculty and staff 
as well as members of university administration.  Before the visit, review team members 
were provided with an extensive self-study as well as several appendices and the 
program’s 2012 Five-Year Development Plan. 
 
Report Structure 
 
Faculty and Staff 
 
 Structure and governance  
 Mission 
 Faculty lines 
 Salaries 
 Staff support 
 Research productivity 
 
Curriculum and Assessment 
 
 Writing Program 
 The major 
 The minor 
 Graduate program and offerings 
 
Student Support and Community Engagement 
 
 Advising 

Community engagement 
 Study abroad programs 
 Campus literary magazine 

Writing Center 
Freshman Learning Communities 

 
External Reviewer Feedback on Review Criteria  
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Faculty and Staff 
 

Structure and governance 
 
A question that was raised repeatedly during the review team’s visit was whether the 
English program should be its own department instead of being part of the current 
Department of Humanities in the School of Humanities and Social Sciences.  The review 
team strongly supports the idea of the program becoming its own department, especially 
since it appears to have the support of the faculty, the Chair of Humanities, the Dean of 
Humanities and Social Sciences, and the Vice Chancellor of Academic Affairs. 
 
Not only does this new structure make sense in terms of the size of the program relative 
to the rest of the school, but it will also allow English faculty to use department meetings 
to revise their curricula, promote their major and minors, and plan for the future.  Once 
this new structure is in place, recruitment of new majors and minors should be a top 
priority.  The current chair of Humanities, Joe Keener, has good ideas about how to go 
about this.  All that remains is an administrative structure that provides time for focus on 
this and other agreed upon priorities. 
 
Mission 
 
The mission of the English program appears to be well in line with those of the School 
and the Campus.  Our only suggestions for revision would be add references to diversity 
efforts and to creative writing as opposed to just scholarly and analytical writing (see 
suggestions curriculum below). 
 
Faculty lines 
 
The last two hires, in Writing (Paul Cook) and American Literature (Rachel Blumenthal), 
have added important leadership in the first year writing program and stability to 
important offerings in literature and poetry writing.  Although the program needs to 
continue to grow the number of students enrolled in the English major, the current 
number of lines appears to be justified.  If future hires are considered, our team suggests 
that the program look at the possibility of advertising a combined position in 
Rhetoric/Composition and Creative Writing.  The addition of a faculty member with both 
an MFA in Creative Writing and a PhD in Rhetoric/Composition would allow the 
program/department to expand its offerings in the two areas of English Studies with the 
greatest potential for growth in coming years.  See under “Writing Program” for more 
about hiring. 
 
Salaries 
 
The Self Study notes that until recently English tenure-line faculty were hired with a 
starting salary of $45,000, which is $5,000-$10,000 lower than the starting salaries of 
Assistant Professors in our department.  As salaries are adjusted upward, it will be 
important to make sure that the salaries of those hired in the past are adjusted as well.  
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This is not always easy to do, but attention should be paid to the problem so that the issue 
of salary compression is addressed going forward. 
 
Staff support 
 
The Self Study also notes a shortage of staff in the program and the school as a whole.  
As the English program and the school address the question of whether English should be 
its own department, they should also address the staff question.  Because the program and 
school have taken on considerable responsibility for programs such as Freshmen 
Learning Communities, the Writing Center, and Study Abroad, not to mention the multi-
section first-year writing courses taught by many adjunct faculty, staff support is a critical 
issue. 
 
Research productivity 
 
Expectations for research and publication seem to be reasonable given the teaching loads 
of faculty and the teaching-intensive nature of the campus. Although English faculty have 
relatively heavy teaching loads, and three of seven have no course reassignment tied to 
research, as a group they have nonetheless been very productive as researchers, 
presenting at conferences and publishing book chapters and articles in their field. In fact, 
the trend here is on an upward trajectory. Between 2010 and 2012, for example, English 
faculty published or presented an average of 6 papers a year. Between 2013 and 2015, 
however, that number was an average of 20 papers a year. This is impressive. 
 
When possible, faculty should be supported in doing collaborative research (including 
tenure-line and lecturer-line faculty working together), scholarship of teaching and 
learning, and involving undergraduates in research.  School and program/department 
administrators should pay attention to the creeping demands of university service, 
especially when many faculty are adjuncts with no service responsibilities. 
 
Curriculum and Assessment 
  
Writing Program 
 
The Writing Program at IUK is experiencing steady growth.  The first-year writing 
sequence has had to add more sections to meet this enrollment surge, and the writing 
concentration in the English major, along with the writing minor, is attracting more 
interest.  The hiring in 2014 of Assistant Professor Paul Cook, joining longtime Writing 
Program senior lecturer Kristen Snoddy, was crucial in allowing the English Department 
to meet this demand.  Cook has done excellent work so far in bringing current 
disciplinary knowledge to bear on the challenges of the first-year writing program and the 
possibilities of upper-level writing.  Snoddy has focused her efforts on the Writing Center 
and First-Year Learning Communities (see those sections below), but those programs’ 
gain has been the Writing Program’s loss, as Snoddy has had less time to teach and work 
in the Writing Program.  But more on staffing later.  
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First, we want to commend the Writing Program for its initiatives: 
 
• Providing professional development for program faculty through workshops and 

training sessions, including support for using technology in teaching writing.  
These workshops provide common ground for all program faculty, adjunct and 
full-time.   

• Maintaining a Canvas site with resources for program faculty and a space for 
faculty to share ideas.  Cook also uses Canvas to communicate with faculty. 

• Cook, in collaboration with IUK library faculty and the Coordinator of Speech 
Communication, began a long-term assessment initiative to measure students’ 
information literacy skills across all sections of W131, and he has plans for other 
assessment projects in first-year writing. 

• Developing a credit-bearing first-year writing course that would support students 
needing extra help.  This course would probably use the existing IU Eng. W130 
number, a course offered at several IU campuses, including a 130-131 Stretch 
program at IUPUI. 

 
Writing is a crucial intellectual ability for college students to develop; courses and majors 
across the disciplines need students who can use language, especially writing, to learn 
established knowledge, create new knowledge, and communicate ideas with many 
different audiences.  Employers continually ask for college graduates to have stronger 
writing and communication abilities.  Thus, resources put into the first-year writing 
program (and 200-400 level writing courses) and the Writing Center are an investment 
that will pay off for IUK and the community.   
 
Having one tenure-line faculty member and one full-time lecturer stretched across other 
programs is insufficient to support this important program, its much-needed assessment, 
professional development of faculty, and writing across the curriculum, not to mention 
the great opportunities of a writing major.  The self-study notes that “approximately 
81.5% of first-year writing courses are taught by adjunct faculty,” with 14-15 adjuncts 
teaching for English.  Turnover among adjunct faculty creates problems with consistency 
across the writing program and puts constant demand on the Director to hire, orient, and 
support these instructors.  Adjunct faculty in writing are often conscientious and 
effective, but they cannot be expected to develop curriculum, advise students, initiate 
connections with other campus programs and the community, write grants, attend 
regional and national disciplinary conferences, or form the deep understanding of the 
program and the campus that full-time faculty do.   
 
Working with the Dean and the campus administration, the Writing Program should set a 
series of goals for reducing reliance on adjunct faculty in the Writing Program, perhaps 
aiming for reductions over time to 60%, 50%, and eventually 30% of first-year writing 
courses taught by adjunct faculty.  Such goals can be met in several ways: 
 

• Hiring an additional tenure-line faculty member in composition/rhetoric 
• Hiring at least two additional full-time lecturers whose specialty is teaching 

composition/rhetoric 
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• Encouraging full-time English faculty to periodically teach first-year writing  
 
Full-time faculty whose areas of expertise lie outside of composition/rhetoric can be 
effective in the first-year writing classroom if they respect the disciplinary knowledge of 
that area, do reading and professional development under the Writing Program Director’s 
guidance, and learn to draw on their own understanding of literacy and pedagogy to find 
interesting ways of teaching first-year writing.  Moreover, when first-year writing 
students have good experiences with full-time English faculty, some will look for 
additional English courses to take with these faculty and might even become English 
minors and majors. 
 
Because writing studies and creative writing are growing areas at IUK, one possibility 
(noted earlier) is to look for a tenure-line faculty member with a Ph.D. in 
composition/rhetoric and either an MFA or extensive experience in creative writing, 
especially creative non-fiction.  The emphasis should be on the first-year writing program 
and writing major, but writing and creative writing offer opportunities for collaboration 
for faculty and students. 
 
Along the way, adjunct faculty working conditions should be addressed, including salary, 
professional development, and integration into the Writing Program and English.  
Adjunct faculty did not attend a session to meet with the reviewers, but we trust the 
Director and his colleagues seek out adjunct faculty concerns and suggestions and offer 
them as much security as possible.  Writing Programs usually want their adjunct faculty 
to be closely involved with the program and to return year after year, and these programs 
need institutional support to make adjunct faculty working conditions closer to that of 
full-time faculty, while looking for ways to do more full-time hiring. 
 
Subsequent to our visit to campus, we were told that Senior Lecturer Kristen Snoddy will 
be doing more teaching of first-year writing, which is good for the writing program, as 
long as Snoddy is relieved of excessive service responsibilities such as coordination of 
the First-year Learning Communities.  Moreover, the Director of Writing should receive 
one course reassignment each semester, and if possible summer support, in order to 
maintain and advance the quality and innovation of the Writing Program and writing 
major and minor.  Those outside of Writing may not realize how much time and energy 
are required to develop new curriculum for multi-section first-year writing courses, create 
a faculty community in the program, and assess student learning.   
 
At some point, the Director or a new hire will need to consider moving the current W132 
to a second-year writing curriculum (see IUPUI and IU-East as examples) and possibly 
give more attention to the writing intensive course requirement, which the 2010 review 
mentioned, offering suggestions for increased support of non-English faculty teaching 
writing intensive courses.  Nursing has asked Prof. Cook to develop a graduate writing 
course for its students, especially those for whom English is not their first language.  
Moreover, considerable attention is needed to continue growing the writing major and 
minors.  Finally, the Writing Center needs to be fully integrated with the Writing 
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Program and requires informed, thoughtful support and development.  (More on that 
below.) 
 
The development of something like English W130, possibly as part of a Stretch Program, 
should be supported and seen as a means of increasing student retention and success.  
Such a course should not be seen as “remedial” but rather as college-level work in the 
demanding, complex area of writing, reading, and critical, creative thinking.  The best 
writing instructors should teach this course, and an assessment plan should be developed 
so that its benefits to the campus can be demonstrated. 
 
If the Writing Program receives additional resources—more time for the Director, a 
return of full-time lecturer support, additional full-time faculty—a more robust, flexible 
curriculum for W131 (and W132) can be developed.  Such a curriculum would 
emphasize goals, outcomes, and threshold concepts, and incentives would be offered to 
writing instructors to develop informed, thoughtful, and creative ways of teaching the 
curriculum.  Full-time Program faculty, especially but not exclusively the Director, 
should receive support for attending the Conference on College Composition and 
Communication and the Indiana Teachers of Writing Conference in order to learn new 
approaches in not only first-year writing but also undergraduate writing studies and 
campus-wide writing initiatives.  As possible, adjunct writing program faculty who 
demonstrate commitment to the program should also be supported in attending such 
conferences.  First-year writing can become a site of intellectual excitement and 
engagement when faculty are connected to the disciplinary community and respected by 
faculty in other areas of English, rather than being seen as a site for tedious service or 
obligation.  As the self-study notes, lowering course caps in first-year writing courses 
from the current 24 would also improve teaching and learning in these classes; 
comparison should be made with course caps at other IU campuses and in comparable 
institutions.   
 
The major 

 
The number of English majors increased from 31 to 41 from Fall 2013 to Fall 2014, and 
from 29 to 43 from Spring 2014 to Spring 2015. These are healthy gains, especially 
considering that many English programs nationwide are either holding steady or losing 
majors.  The program has been graduating an average of 7.6 majors a year for the past 5 
years.  During the same period, the program has graduated 10.2 minors.  Both of these 
numbers could be increased, but of the two, it is the number of minors that seems low 
(see below). 
 
Currently, the English major at IUK is divided into three tracks: Literature and Language, 
Pre-Law, and Writing, Editing, and Media.  There may well be strong internal reasons 
why these tracks have developed as they have, but they are not reflective of the field of 
English Studies nationally.  In talking to the advisors who work with majors, it is evident 
that the Pre-Law track is by far the least popular of the three, and that is with good 
reason. Nationally, most universities have moved away from “majors” in such areas as 
Pre-Law or Pre-Medicine, since most law schools and medical schools do not recognize 
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or look for such a degree.  Rather, they look to make sure that applicants have taken the 
college courses required for admission.  In any case, the English major has long been 
recognized as excellent preparation for law school, so adding the words “Pre-Law” to the 
degree does not really accomplish much. 
 
That said, the two other tracks or concentrations appear to be well constructed, and seem 
to make good use of faculty interests and areas of specialization.  If there is one area, 
however, that could use more offerings, that is creative writing.  Currently, the program’s 
offerings in this area are somewhat lacking, and that lack is keeping the program from 
offering a minor in creative writing, which, if offered, would undoubtedly be very 
popular.  The offerings for such a minor would have to be developed over time, but 
ideally they would include the following courses: 200-level multi-genre Introduction to 
Creative Writing; 300-level offering in Fiction Writing; 300-level offering in Poetry 
Writing; 300-level offering in a third genre, either Creative Nonfiction or Screenwriting; 
400-level offering in Fiction Writing, Poetry Writing, or both.  An additional 200-level 
course that might be considered is W280 Literary Editing. Adding this course to the 
curriculum would have a positive impact on students’ abilities to put out a high-quality 
campus literary magazine on a regular basis (see section on From the Well House below.) 
 
Given the current composition of the faculty, we would not recommend creating a 
separate track or major in creative writing, as that would likely have an adverse affect on 
enrollments in literature, and many departments with creative writing tracks end up 
wishing that their creative writing students took more literature and writing courses other 
than creative writing.   
 
The Writing, Editing, and Media track should offer potential for growth, both in majors 
and minors, especially with the importance of writing abilities in most disciplines and 
across the private and public sector.  Collaboration with other programs, included in the 
2012 plan and mentioned in our discussions with faculty, should be pursued, with new 
media, journalism, and education being obvious partners, though less obvious 
partnerships may develop.  If this track does continue growing, an additional faculty line 
will certainly be needed.   
 
The requirements for the Writing, Editing, and Media track are not unusual given the 
traditional literary focus of many English departments.  However, many departments 
have moved toward less literature-focused writing majors (in fact, self-standing writing 
programs are not uncommon).  The Writing and Literacy concentration at IUPUI is one 
example that could be studied.  Students and alumni should be consulted about possible 
changes in this concentration, and English faculty can consult with other departments 
when attending national or regional conferences.  It appears strange to require 12 hours of 
literature courses, in addition to the L202, L371, and L495 requirements, for a Writing, 
Editing, and Media track.  That adds up to 21 hours in literature and 21 hours in the 
actual focus of the concentration.  If the department wants to offer what amounts to a 
Literature and Writing track, then it should name it that way and have a clear rationale for 
such a track.  At the very least, the specific requirements should be reviewed.  Students 
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focusing on writing, editing, and media might be better served by allowing one or more 
courses in nonfiction and even film in place of some of the traditional literature courses. 

    
The minor 
 
This is an area that the program/department should spend some time developing and 
advertising.  Currently, the program offers minors in four areas: Literature, Writing, Irish 
Studies, and Film Studies.  However, there is no general Minor in English, and, as noted 
above, there is no Minor in Creative Writing.  If possible, we would recommend a Minor 
in English that stipulated only the number of credits required at the 300-level and above; 
otherwise, students should be able to pick any course offered by the department.  The 
Minor in Creative Writing, meanwhile, could be based on the expanded offerings 
mentioned above. 
 
Graduate program and offerings 
 
The decision to put the MA in Liberal Studies program on hold appears to be a wise one.  
With so few faculty resources at its disposal, the English program/department should 
focus most of its energies on growing the major and minor.  Beyond this, the whole idea 
of a graduate degree in Liberal Arts seems to lack focus.  A better option might be a 
graduate certificate in teaching writing or a similar field in English Studies, but even that 
should be pursued cautiously.  Collaborating with other IU campuses in an online 
certificate that could meet the needs of high school and community college faculty is 
worth considering and is currently being discussed by the IU system, and it’s a good sign 
that Joe Keener is the IUK representative in this effort.  However, the main focus for now 
should be on developing course offerings on the undergraduate level. 
 
Assessment 
 
Assessment of academic programs is an increasingly high priority at all universities and 
certainly within the IU system.  However, high quality assessment requires considerable 
time and resources and ideally is driven by program needs and faculty and student 
interests, not simply meeting bureaucratic demands.  The English program has wisely 
evaluated its use of the ETS Major Field Examination and discontinued it, seeing that the 
test likely does not match what the program teaches.  Nor is a standardized, multiple-
choice examination likely to reinforce department learning outcomes; it may in fact send 
the wrong message to students about the goals of English studies. 
 
Far more valuable is the use of the student writing portfolio, looking for indicators of 
student performance according to department outcomes.  It would be useful for 
department faculty to work together on evaluating those outcomes and the rubric used to 
assess them.  Moreover, the Writing, Editing, and Media track needs to be considered in 
any revised assessment plan.  In the past, department goals and outcomes have focused 
mostly on literary interpretation.  Diversity is another overarching goal that could be the 
focus of assessment.  We would also encourage program faculty to revisit the 2010 
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review and note the suggestions about developing “signature pedagogies”—this could be 
another area for assessment. 
 
English majors in the 21st century need a wider range of knowledge and abilities.  Most 
will not pursue graduate degrees in literary studies.  Understanding concepts such as 
genre, rhetorical situation, and discourse communities, and being able to analyze the role 
of language and writing in a digital and information-soaked world are as important as 
identifying canonical figures in literary history or writing literary interpretation.  This is 
not to demean the value of humanistic and aesthetic dimensions of English studies, but 
rather to expand the scope of what English studies can do for students and for society. 
 
As the Self Study notes, the program currently has no “systematic way of tracking the 
employment of graduates from the program,” and this is not unusual for programs in the 
humanities.  Efforts in this area might pay off in terms of assessing the major, advising 
current students, recruiting majors, and developing alumni support of the program.  The 
study mentions using social media such as Facebook or Twitter to improve connections 
with alumni; LinkedIn is another way to do this.  Alumni could be highlighted on the 
program website. 
 
Student Support and Community Engagement 
 
Advising 
 
The current system of professional advisors is a model many schools and campuses are 
moving to.  Right now, it is probably too early in the process to report much on how well 
this system is working.  On many campuses (including IUPUI), the former role of Lead 
Advisor has been replaced a new role of Faculty Mentor whose job it is to provide 
guidance on such matters as choosing a track within the major, applying to graduate or 
professional school, etc.  This might be something to consider if a system was created to 
compensate faculty for doing such work. 
 
Community engagement 
 
The English program faculty and students report a wide range of community engagement 
activities, including liaison work with area high schools and the area Ivy Tech 
Community College campus, writing workshops in the community, and community 
service that grows out of English program expertise and interests.  As the self study 
notes, “These community connections and partnerships help to raise the visibility of the 
program and IU Kokomo” and form partnerships that serve “the good of the region.”  
Students and community members will respect a university program that integrates 
scholarship and academic study with global and community concerns.  The program 
should continue encouraging students to make experiential learning an integral part of 
their studies, including internships.  (We have worked on this at IUPUI and recognize the 
challenge of promoting internships among commuting students, many of whom work 
many hours a week outside of school.) 
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Study abroad programs 
 
The English program has done commendable work in developing and sponsoring study 
abroad programs for IUK students.  Karla Stouse has been especially active in this area, 
leading trips and helping other IUK faculty develop study abroad experiences.  Her work 
developing and supporting the Innovation Symposium seems remarkable, giving 
participating students essentially a six- to seven-month-long experience that includes 
background reading, fundraising, a three-week intensive experience in England, 
preparation and presentation of projects, and a “payback” project that benefits the campus 
and community.  In a similar way, a course-connected trip to Hawaii resulted in a peace 
garden in Kokomo.   
 
These sorts of international and community service opportunities allow students to 
integrate learning from across the curriculum and to see their studies in the humanities 
making a difference for other people.  Campus, program, and department leaders should 
support these study abroad programs and find ways to help faculty cope with the 
challenges of developing and implementing such programs.  Expanding students’ global 
awareness can be accomplished in many ways, but travel experiences have been shown 
again and again to broaden horizons, deepen empathy, and open new doors for students.  
Universities in the 21st century must provide more such opportunities and increase access 
to them: we don’t want international experience to be reserved for a privileged few. 
 
Campus literary magazine 
 
The self study noted that From the Well House, a literary and arts journal founded in 
2007 by a faculty member and a student, had attained international reach and published 
creative work in print and online, as well as sponsoring a spring exhibit and performance, 
prior to its current hiatus.  Co-founder and advisor Prof. White and her student interns 
and staff were rightly proud of this journal.  We encourage English, Humanities, and the 
IUK Administration to continue supporting such a publication and are pleased that Prof. 
Blumenthal is creating a class that will teach students how to do such editing and 
production work.  Such a publication provides valuable learning and experience for 
English majors and minors, as well as students in new media, art, and other disciplines.  
This kind of publication clearly brings positive recognition to English and to the 
University.  Additional support, not only funding but also mentoring, might be provided 
by alumni, and community support, such as that provided by a local printing company, 
should continue to be sought.   
 
Our own experience with the genesis literary magazine at IUPUI has been positive.  The 
magazine is currently supported by an introductory class in literary editing and 
publishing, and students can move on from that class into senior editorial positions that 
offer additional course credit.  Funding for the magazine comes from the same pool of 
money that supports the student newspaper, and this funding has been remarkably stable 
for almost forty years, meaning that student editors and faculty advisors can concentrate 
on editing the magazine instead of raising money for printing costs.  A wide range of 
genres should be considered for any such publication, including creative nonfiction and 
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writing about literature, creativity, and the arts, thus making it a truly interdisciplinary 
enterprise that highlights the vibrant role of the humanities and arts in the contemporary 
university and in the community. 
 
Writing Center 
 
The Writing Center, directed by an English faculty member, has seen a 50% increase in 
visits since the previous program review in 2010, up to 2,806 visits in 2013-14 and no 
doubt even higher in 2014-15.  Writing Center expertise is rightly seen as belonging in 
English, and in particular in composition/rhetoric, but Writing Center staffing and 
clientele are obviously interdisciplinary.  The location of the IUK Writing Center in the 
library Learning Commons thus makes sense, since the IUK Library is a lively center for 
student and faculty study and collaboration.  Former WC Director Snoddy showed us the 
Writing Center space and introduced us to one of the student tutors, who was busily 
engaged in a consultation.  The seven tutors come from various majors and include 
graduate students.  Tutors receive some training through various workshops as well as 
monthly meetings.   
 
Ideally, a course in Writing Center theory and practice would be offered and would need 
to have a lower expected enrollment than other courses.  As with the Writing Program, 
faculty and tutors in the Writing Center should be encouraged and supported in attending 
regional and national Writing Center conferences and in exchanging visits with other 
university writing centers, such as the ones at IUPUI and at Marian University.  If a more 
focused review of Writing Center work and potential is seen as useful, the faculty 
directing writing centers at IUPUI, Marian University, or Ball State University would be 
good resources. 
 
Freshman Learning Communities 
 
As is true at many campuses, English faculty are disproportionately involved in not only 
teaching in Freshman Learning Communities but also coordinating the entire program.  
Because a revision and renewal of the FLCs (and the Summer Bridge Program) has been 
put forth as a Higher Learning Commission Quality Initiative, no doubt fuller reporting 
and assessment of these efforts will be done separately.  In terms of reviewing the 
English program at IUK, an obvious dimension to these programs is the demand it puts 
on English faculty.   
 
Of course, participation in important first-year initiatives can benefit a program or 
department by allowing new students to engage closely with the faculty, potentially 
leading to additional enrollments in subsequent semesters and even recruitment of new 
minors and majors.  Faculty involved in FLCs need to understand the philosophy 
underlying the program and the kinds of faculty collaboration and interdisciplinary 
course design that is expected, and they should be encouraged to develop innovative 
approaches and assess their impact on students.  Whether a faculty member should be 
given the primary leadership role in such a program is certainly debatable: faculty 
leadership in curriculum and teaching is desirable, but coordination of an extensive 
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program like this, including scheduling, assessment, and professional development of 
faculty, might benefit from a full-time staff director.   
 
At any rate, it is unfortunate that the already strapped Writing Program was tapped for 
this role of coordinating the FLCs, and again, that may be changing as this review is 
being written.  What should not be done is to have the faculty member continue doing the 
work without course reassignment.  (One wonders what would happen if a university 
hired a struggling adjunct faculty member to coordinate such a program and teach 2-3 
courses, rather than overworking current faculty and leaving adjuncts to do what amounts 
to full-time teaching on a contingent basis.  This is not to single out IUK because most 
universities in Indiana and across the country are guilty here.) 
 
External Reviewer Feedback on Review Criteria 
 
Does the program demonstrate significant alignment with campus mission, values, and 
strategic plans? 
 
Yes.   
 
Does the program demonstrate substantial internal demand? 
 
Yes. 
 
Does the program demonstrate substantial external demand? 
 
Yes, although currently the program lacks a systematic way of tracking the employment 
of its graduates.  This is a common problem.  One way of combating it is to have students 
create a Linked In page during their Capstone experience and have a designated faculty 
member keep track of their subsequent career changes. 
 
Compared to other similar programs at similar institutions, is it of high quality? 
 
Yes.  See comments regarding the role of creative writing in the overall curriculum. 
 
Does the program demonstrate significant overall productivity? 
 
Yes. 
 
Do program trends suggest potential for future program growth? 
 
Yes. 
 
Did the additional information provided suggest that the program demonstrates 
significant contributions to the campus and the region? 
	  
Yes.   
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The program in English at IU Kokomo is a strong and impressive one with good 
leadership both within and without and a strong commitment to faculty and student 
success.  The review team thanks you for this opportunity to get to know your program 
and its faculty better. 
 
 


	English Program Review 2015
	IU Kokomo English Program External Review FINAL

