12.39A
AGENDA
POLICY COUNCIL
SCHOOL OF EDUCATION
April 25,2012
1:00 — 3:00 p.m.
School of Education
IUB - Room 2140
IUPUI - Room 3138E

L. Approval of the Minutes from March 21, 2012 Meeting (12.38M)

1I. Announcements and Discussions
Dean’s Report

Agenda Committee

III. Old Business

Diversity Topic
IV. New Business
a. Proposed Revisions to the Early Childhood Program (10 minutes)(12.40)
b. Proposal for GRE Waiver for Master’s in School Counseling IUPUI (5 minutes)(12.44)
C. Proposal for GRE Waiver for Master’s in Educational Leadership (5 minutes) (12.41)
d. IUPUC Procedures for Promotion and Tenure (10 minutes)(12.42)
e. School of Education goals revised (15 minutes)(12.46)
f. Grade Inflation (30 minutes)(12.45)
g. Approval for High Ability License Program (10 minutes)(12.43)
V. New Courses/Course Changes

The following new courses or course changes have been reviewed and approved by the Graduate Studies
Committee or the Committee on Teacher Education. These course proposals will be forwarded to the next level
of approval unless a remonstrance is received within 30 days.

New Course Proposal

G302 Resources for Counseling with Youth 3 credit hours BL

This course will provide an orientation to the psychological needs of children and adolescents, including but not
limited to developing an understanding of potential risk factors as well as the key roles all youth workers and
teachers have in helping young people begin to conceptualize their future personal and career goals. Special
attention will be given to counseling interventions and the resources available in schools and other community
youth-serving agencies. A service-learning component working directly with youth in either a school or local
agency is a requirement of this course. Justification: This course will orient future teachers and youth-serving
professionals to the psychological needs of children and adolescents, and develop their understanding of how to
best serve these needs.

Course Change Proposals

S400  FIELD-BASED SEMINAR TEACH ED change variable credit from 2 — 6 to 1 — 6 credits

Justification: We want to provide the option to register for a single credit for students who--for a variety of
reasons--are not attending seminar during a particular semester but are still working in their long-term field
placement and thus require continued faculty oversight/supervision.



12.42

Protocol for the Review for Promotion and/or Tenure of Dossiers of
Candidates from the Division of Education IUPUC

Dossier Submitted by Candidate, an Education Faculty Member

Dossier is reviewed by a committee composed of all [IUPUI/IUPUC tenured Education Faculty AND,
[F NEEDED tenured faculty in the candidate's area from IUB SOE and/or outside of Ed at [UPUC.
The Head of the Division of Education IUPUC participates in this meeting as a non-voting member.
One member of the committee presents the case of the candidate. Discussion follows the
presentation and then the Committee votes. The Chair of the Committee writes a letter describing
the content of the discussion and reporting the vote of the committee. No recommendation is
included in this letter, which is added to the dossier.

Dossier is submitted to the Head of the Division of Education IUPUC

Head of the Division of Education IUPUC reviews the Dossier and and writes a letter which includes
a recommendation for or against the tenure and/or promotion of the candidate and supports that
recommendation. This letter is included in the Dossier.

Dossier is submitted to the Executive Associate Dean of the IUPUI SOE

Excutive Associate Dean of [UPUI SOE reviews the Dossier and and writes a letter which includes a
recommendation for or against the tenure and/or promotion of the candidate and supports that
recommendation. This letter is included in the Dossier.

Dossier is submitted to the School of Education Promotion and Tenure Committee

The Dossier is reviewed by members of the committee and discussion of the case is followed by a vote by the

Committee. The Chair of the Committee writes a letter describing the content of the discussion and reporting

the vote of the committee, inlcuding a vote recommending for or against the tenure and/or promotion of the
candidate. This letter is added to the dossier.




Dossier is submitted to the Dean of the SOE

Dean of SOE reviews the Dossier and and writes a letter which includes a recommendation for or
against the tenure and/or promotion of the candidate and supports that recommendation. This letter
is included in the Dossier.

L4

Dossier is submitted to the Vice Chancellor and Dean of [UPUC

Vice Chancellor and Dean of IUPUC reviews the Dossier and and writes a letter which includes a
recommendation for or against the tenure and/or promotion of the candidate and supports that
recommendation. This letter is included in the Dossier.

Dossier is submitted to the IUPUI Promotion and Tenure Committee

The Dossier is reviewed by members of the committee and discussion of the case is followed by a
vote by the Committee. The Chair of the Committee writes a letter describing the content of the
discussion and reporting the vote of the committee, inlcuding a vote recommending for or against
the tenure and/or promotion of the candidate. This letter is added to the dossier.
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Proposal for the IU School of Education
High Ability License Addition Program

Rationale:

The School of Education at Indiana University in Bloomington offers a 12 credit hour High
Ability License Addition Program as a revision of the 15 credit hour Gifted and Talented
Endorsement Program (GATE). This is in compliance with the High Ability License (HAL)
offered by the Indiana Department of Education. The proposed High Ability License Addition
Program is not a new program, but a revision of the existing GATE endorsement program to a
license program.

There are three other universities in Indiana that offer High Ability License Additions. The two
other foremost programs in Indiana, at Purdue and Ball State, offer 12 credit hours of on-line
gifted and talented education course work for a High Ability License Addition. Indiana State
University offers a 9 credit hour on-line program for their High Ability License Addition.

The Indiana University High Ability License Addition program, which will meet partially on
campus and partially on-line, aligns with the needs many students and their desires to be on
campus and take courses with other students. Each course meets on campus for one intensive
week (30 hours) of interactive instruction followed by an on-line (15 hours) completion of course
requirements. This instructional delivery method is academically efficient, and permits peer-to-
peer stimulation and feedback that we believe contributes to high-quality teacher education, while
also increasing opportunities for in-service teachers to access the program. Although our
proposed program is unique in Indiana in offering advantages of peer-to-peer interactions,
revising the number of credit hours required from 15 to 12, further increases the attractiveness of
the program as an add-on option that is accessible, of high quality, and competitive with the 12
credit programs offered at other Indiana colleges.

The following four courses are proposed as a sequence, two courses of which will be offered each
alternating summer. The Indiana Department of Education and the IU School of Education
sanctioned the GATE Endorsement Program. We are not proposing to offer a new program, but
to integrate the GATE five-course sequence into a four-course sequence for a High Ability
License Addition. The content of the four courses have been combined and revised to reflect
current educational practices in gifted education. No major content has been eliminated or
changed to compromise the integrity of the course work related to the new High Ability License.
Additionally, none of the course numbers used in the past have been eliminated, but may continue
to be used by other programs to fulfill requirements of their programs. All titles and descriptions
relative only to the High Ability License Addition program have been changed except in one
instance where a course description was not altered.

Required Courses for a revised IU High Ability License Addition:

W551: Educational Foundations for High Ability Students
W552: Curriculum and Instruction for High Ability Students
7510: Creativity for High Ability Students

W595: Practicum for High Ability Students
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Proposal to Revise Admissions Criteria
IU School of Education (IUPUI)
Background
According to our current admissions policy, the Counseling and Counselor Program in
the IU School of Education (IUPUI) requires GRE scores for students applying to our
master’s degree program. In addition, our admissions committee reviews undergraduate
and graduate transcripts, a statement of purpose, and letters of recommendation.

Proposal

We propose to eliminate the GRE as an admission criterion and focus our admissions
decisions on criteria we believe are more effective predictors of success in our program.
Our faculty have found that better indicators of potential for success include:

(1) undergraduate and graduate transcripts, (2) strong recommendations from employers
and past professors, (3) past work-related experiences, and (4) demonstrated ability to
effectively describe one's professional goals, and contributions of past professional
experiences in written and verbal forms. To ascertain the former, we will review a writing
sample (prompt and rubric below) for all students. We will also require an interview
(detailed below) for those (undergraduate or graduate GPA below 3.4) or situations when
the candidate's written responses or performance during interviews raise concerns. Uses
of these criteria are described below.

Rationale

The Counseling and Counselor Education faculty in the IU School of Education (IUPUI)
propose changes in the criteria for admission to our Master of Science program on the
Indianapolis campus only. This decision results from an examination of our application
requirements and discussion of application materials which signal a good fit and potential
for success in our master's programs. During this discussion the faculty concluded that
the GRE score is the least helpful piece of information in admissions decisions. Further,
we have found that the GRE requirement presents an additional barrier to applicants,
particularly applicants of color, with strengths and experiences that would enrich our
programs. ETS and the College Board still persist in creating standardized tests that do
not have cultural equivalence, despite decades of criticisms. We believe that we should
not support institutions when we conclude that they have not adequately addressed the
well-founded criticisms. In addition to the admission requirements already in place and
those proposed (e.g., a more detailed analysis of a writing sample, personal interviews),
we already have other procedures to monitor (and, if necessary, stem) the progress of our
admitted students. For example, we have an annual meeting to review all students, and in
the vast majority of cases, the students we select to discuss --- those who have
encountered some sort of trouble or challenge ---- are chosen not because of academic
concerns, as much as they are selected for issues related to emotional or cultural
adjustment.

Information: We have not found the GRE score particularly useful in determining who
will be successful in the program. While the GRE provides little information regarding
these concerns, these could be identified in an interview and a writing prompt.



Costs to Students: The GRE costs $160 and also demands some investment for
preparation materials and study. We know from the literature that admissions
requirements like the GRE presents additional barriers for students of color and low-
income students. Feedback from applicants and our colleagues in the field suggest that
the costs and time associated with taking the GRE may dissuade some applicants from
applying to our program. Given the limited information yielded by the GRE, the potential
to lose teachers and others with experiences and backgrounds that will enrich our
program and the pool of potential administrators is a particular concern.

Review of written response and interview

Our master's program engages students in critical analyses of professional counseling
theories, research, practice strategies, and professional issues. This work demands the
abilities to reflect and respond in written and oral form.

Writing Sample: As a screening device, the writing sample will be examined to determine
whether the applicants possess the necessary skills to complete our coursework. Our
prompt and associated rubric to evaluate written expression is attached.

Interview: As above, the interview will allow us to learn more about applicants'
understanding of the field and ability to discuss their aspirations, motivations for
becoming counselors, and human relations experiences in an organized and sophisticated
manner. The interviews would also permit us to learn more about the experiences the
applicants have gained from working in schools. Due to time and logistical constraints,
interviews will be required only for applicants raising concerns about their prior
academic achievement, experiences, or motivations for becoming counselors based on
information contained in the other application materials.



Writing Prompt: Statement of Purpose

The Counselor and Counselor Education Program in the IU School of Education
(IUPUI) prepares school counselors to be transformational agents, fostering
equity, justice, and valuing of diversity. Transformational school counselors
challenge barriers to educational opportunity relating to poverty, gender,
(dis)ability, race, ethnicity and home language, among others. In preparation for
this work, our students engage in ongoing discussions and critical analyses of
school organization, application of counseling theories and research to urban, and
roles and responsibilities of counselors as change agents and advocates in urban
schools. This work demands the abilities to reflect and respond in written and oral
form.

So that we can assess interest and commitment to engaging with our faculty and
fellow students in these efforts, we ask all candidates provide a statement of
purpose for entering this program. This statement should clearly introduce you,
describe your educational and professional goals, and relate these to your
educational, work and life experiences. The statement should be no more than
three double-spaced pages (12 point type, one-half inch right and left margins,
one inch top and bottom margins).



Criteria for Statement of Purpose

Points
allotted

Substance and Insight (40 pts.)

Introduction: Statement provides appropriate and sufficient detail regarding
candidate.

Disposition: Based on the information provided, the candidate’s expressed
beliefs, values, attitudes, etc. are consistent with the program mission and
commitments.

Goals: The candidate’s stated educational and professional objectives reflect an
appropriate trajectory aligned with the program mission.

Experiences: The educational, professional and life experiences presented are
rich and will enrich the program.

Reflection: Candidate’s discussion of beliefs, goals and experiences demonstrate
an ability to reflect deeply and offer insights.

Comments:

Argumentation and Articulation (40 pts.)

Logical flow: The ideas are introduced in a logical flow, with strong transitions
to signal shifts in argument and connections among ideas and points;

Phrasing and Structure: The statement uses to good effect phrasing and
structure to cue the reader.

Elegant expression: As a whole, the statement provides for ease of reading and
interpretation through logical organization and avoidance of awkward and/or
ambiguous phrasing and overly complex sentence construction.

Comments:

Attention to Detail (20 pts)

Instructions: Follows prompt instructions in terms of content, length, etc.

Proofreading: Free of spelling, grammatical and/or typographical errors

Comments:

Overall Comments:

Total




12.45
A document to foster discussion about grade inflation in the School of Education
Faculty Development Committee April 2012

The following are quotes taken from the survey sent to faculty, Als, and adjuncts in Spring 2012
supplemented with data where appropriate

What is grade inflation?
e Alack of differentiation between acceptable work and exemplary work (both recieve A's).

e Aninstitutional culture in which students universally expect to receive high grades for "doing the
assignments" or for meeting minimum standards. It is a cultural phenomena which makes it
extremely difficult for an individual faculty member to resist inflating his/her grades without
receiving high student evaluations.

e Assignments of grades above the meaning of the grade as communicated among the
stakeholders. The principal stakeholders are the student and the instructor, but other
stakeholders may be the department and school faculty, and possibly future employers, although
I am not convinced that employers typically look at students' course-level grades.

o First, the meaning of "grades" are not based on criterion standards that can be judged by
reasonable and relatively dispassionate third parties. Second, the traditional "high" grades are
being assigned to students that would otherwise be judged by reasonable and relatively
dispassionate third parties as deserving of lower grades.

Is this problem endemic to just the School of Education?

e Grade inflation to me basically means that everyone gets an A for meeting the basic requirements
of the course. | think it occurs in the SoE, but | think it's a problem at other institutions as well, so
if everyone's equal in that regard, it's less of a problem, in my opinion.

The blue line below shows an average of section GPAs for School of Education classes. For example, if everyone got
an A in the class, the class section GPA would be a 4.0; if everyone got a B, it would be a 3.0 etc. The green line
shows the GPA'’s that students have in our classes in that year (including the “one” they took from us).
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Has grade inflation always been a problem?

e Faculty quote: Grade inflation is a trend in which grades generally increase over time as higher
grades become associated with lesser quality work.
e Has the problem increased over time? Is it centered in one particular level of class?



This is a plot of Mean GPAs for 200/300 level courses over time.
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This plot and the one that follows begin to show where the changes in course GPA are coming from.
While there’s only small change in the % of Cs, The % of As/Bs seem to literally mirror one another with
As taking the place of Bs for many students.
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Is there grade inflation because the School of Education uses different kinds of grading criteria?

| grade based on effort and growth in understanding. | do not believe in grade inflation. But if
there is so called "grade inflation" in my class, it is because | give students opportunities to revise
their assignments and | give them extra credit chances if they want. | do this because | believe
learning is an ongoing process and students deserve a high grade if they put efforts into their
work and want to learn well. The knowledge and understanding that the students gained through
this learning process are more important than a grade.

| think curved tests are ludicrous. | see that as a mythic concept based on an equally mythic
notion that only one type of 'knowledge' is worth having and that kind of knowledge can be
assessed through a test of facts. Human beings have a range of mental and physical and social
abilities that must be nurtured if we want an educated, intelligent and wise populace. TESTS that
result in a grade curve are ludicrous. As a teacher, | see my responsibility as finding what the
student needs in order to be able to succeed and be interested in learning. It is not my job to
pigeon-hole students on a sliding scale. Every student must be successful in order to leave my
course with an A . . .but | work with the ones that lag behind until they get closer and closer to the
Al Some may not reach the goal . . . but if they don't, it won't be because they were condemned
by a curve.

| use mastery as my goal as a model for future teachers. One thing to keep in mind is that in a
School of Education, we approach assessment for the purpose of both assessing learner
performance as well as to model quality (and variety) of assessment for future teachers /
professionals. At times in my courses, | allow students to attempt an assessment more than one
time in order to demonstrate mastery of content both because | want give more than one
opportunity to show mastery as well as model this as an important instructional strategy.

But, is there a way to stick to our mastery ideas but still allow students that move beyond mastery
to be recognized?

Reset mastery at a B. Defining "mastery" as A or A- rather than B or B+ and setting the rest of
the grades around this point leads to grade inflation. What if we set mastery at a B? What is the
differentiation between basic and above and beyond expectations?

Focus on the fact that grades provide information about understanding. Students think that
they deserve an "A" for doing bare minimum things. They worry more about grades than the
understanding of the material taught. This leads to instructors focusing more on grade-based
evaluations rather than understanding-based evaluations.

A high grade means students are ready for the field. We have to keep that in mind. A low
grade means we have to keep working with them until they are ready. | have no interest in
sending grade C students/pre-service teachers into the field. If a student is performing ata C
level, | offer that student additional opportunities to improve their grade - working with them in
their area of difficulty until the grade and their ability base are at a level where both of us are
satisfied that the job was done well. In this way, grades are not used as fixed sources, but rather
performance indicators. If a student is willing to do more work to raise an average grade to that of
B or A, | will support them in that endeavor.

How does grade inflation affect us?

It changes the way | teach. There is substantial pressure to inflate grade. Every semester, | feel
that | must push the grades up, create ways to drop bad assignment or test grades, or "curve"
grading. This is true also of reducing the amount of work and reading | require. Instead of a
standard of weekly course work time or reading load; everyone avoids the questions.



It changes the quality of the work we expect from our students. In all honestly, the fact that
students have to get high grades impacts on the quality of the work. (It seems) that "excellence"
is not really what we strive for. Not on an undergraduate level, but also not on a graduate level. It
is an ethos | have difficulty identifying with. | think complacency is a problem.

It changes my grading. | am reluctant to give C's because they put the student's average close
to what counts as failing (C-) in the school of ed. | am also reluctant to piss students off, and | am
probably concerned with how they will rate me on my evaluations, even though | hate to admit it.

| also think it's generally a good idea to have students feel capable, and | think giving lots of C's
might cause students to shut down. If everyone were giving C's for average work, this would not
be an issue.

It changes the way faculty allocate their own time. In addition to the merit-pay counter-
incentive to accurate grading, many faculty are committed to giving all students A’s either
because a) they don't want to hurt anyone's feelings; b) they can't be bothered to spend time
evaluating students' work.

What should we do about grade inflation?

Nothing. The witch hunting of teachers clearly doesn't stop at the K-12 level, and now we have
this. How about we go observe the teaching practices in the other divisions of the university and
give them critical reviews and feedback? Lectures, note taking, rote memorization, writing papers
that receive very little helpful feedback and only bad marks..... I'm quite positive the teaching
styles and practices we would find are residuals from the 1950's, and that's why students fail....
But that's supposed to be "okay" because it's not "grade inflation". Absurd! If students are failing,
that is a problem.... not a desirable outcome.

Together create high expectations. | think it's essential that there be conversation and
clarification from the SoE for students that high expectations and tremendous work are expected.

Eliminate extra credit.

Involve students. Many come into our classes with the mindset that if they show-up for each
class and simply submit the work they should receive an "A". Now this might be the result of
them experiencing "grade inflation" throughout their program, but it also might just be how they
experience most of their learning K-12. Many teachers in K-12 are giving "extra" credit
assignments that inflate students’ grades but show no indication of improving their understanding
of the material. | think the "grade inflation" issue is the result of a much bigger issue of students
expecting high grades for little learning.

Rethink our merit system. With grades tied to student evaluations, it is not surprising faculty
don't want to receive low evaluations because the students are upset about low grades. Even
our "award" system----merit pay + teaching awards---are based largely on student evaluation
scores. This is not a fair or balanced system in my opinion.

I think anything will help if we want our profession to be taken seriously at the university (and in
the field). We need teachers that aren't so afraid of not being liked that they just give away A's.
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Values Statement:

As a leader in anticipating the educational and research needs of our communities, the state,
the nation, and the world, the Indiana University School of Education pursues cutting edge
research, scholarship, and creative activity. In this work, the School promotes Excellence,
Integrity, Accountability, Usefulness, Respect, and the Betterment of Humankind.

Goal 1:

Prepare excellent teachers and offer high quality undergraduate and graduate

education more broadly as the essential priority in the School of Education

Tasks:

Goal 2:

Tasks:

1.1 Ensure that requirements for all programs align with campus general education
curriculum and national Common Core Standards

1.2 Strengthen and widen outreach efforts to recruit a high achieving and diverse
students for all programs

1.3 Serve as leaders and models of best P-16 instructional practice

1.4 Foster and commit to an ongoing process of assessment and improvement of all
programs

1.5 Revise teacher education’s conceptual frameworks to focus on student learning.

1.6 Develop new programs in School of Education designed to meet the current and
future needs of public schools and student-centered agencies

1.7 Nurture and support a professional community among all School of Education
students

1.8 Conduct all of these tasks with P-12 schools and student-centered agencies as
essential partners

1.9 Take an active role in promoting effective pedagogy across the university

Engage in collaborative partnerships with P-12 schools and student-centered agencies

2.1 Commit to public school and student—centered agency outreach as a core
expectation of faculty



2.2 Foster the development of opportunities to partner and to recognize the work of
school and student-centered agency professionals to inform students, programs and
research

2.3 Re-design professional development and graduate programs to meet the future
needs of professionals in schools and student-centered agencies

Goal 3: llluminate and improve educational theory and practice, and prepare tomorrow’s
leaders in the field through rigorous, innovative research and professional education

Tasks:

3.1. Enhance incentives and remove disincentives inherent in P&T and annual review
to ensure that they promote rigorous, multidisciplinary and innovative methods as well
as significant collaboration among faculty and students

3.2. Provide sufficient resources and effective support for faculty and graduate
students seeking external funding for research and development

3.3. Engage both master’s and doctoral students in quality research opportunities
and training

3.4. Enhance interdisciplinary research and teaching, especially with other IU units

3.5. Enhance international research and collaboration

3.6. Attract, recruit, and retain outstanding graduate students.

3.7. Address significant state, national and international educational issues.

3.8. Promote and celebrate the research of IU School of Education faculty to
enhance their reputation

Goal 4: Exemplify and Provide Leadership in the Appropriate Use of Technologies to Enhance

Teaching, Research, and Learning Experiences

Tasks:

4.1 Integrate technology into all undergraduate and graduate courses and programs

4.2 Explore new models of technologically mediated instruction



4.3 Engage in research that focuses on technology
4.4 Address faculty development and teaching needs related to technology
4.5 Expand technology outreach and distance education efforts

4.6 Support technology infrastructures for recruitment, community engagement,
research support, and operational efficiency

4.7 Integrate effectively with campus-wide technology infrastructure and initiatives

4.8 Ensure technological proficiency in all graduates

Goal 5: Create an inclusive environment for learning, research, and service by honoring,
respecting, and embracing diversity within the School of Education and the surrounding
communities

Tasks:
5.1 Actively recruit, retain, and support diverse student, faculty, and staff
populations

5.2 Develop curricula, teaching strategies, and resources that promote
understanding and appreciation of diversity

5.3 Foster a climate and culture that honor, respect, and embrace diversity

5.4 Support research and scholarship on diversity, equity, and social justice
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Proposal to Revise Admissions Criteria

Background
According to our current admissions policy, the Educational Leadership program requires
GRE scores for students applying to our masters degree program. We waive the
requirement for: (a) applicants to the 24 licensure program, and (b) applicants with a 3.2
GPA or above. In addition to the GRE scores, our admissions committee reviews
undergraduate and graduate transcripts, a statement of purpose, the applicant’s life and
work experience, and letters of recommendation.

Proposal

We propose to make GRE scores optional and focus our admissions decisions on criteria
we believe signal the potential for success in our program. Our faculty feel better
indicators of potential for success include: (1) undergraduate and graduate transcripts,
(2) strong recommendations from employers, (3) rich life and work experiences, and (4)
demonstrated ability to speak to these in written and verbal form are. To ascertain the
latter, we will review a writing sample (prompt and rubric below) for all students. We
will also require an interview (detailed below) for those with weaker academic
performance (undergraduate and graduate GPA below 3.0) or where experience and/or
the written response raises concerns. We detail the use of these criteria below.

Rationale

The educational leadership faculty proposes change our admissions requirements for our
master's programs. This decision results from an examination of our application
requirements and discussion of application materials which signal a good fit and potential
for success in our master's programs. During this discussion the faculty concluded that
the GRE score is the least helpful piece of information in admissions decisions. Further,
we believe the requirement may present an additional barrier to applicants with strengths
and experiences that would enrich our programs. Finally, we feel greater consistency
between requirements for the degree and licensure is appropriate.

Information: We have not found the GRE score particularly useful in determining who
will be successful in the program. Most of our applicants have been teachers for several
years and apply to our master's programs to become principals or other school
administrators. Our master's programs prepares school leaders to be moral and
transformational agents committed to the principles of equity, justice, and diversity as
they confront problems of practice rooted in the perennial problems of class, race, gender,
ethnicity, (dis)ability, and other areas of difference. (The conceptual framework that
guides our program is highlighted below). Experience suggests those students
demonstrating weaker performance in the program did not necessarily have lower
incoming GRE scores. Rather, our weaker students often lacked experience, maturity
and/or an ability to reflect. Others did not embrace the mission or conceptual model for
the master's programs. While the GRE provides little information regarding these
concerns, these could be identified in an interview and a writing prompt.

Costs to Students: The GRE costs $160 and also demands some investment for



preparation materials and study. We know from the literature that admissions
requirements like the GRE presents additional barriers for students of color and low-
income students. Feedback from applicants and our colleagues in the field suggest that
the costs and time associated with taking the GRE may dissuade some applicants from
applying to our program. Given the limited information yielded by the GRE, the potential
to lose teachers and others with experiences and backgrounds that will enrich our
program and the pool of potential administrators is a particular concern.

Consistency: Our programs admit degree-seeking (36-hour program) and licensure-only
(24-hour program) applicants, but requires the GRE only for the former.

Review of written response and interview

Our master's programs engage students in critical analyses of organization, community,
curriculum, legal and financial issues, and leadership practice. This work demands the
abilities to reflect and respond in written and oral form.

Writing Sample: As a screening device, the writing sample will be examined to determine
whether the applicants possess the necessary skills to complete our coursework. Our
prompt and associated rubric to evaluate written expression is attached.

Interview: As above, the interview will allow us to learn more about applicant
understanding of and ability to discuss these topics and their relation to K-12 schooling.
The interviews would also permit us to learn more about the experiences the applicants
have gained from working in schools. Due to time and logistical constraints, interviews
will be required only for applicants raising concerns related to prior academic
achievement or experience and disposition as reflected in the other application materials.

Intellectual Traditions and Program Outcomes

History of American Education: Understand, criticize, articulate, and justify the social
and individual purposes of education in relation to issues of equity, justice, and diversity
Race, Culture, Class, Gender and Other Areas of Difference: Comprehend, analyze, and
reflect upon the historical, cultural, organizational, and political contexts of schools, with
respect to issues of diversity and difference

Organizational Politics and Ethics: Act deliberatively, ethically, and skillfully within the
evolving realities of contemporary educational institutions

Legal/Economic Foundations of Schooling: Know and apply their understanding to daily
management of schools regarding all aspects of school-level leadership
Transformational Leadership: Develop and inquiry orientation to practice that is critical,
transformative, educative, and ethical.



Writing Prompt: Statement of Purpose

Leadership programs of the IU School of Education prepare educators to be moral
and transformational agents leading high performing schools and fostering equity,
justice, and diversity. Leaders of this sort routinely contend with and challenge
barriers to educational opportunity relating to poverty, gender, (dis)ability, race,
ethnicity and home language, among others. In preparation for this work, our
students engage in ongoing discussions and critical analyses of school
organization, community relations, curriculum development and delivery, legal
and financial issues, and leadership practice. This work demands the abilities to
reflect and respond in written and oral form.

So that we can assess interest and commitment to engaging with our faculty and
fellow students in these efforts, we ask all candidates provide a statement of
purpose for entering the IU educational leadership program. This statement
should clearly introduce you, indicate your educational and professional goals and
relate these to your educational, work and life experiences. The statement should
be no more than three double-spaced pages.



Criteria for Statement of Purpose

Points
allotted

Substance and Insight (40 pts)

Introduction: Statement provides appropriate and sufficient detail regarding
candidate.

Disposition: Based on the information provided, the candidate’s expressed
beliefs, values, attitudes, etc. are consistent with the program mission and
commitments.

Goals: The candidate’s stated educational and professional objectives reflect an
appropriate trajectory aligned with the program mission.

Experiences: The educational, professional and life experiences presented are
rich and will enrich the program.

Reflection: Candidate’s discussion of beliefs, goals and experiences demonstrate
an ability to reflect deeply and offer insights.

Comments:

Argumentation and Articulation (40 pts)

Logical flow: The ideas are introduced in a logical flow, with strong transitions
to signal shifts in argument and connections among ideas and points;

Phrasing and Structure: The statement uses to good effect phrasing and
structure to cue the reader.

Elegant expression: As a whole, the statement provides for ease of reading and
interpretation through logical organization and avoidance of awkward and/or
ambiguous phrasing and overly complex sentence construction.

Comments:

Attention to Detail (20 pts)

Instructions: Follows prompt instructions in terms of content, length, etc.

Proofreading: Free of spelling, grammatical and/or typographical errors

Comments:

Overall Comments:

Total
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