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While individual academic units have been assessing student learning outcomes at Indiana University
Northwest for the last two decades, the campus had not developed a central approach to and plan for
institutional assessment of student learning outcomes. In response to accreditation reviews, units
enhanced their assessment beginning in 1992 and continuing to the present, and the campus began to
develop a central approach to collecting and analyzing assessment data and using the findings to improve
student learning. This report charts the nature and direction of these efforts to centralize student learning
outcome assessment while retaining the individual unit assessments that are discipline-specific in nature,
clarifies the nature of such assessment (as contrastive with other effectiveness measures), defines roles
and responsibilities within a culture of assessment, and develops a cycle for data collection, analysis, and
reporting.

l. Student Learning Outcome Assessment
at Indiana University Northwest

The Mission and Vision of Indiana University Northwest guide the campus approach to assessing student
learning outcomes.

Indiana University Northwest Mission

The mission of Indiana University Northwest, a regional campus of Indiana University, is to provide a high-quality
and relevant education to the citizens of Northwest Indiana, the most diverse and industrialized area of the state.
The institution strives to create a community dedicated to the pursuit of knowledge and intellectual development,
leading to undergraduate and selected graduate degrees in the liberal arts, sciences and professional disciplines.
The campus is strongly dedicated to the value of education, lifelong learning, diversity, celebration of cultures and
opportunity for all, as well as to participating in the sustainable economic development of the region and of the
state. Indiana University Northwest is committed to the health and well-being of the communities it serves.

IU Northwest Shared Vision

We, the students, faculty, staff, and alumni of IUN, take pride in our unique identity as Indiana University
serving the seven-county region of Northwest Indiana.

As a student-centered campus, we commit ourselves to academic excellence characterized by a love of ideas
and achievement in learning, discovery, creativity, and engagement.

Because we value the complete richness of the human family, we embrace diversity in all its facets and aspire to
the full nobility of our shared humanity.

We interact in caring and competent ways to support individual and community aspirations and growth.
We honor and value the contributions of all our members.

We promote well-being through an attractive and convenient environment conducive to learning. Our graduates
are prepared for life-long learning, ethical practices, successful careers, and effective citizenship.

Indiana University Northwest collaborates and cooperates with other educational institutions, external partners,
and the surrounding communities to enhance our overall quality of life.




The student learning outcomes included in the Vision (life-long learning, ethical practices, successful
careers, and effective citizenship) frame the division-specific learning outcomes as well as those within
the General Education Program.

Furthermore, IU Northwest’s Strategic Plan clearly articulates the importance of academic excellence in
general, student learning outcome achievement in particular, and the overall necessity of assessing both.

2010 Strategic Outcomes

OUTCOME 1: IUN’s value for academic excellence as defined by a love of ideas, and achievement and
engagement in learning, scholarship, discovery, creativity, and service is clearly reflected in its
performance, in its curricula, and in its recognition, reward, and tenure practices.

OUTCOME 2: All academic programs and relevant support programs have implemented teaching and
learning experiences that ensure they will prepare their 2014 graduates for lifelong learning, ethical
practices, developing successful careers, and effective citizenship.

OUTCOME 9: IU Northwest systematically measures effectiveness in its organizational structures and
processes, and uses data derived from these measures for continuous improvement.

As noted in the Strategic Planning Outcomes included above, IU Northwest’s Strategic Plan begins with a
commitment to excellence in academics measured in part through the assessment of the particular student
learning outcomes the campus has identified: lifelong learning, ethical practices, developing successful
careers, and effective citizenship. Likewise, these three Outcomes successively suggest the recurring
data-driven decision making that provides one of the stages in the assessment loop.

In the “Report of a Comprehensive Evaluation to Indiana University Northwest” (1992), the NCA
Evaluation Team noted the following as an area of concern: “General education and its assessment have
not been well thought out institutionally at [UN, and no comprehensive institution-wide assessment plan
is in place” (28). Furthermore, the team recommended staffing in the area of “assessment planning,” to
ensure “that the normal responsibilities of the Office of Academic Affairs [would] not suffer in the long
term” (29). Subsequent to this evaluation, the NCA team required a follow-up report in 1995 articulating
the progress made in the areas of “General Education and an Institutional Assessment Plan.” While initial
progress in terms of campus-wide assessment is not obvious, the campus did construct nine General
Education Goals in 1995. Further attention to assessment occurred primarily at the unit level.

AQIP Systems Appraisal Feedback Report
April 11, 2006

AQIP reviewers provided the following statement in relation to an issues affecting IU Northwest’s
compliance with the Higher Learning Commission’s Criteria for Accreditation:

Learning Assessment Results.  TUN mentions nine general education goals which align with program-
specific outcomes, academic units, and campus mission. The broad general education goals/statements fail
to supply an outcome-oriented basis to allow IUN to demonstrate the pattern of knowledge and skills
acquisition expected of students upon program completion. Without specific, measurable common student
outcomes, [UN will experience difficulty providing direct measures of effective teaching and learning
within the university and among peer institution comparisons. Results of student outcomes attainment will
help TUN identify and focus areas of improvement to set the stage for continuous improvement processes
surrounding Helping Students Learn. (6)




To a certain extent the two AQIP Campaigns and the four Action Projects grouped into those campaigns
all relate in some manner to assessment, institutional effectiveness, and continuous improvement:
Campaign One: Helping Student Learn
Action Project 1A: General Education Reform
Action Project 1B: Centralizing Student Learning Outcome Assessment

Campaign Two: Measuring Effectiveness and Continuous Improvement
Action Project 2A: Increasing Our Capacity for Institutional Effectiveness
Action Project 2B: Creating a Culture of Continuous Improvement

However, as this plan focuses on the assessment of student learning outcomes, Action Project 1B is
included below:

Campaign One: Helping Students Learn
Action Project B: Centralizing Student Learning Outcome Assessment

Planned project kickoff date: 2004-04-15
Target completion date: 2009-012-31

The primary goal of this project includes creating a centralized assessment system to conduct descriptive
analysis of current practices and policies, collect current data from divisions, develop and implement
direct and indirect measures of student learning outcomes, and analyze the data for these outcomes. In
addition, the goal of this project necessarily includes the development of processes that utilize the data for
continuous improvement related to student learning outcomes. As a part of this system, a website should
be created to archive the data, analyses, and assessment documents related to student learning outcomes.
The data collection necessary to reaching these goals includes the campus-wide collection of General
Education and discipline-specific practices, policies, and student learning outcome assessment data as
well as data on student learning outcomes in co-curricular programs and benchmarks for incoming
students.

Key Stages and Dates:
* Create a centralized assessment system to conduct descriptive analysis of current practices and policies
(2007-09-01),
* Create a website to archive the data, analyses, and assessment documents related to student learning
outcomes (2007-09-01),
* Collect current data from divisions (2007-12-31),
* Develop and implement direct and indirect measures of student learning outcomes, collecting and
analyzing the data for these outcomes (ongoing; 2008-0101 to 2009-12-31and beyond), and
* Develop processes that utilize the data for continuous improvement related to student learning outcomes
(2009-12-31).




In November 2006 the Strategic Planning Team requested the creation of a task force to study and make a
recommendation on how the campus should move forward in order to complete AQIP Action Project 4:
Increasing Our Capacity for Measuring Institutional Effectiveness and Continuous Improvement. That
task force submitted a recommendation to the Chancellor’s Cabinet in December 2006. Based on
concerns the Cabinet had and in light of new information received at the AQIP Strategy Forum, the Task
Force was asked to review its original recommendation. One of the changes since the AQIP Strategy
Forum is the revision of our Action Project 4, which breaks it into several different action projects. The
Task Force’s revised recommendation relating to student learning outcome assessment is as follows:

Original Recommendation of the Task Force:
Assessing Student Learning
Academic Affairs will oversee assessment of student learning.

Create an Associate Vice Chancellor of Academic Affairs or a Director of Assessment position charged with the
responsibility for oversight and coordination of Assessment of Student Learning Outcomes.

Create an Assessment Committee, which will be chaired by the Associate Vice Chancellor or Director of
Assessment. The committee should consist of representative(s) from

 Each academic school/division

* Student Affairs (co-curricular student learning assessment)

* Center for Excellence in Teaching and Learning (CETL)

* The campus Assessment Center (currently housed in the School of Business and Economics)

* Director of Institutional Research

CETL, the Assessment Center and the Director of Institutional Research will act in advisory roles. NOTE: The
campus Assessment Center currently focuses on providing individual students with an assessment of their skills
in certain applied areas such as working in a leaderless group, interviewing, working with an “in box”, etc. There
is a more detailed explanation of the Assessment Center on pages 5-6. We believe that their role can expand to
assist additional schools as originally intended with the development of other skill-based assessments tailored to
a discipline other than Business.

The Associate Vice Chancellor or Director of Assessment will be the project lead and contact for AQIP
Campaign One, Action Project B, Centralizing Student Learning Outcome Assessment. As the project lead the
Associate Vice Chancellor or Director of Assessment will oversee the creation of a system and plan for
assessing student learning outcomes.

The Associate Vice Chancellor or Director of Assessment will work closely with the Center for Excellence in
Teaching and Learning as they are the unit that should provide support and training to faculty in assessing
student learning. The Associate Vice Chancellor or Director of Assessment will work closely with the Director
of Institutional Research. They will coordinate campus reporting on assessment of student learning outcomes
and measures of institutional effectiveness (see section on Institutional Effectiveness.)

While the plan being discussed here relates to student learning outcome assessment, the suggestions
relating to institutional effectiveness contained in that Task Force are included herein because their
inclusion will help to clarify the distinction made between student learning outcome assessment in
particular and assessment in general as related to institutional effectiveness. The former is within the
purview of Academic Affairs, while the latter is the responsibility of the Office of Institutional Research.



Original Recommendation of the Task Force:
Measuring Institutional Effectiveness
Fiscal and Administrative Affairs will oversee Institutional Effectiveness

Give the Director of Institutional Research responsibility for oversight and coordination of Measuring Institutional
Effectiveness.

The Director of Institutional Research will be the project lead and contact for AQIP Campaign Two, Action Project
A, Measuring Institutional Effectiveness. As the lead the director will facilitate the identification of key measures of
institutional effectiveness by working with the university-wide Office of Reporting and Research, a campus
committee for measuring institutional effectiveness and with the campus Strategic Planning Team.

Create an Institutional Effectiveness Project Team to assist with the implementation of Action Project A, which
includes defining the plans and process for

* identifying key measures

« gathering data on key measures

* providing training

* data gathering and submission

* data analysis and beyond

The team would likely include key representatives of non-academic campus units reporting to Administrative and
Fiscal Affairs, Student Affairs and the Chancellor.

The Director of Institutional Research will work closely with the Associate Vice Chancellor of Academic Affairs or
Director of Assessment charged with the responsibility for oversight of student learning assessment. They will
coordinate campus reporting on assessment of student learning outcomes and measures of institutional effectiveness
(see section above on Assessing Student Learning.)

Thus, the IU Northwest Vision contains student learning outcomes, and the Strategic Outcomes focus on
achieving and assessing those outcomes. In terms of the campus response to recommendations by
accrediting bodies, the academic units have developed and implemented various assessments of student
learning outcomes, and the campus has charged groups with making recommendations to centralize
student learning outcome assessment on campus. Building on these previous efforts, the following
document clarifies central terms, defines particular roles, modifies previous recommendations, and
provides plans and data-collection cycles for General Education and unit-specific assessment.

I1. Definitions, Roles, and Structures with the U Northwest Assessment Process

Defining “Assessment” and Related Terms

In “Beyond Confusion: An Assessment Glossary,” Andrea Leskes supplies the following definitions:

Formative assessment: the gathering of information about student learning-during the progression of a
course or program and usually repeatedly-to improve the learning of those students. Example: reading the
first lab reports of a class to assess whether some or all students in the group need a lesson on how to make
them succinct and informative.

Summative assessment: the gathering of information at the conclusion of a course, program, or
undergraduate career to improve learning or to meet accountability demands. When used for improvement,
impacts the next cohort of students taking the course or program. Examples: examining student final exams




in a course to see if certain specific areas of the curriculum were understood less well than others;
analyzing senior projects for the ability to integrate across disciplines.

Assessment for accountability: assessment of some unit (could be a department, program or entire
institution) to satisfy stakeholders external to the unit itself. Results are often compared across units.
Always summative. Example: to retain state approval, the achievement of a 90 percent pass rate or better
on teacher certification tests by graduates of a school of education.

Assessment for improvement: assessment that feeds directly, and often immediately, back into revising
the course, program or institution to improve student learning results. Can be formative or summative (see
"formative assessment" for an example).

Direct assessment of learning: gathers evidence, based on student performance, which demonstrates the
learning itself. Can be value added, related to standards, qualitative or quantitative, embedded or not, using
local or external criteria. Examples: most classroom testing for grades is direct assessment (in this instance
within the confines of a course), as is the evaluation of a research paper in terms of the discriminating use
of sources. The latter example could assess learning accomplished within a single course or, if part of a
senior requirement, could also assess cumulative learning.

Indirect assessment of learning: gathers reflection about the learning or secondary evidence of its
existence. Example: a student survey about whether a course or program helped develop a greater
sensitivity to issues of diversity.

Embedded assessment: a means of gathering information about student learning that is built into and a
natural part of the teaching-learning process. Often uses for assessment purposes classroom assignments
that are evaluated to assign students a grade. Can assess individual student performance or aggregate the
information to provide information about the course or program; can be formative or summative,
quantitative or qualitative. Example: as part of a course, expecting each senior to complete a research paper
that is graded for content and style, but is also assessed for advanced ability to locate and evaluate Web-
based information (as part of a college-wide outcome to demonstrate information literacy).

Local assessment: means and methods that are developed by an institution's faculty based on their teaching
approaches, students, and learning goals. Can fall into any of the definitions here except "external
assessment," for which is it an antonym. Example: one college's use of nursing students' writing about the
"universal precautions" at multiple points in their undergraduate program as an assessment of the
development of writing competence.

External assessment: use of criteria (rubric) or an instrument developed by an individual or organization
external to the one being assessed. Usually summative, quantitative, and often high-stakes (see below).
Example: GRE exams.
(www.aacu.org/peerreview/pr-sp02/pr-sp02reality.cfm )
Furthermore, the James Madison University Dictionary of Student Outcome Assessment defines
“assessment” and related terms in the following way:

“Assessment”: The systematic process of determining educational objectives, gathering, using, and
analyzing information about student learning outcomes to make decisions about programs, individual
student progress, or accountability [Reference: Erwin, T.D. (1991)].

“Authentic assessment”: Assessment technique involving the gathering of data though systematic
observation of a behavior or process and evaluating that data based on a clearly articulated set of

performance criteria to serve as the basis for evaluative judgments [Reference: Berk, R.A. (1986).]

“Classroom assessment”: Informal measures of student learning obtained in a traditional classroom
setting, such as Thomas Angelo's One Minute Paper [Reference: Angelo, T.A, & Cross, P.A. (1993).]

“Course-embedded assessment”: Collecting assessment data information within the classroom because


www.aacu.org/peerreview/pr-sp02/pr-sp02reality.cfm

of the opportunity it provides to use already in-place assignments and coursework for assessment purposes.
This involves taking a second look at materials generated in the classroom so that, in addition to providing
a basis for grading students, these materials allow faculty to evaluate their approaches to instruction and
course design. [ Reference: Palomba, C.A. & Banta, T.W. (1999).]

“Culture of assessment”: An environment in which continuous improvement through assessment is
expected and valued.

“Embedded Assessment”: Including questions from assessment instruments or selecting questions from
existing tests of existing courses; paucity of number of questions can effect reliability. [ Reference:
Wilson, M., & Sloane, K. (2000).]

“Major assessment”: Degree of student learning due to academic baccalaureate programs

“Performance assessment”: Assessment technique involving the gathering of data though systematic
observation of a behavior or process and evaluating that data based on a clearly articulated set of
performance criteria to serve as the basis for evaluative judgments [Reference: Berk, R.A. (1986);
Wheeler, P., & Haertel, G.D. (1993); Wiggins, G.A. (1993).]

“Portfolio assessment”: A portfolio becomes a portfolio assessment when (1) the assessment purpose is
defined; (2) criteria are made clear for determining what is contained in the portfolio, by whom, and when;
and (3) criteria for assessing either the collection or individual pieces of work are identified and used to
make judgments about performance. Portfolios can be designed to assess student progress, effort, and/or
achievement, and encourage students to reflect on their learning.

Roles: Whose Job is Student Learning Outcome Assessment?

Indiana University Northwest is creating a campus culture wherein student learning outcome assessment
is prioritized and in which a centralized structure provides consistent and deep assessment as well as
consistent policies and practices related to assessment. Assessment of student learning outcomes in this
campus-wide structure occurs at the institution-, program-, and course-level. The allocation of funds to
assessment operations and activities (including staffing and development) manifests the priority such
efforts for continuous improvement in learning hold for the campus. To facilitate the creation of such a
campus-wide culture, the constituents from the individual instructor to the Chancellor must understand
the essential role each plays in the effective assessment of student learning.

In addition to needing to define terms clearly so that expectations and responsibilities are clearly
indicated, we need to delineate the actual roles the various university constituents play.

e Faculty will implement direct and indirect measures of student learning outcomes, analyze the
data derived from those measures, improve their courses and programs based on that data, and
report their data and changes to their respective dean. In addition, through the Assessment
Committee of the Faculty Organization, faculty will develop priorities for campus-wide
improvement initiatives based on aggregated student learning outcome assessment data.

o Unit assessment coordinators are responsible for working with the faculty and dean of the unit to
develop plans, policies, and procedures for assessment within the unit. These individuals will
assist faculty in identifying appropriate assessment measures, will guide the unit in faculty
development related to assessment, will aid the faculty with the data collection, analysis, and
reporting.



e Deans are responsible for ensuring that their respective units have developed unit assessment
plans that include specific measures of student learning as well as cycles for reporting the data
collected from those measures and that articulate improvements made based on that data. In
addition to facilitating the collection of student learning outcome assessment data for their
particular unit, deans are responsible for providing the necessary faculty and staff development to
ensure effective assessment. Additionally, deans are responsible for ensuring that aggregated unit
assessment data are reported to the campus-wide assessment “person”.

e The Campus Assessment Coordinator (a direct report to the Associate Vice Chancellor for
Academic Affairs) is responsible for centralizing student learning outcome assessment across the
campus. In collaboration with the Faculty Organization Assessment Committee, this individual
will take the lead in producing campus-wide policies, procedures, templates, reporting cycles, and
dissemination of assessment information. The individual will work with the faculty, unit
assessment coordinators, and deans to develop unit-specific plans, policies, and procedures for
assessment within the unit. This person will assist unit assessment coordinator in identifying
appropriate assessment measures, will assist the unit assessment coordinator in faculty
development related to assessment, will aid the faculty and assessment coordinators with the data
collection, analysis, and reporting. This individual will report aggregated assessment data to the
Faculty Organization Assessment Committee and will assist the committee, if requested, with
developing campus-wide improvement initiatives. The Campus Assessment Coordinator is
responsible for disseminating assessment information (data, reports, initiatives, etc) to campus
constituents, and this responsibility includes maintaining an assessment website wherein data and
information will be housed.

e The Vice Chancellor of Student Affairs is responsible for leading student learning outcome
assessment efforts within Student Affairs, ensuring the systematic collection of data, and the use
of collected data to target improvements. The VCSA will hold the student services units
accountable for unit-specific cycles of assessment, reporting, and improvement.

e The Vice Chancellor of Academic Affairs will lead the campus-wide student learning outcome
assessment efforts, insisting upon the centralization of the process, the systematic collection of
data, and the use of collected data to target improvements. The VCAA will advocate for the
necessary resource allocation to ensure that the campus creates a solid climate of assessment and
is able to carry out recommended improvement initiatives. The VCAA will hold the academic
units accountable for unit-specific cycles of assessment, reporting, and improvement.

e Recognizing the essential role of student learning outcome assessment in achieving the Strategic
Outcomes and the Shared Vision, the Chancellor advocates for assessment of student learning
outcomes as an institutional priority. The Chancellor guides institutional change and innovation
based on assessment data and prioritizes the resources necessary to develop and maintain a
culture of assessment.

The roles and responsibilities of those necessary to achieve the goal of creating a campus culture of
student learning outcome assessment and evidenced-based improvement initiatives have been described
above. The accompanying figure illustrates the flow of data necessary to achieve centralized, campus-
wide assessment and improvement in student learning outcomes.



Indiana University Northwest
Assessment of Student Learning
Data Flow Chart*
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*Figure depicts data flow and is NOT intended to depict reporting lines

This chart constitutes a revision of the earlier recommendation made by the task force. These
revisions were made herein because the changes allow the unit assessment professionals to
complete the discipline-specific assessment for which they were hired within the individual
units, the changes reflect the idea that the learning-outcome initiatives (polices, guidelines, and
procedures) should come from the faculty, and such alterations avoid creating parallel structures
to those that currently exist within the faculty governance structure.
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II1. Plan for Assessment of General Education Learning Goals

A. Principles of General Education passed by IU Northwest Faculty Organization 3/24/2006

The following general education principles guide the achievement of excellence in undergraduate
education at IUN. They describe university level capabilities, knowledge across disciplines, awareness of
diversity and ethics that we believe every graduate of an IU Northwest baccalaureate degree program
should attain. These principles, as described in Vision Outcome 2, embrace learning experiences that
prepare students for lifelong learning, ethical practices, successful careers, and effective citizenship
(Appendix C).

Principle Definition

1. Foundations for Effective Fluency in reading, writing, and oral communication; mastery of the
Learning and Communication | basic principles of logical, mathematical, and scientific reasoning; and
literacy in information resources and learning technologies.

2.Breadth of Learning Mastery of the core concepts, principles, and methods in arts and
humanities, the social sciences, cultural and historical studies, and the
mathematical, physical, and life sciences.

3. Critical Thinking, Logical analysis and synthesis of information and ideas from multiple

Integration, and Application of | perspectives; critical acquisition, integration, and application of

Knowledge knowledge in students’ intellectual, personal, professional, and
community lives.

4. Diversity Valuing the diversity of human experience, as exemplified in race,

ethnicity, social class, religion, gender, sexual orientation, age, and
disabilities; understanding how these categories are often used to create
injustice; recognizing our common human heritage and the
interconnectedness of communities in the region, the nation, and the
world.

5. Ethics and Citizenship Knowledge of the principles of ethics and the principles, history, and
experience of the structures of governance; the application of the
principles of ethics and governance to the larger society, one’s
immediate community, or to individual conduct on campus and in
society.

B. Outcomes for each of the five principles
Principle 1: Foundations for Effective Learning and Communication
As of August 2007, the General Education/Assessment Committee of the Faculty Organization, in

consultation with Deans and relevant departments, had created specific learning outcomes for each of the
seven learning domains listed in Principle 1, These learning outcomes are shown in the table below.

Domain Outcomes
IU Northwest graduates will:

1. Reading | a)ldentify the writer's central purpose, ideas, goals.

and writing | b) Discriminate between statements of fact and opinion.

c¢) Discriminate between emotional and logical arguments.

d) Analyze information and arguments in order to draw conclusions.

e) Analyze critically coherence, structure, voice, and style in a written text.




f) Employ strategies of questioning and paraphrasing in response to a written text.
g) Write an introduction and conclusion that relates to content
h) Present ideas in a logical and organized sequence.
i) Provide clearly written, well described, statistical and/or textual evidence
j) Incorporate relevant evidence that logically supports the thesis
k) Use language and style appropriate for audience addressed in writing
1) Adhere to appropriate documentation style in writing
m) Produce written text free of surface errors
(grammar, spelling, and punctuation)

2. Oral
communica
tion

a) Choose, adapt, and restrict the focus of a topic to clarify it according to its purpose and
goals.

b) Formulate a central idea statement appropriate for the purpose and goals of the speech or
text.

¢) Cite a variety of credible sources, when appropriate, in the speech or text to support one’s
contentions with relevant and adequate evidence

d) Adapt and structure messages and their delivery or presentation to the audience, situation,
purpose, and occasion.

e) Use principles designed to influence attitudes, beliefs, and actions.

f) Explain what constitutes plagiarism and use the work of others appropriately

g)Make effective use of peer critique and other feedback in revision and/or future work.

h) Follow standard practices in sentence structure, usage, vocabulary, and word choice.

lIc, 1h

3. Logical
reasoning

a) Distinguish arguments from illustration, explanations, unsupported assertions, and
conditionals.

b) Distinguish between deductive and inductive arguments

c¢) Determine whether an argument is valid or invalid, sound or unsound.

Ic, 1h, 4c, 5a, 5b

4.
Mathematic
al reasoning

a) Use mathematical models such as formulas, graphs, tables to draw inferences.

b) Represent mathematical information symbolically, visually, numerically, and verbally.
¢) Use arithmetic, algebraic, geometric, logical, and/or statistical methods to model and
solve real world problems.

5. Scientific

a) Recognize and understand how scientific theories are formulated, tested, and validated.

reasoning b) Approach problems using scientific methods, which include:
defining parameters of problem, seeking relevant information, subjecting proposed solutions
to rigorous testing, and drawing conclusions based on the process.

6.Informati | a) Determine and define the nature and extent of the information and information sources

on literacy

needed

b) Access the information efficiently from a diverse set of information sources

c) Evaluate the information sources critically and incorporate selected information into
knowledge and value systems.

d) Utilize information sources ethically and effectively document and communicate acquired
information to accomplish a specific purpose.

7. Learning
technologie
s

a) Use appropriate technologies as a tool to solve real-world problems and to accomplish
given tasks.

b) Demonstrate the ability to use and learn new technologies.

¢) Use computer and other technologies effectively and appropriately to communicate
information in a variety of formats.

d) Use appropriate technology resources to identify and evaluate information.

11
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The Faculty Organization agreed to designated courses which would be required in order to achieve these
outcomes at the foundation level. The same motion included a provision that each of the domains would
also be reinforced by coursework at an advanced level, preferably within the student’s major.

Principle 2: Breadth of Learning

Outcomes for Principle 2 have been proposed by the General Education Committee and feedback on these
outcomes has been obtained from COAS faculty. The VCAA has been asked to seek additional feedback
from the Deans. These outcomes are listed below.

Note: This table does not include Breadth of Learning outcomes for the areas of math and science
because these outcomes are listed in Principle 1, Foundations.

Domain Outcomes
IU Northwest graduates will:

a) articulate how intellectual traditions from diverse parts of the

1. Arts and world have helped shape present cultures.

Humanities b) evaluate significant literary, philosophical, historical, or
religious works and approaches.

¢) demonstrate aesthetic appreciation through the experience of
fine or performing arts, creative writing or music.

d) recognize and understand ideas conveyed through visual
actions or images and will be able to convey ideas or messages

through imagery.
2. Social Sciences a) explain the methods of inquiry used by social or behavioral scientists.
b) explain behavior using social or behavioral science theories and
concepts.
c) explain the factors that influence how different societies organize
themselves.
3. Cultural and a) demonstrate knowledge about diverse cultures and societies.
Historical Studies b) analyze cultural patterns in terms of language ethnicity (including

minority people in the U.S.) status, class, gender, age, or religion, as
well as the ways in which these categories co-exist.

c) analyze the interconnectedness of global and local concerns.

d) explain how political or historical processes shape civilizations.

Principles 3-5:

The development of student learning outcomes and required coursework for principles three through five
will occur from 2007 to 2009. The full implementation of the new General Education principles will
begin in the Fall 2010.

C. General Education Assessment plan

Assessment plan elements for foundation courses of Principle 1

1. Outcomes will be measured annually, starting with fall 2008, using methods recommended by
Walvoord (2006). The departments of English, Communications, Mathematics and the sciences should

choose 3-4 outcomes from the longer lists to measure in any given year, and include at least one Learning
Technology, Information Literacy, and/or Logical Reasoning outcome where relevant.
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2. Departments named above that offer General Education courses in conjunction with Writing Across
the Curriculum (WAC) will design their own measures and collect results. One direct and one indirect
measure should be included. We recommend procedures suggested by Walvoord (2006) for design and
reporting.

3. Plans and reports of results will be sent to the COAS Associate Dean, who will collate, analyze, and
share them with Chairs’ Council, and send them to a campus assessment coordinator. The assessment
coordinator will consult regularly with the General Education/ Assessment Committee to insure that the
plans document continuous improvement. The General Education/Assessment Committee will
recommend policy changes or process changes to facilitate this continuous improvement.

Assessment Plan Elements for Advanced Courses and Principles 2-5

When designated advanced courses and courses for Principles 2, 3, 4 and 5 are approved, the
process outlined above will be duplicated, except that it will originate in the department that offers the
course(s). In addition, plans and reports will be send to the Dean of the school or division that originates
the course, which may or may not be the Dean and Chairs’ Council of COAS.

In addition to assessment developed in relation to coursework required for meeting outcomes, the
assessment plan for Principles 3-5 may include the measurement resulting from co-curricular involvement
and enriching educational experiences that may help students meet the outcomes implied by those
principles and by the goals of Vision Outcome 2 : lifelong learning, ethical practice, successful careers,
and effective citizenship (please see the appendix C). These experiences could include service learning,
study abroad, participation in student governance and other student leadership activities, performance,
internships or volunteer student activities. Data for both curricular and non-curricular activities will be
collected from institution-wide Student and/or Alumni Surveys.

D. Recommendations for Assessment of Student Learning Outcomes in General Education

1. General Education Assessment (and perhaps school and program assessment) should be
coordinated by the Campus Assessment Coordinator. All planning forms and reporting forms
should be kept in a central location in Academic Affairs (see also the discussion of roles on page
8).

2. A uniform planning form, already designed and sent to Principle 1 Chairs (see Appendix A for an
example) and a reporting form for departments and deans should be adapted from Walvoord
suggested formats (see Appendix B for sample template).

3. Workshops and or consultation on completing the forms and designing assessments should be
offered to chairs and deans during fall 2008.

4. All of the General Education Learning Goals, assessment plans, and results should published
regularly and sent to the Faculty Org, Strategic Planning Committee, Deans Council, etc. ) and be
readily accessible on an IU Northwest web page .

5. Additional indirect measures of learning outcomes should be collected by the Office of
Institutional Research and sent to the Campus Assessment Coordinator. Examples include
alumni survey questions or relevant NSSE questions. These results will be shared with Deans
Council, Strategic Planning, and displayed on a General Education Assessment web page (see
also the discussion of roles on page 8).



E. Timeline for Assessment of Student Learning Outcomes for General Education

General Education Required Co-curricular Time to begin the
Principle Courses activities assessment cycle
Foundation To be determined | Annually
1. Foundations for courses (beginning fall 2008 )
Effective Learning and
Communication Advanced To be determined | Beginning Fall 2012,
courses cycle to be determined
2.Breadth of Learning To be To be determined | Fall 2011
determined
3. Critical Thinking, Capstone To be determined | Fall 2014
Integration, and course
Application of
Knowledge
4. Diversity To be To be determined | Fall 2012
determined
5. Ethics and Citizenship | To be To be determined | Fall 2013
determined

E. Matrix Showing Classroom-Based and Institution-Wide Assessment of General Education

Principles 1-5 (Note: ‘P’ below stands for ‘principle.’)

Assessment P1 | P2 | P3 | P4 | P5 | How data are used for improvement

Measure

(office where data

originate

NSSE X | X | X | X | X | Resultsreported to Faculty, VCAA, Strategic
(Institutional planning committee to develop plans for
Research) improvement

Alumni X | X | X | X | X | Resultsreported to Faculty, VCAA, Strategic
Questionnaire planning committee to develop plans for
(Alumni Office) improvement

Analysis of one X | X | X | X | X | Annual meeting by discipline of all faculty

student assignment
in a General
Education class
using a rubric
based on outcomes
(Department/Divis
ion offering the
class)

teaching a course to discuss students’ strengths
and weaknesses, followed by discussion of
pedagogical strategies and recommendations for
improvement to divisional dean or assessment
coordinator and General Education and
Assessment committees

14
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Il. College/Unit Assessment Plans

College of Arts and Sciences

The College of Arts and Sciences (COAS) has 14 formal departments/programs and several
smaller programs. All programs have assessment procedures in place. Assessment in COAS
occurs on two levels—the college level and the departmental level. The assessment outcomes
are consistent with the campus’ General Education and Student Learning Outcomes of: Lifelong
Learning, Ethical Practices, Successful Careers and Effective Citizenship. Assessment and
Analysis occur during Spring semester, and Assessment Reports are generated during Fall
semester of each year.

At the college level, we use oral/written tests, simulations, labs, service learning/internships,
grade distribution indices, alumni surveys, etc., as measures for student learning outcomes. We
also revise courses and program curriculum and identify specific ways to improve the student
learning for our majors. COAS Faculty Teaching and Faculty Service Awards are in place as
motivators. The Dean, Associate Dean or Curriculum Committee Chair lead these efforts at the
COAS level. Retention is related to assessment and it is addressed through: Advising of Majors
and of Undecided Advisors who have expressed an interest in COAS; Psychology faculty
generating and using motivation toward retention research; English “Stretch Program” whereby a
‘learning community” results from students retaining the same instructor for subsequent courses;
COAS Conference involving students in undergraduate research, credit through proficiency
testing for Foreign Language and Mathematics, the Pre-Professional advising support program
toward careers, etc.

On the departmental level, External Reviews/Self Studies of the entire department occur.
Additionally, Department Chairs submit Assessment Reports to the COAS office and include
assessment within their standard Departmental Annual Reports. Two departments have specific
national accreditation and are in good standing:

e Chemistry — Accredited by the American Chemical Society

e Psychology — Major Field Test Accreditation

COLLEGE OF ARTS AND SCIENCES (COAS) ASSESSMENT for Year 2007-08

ASSESSMENT METHOD RESPONSIBLE TIMETABLE
ACTIVITY PARTY

Assessment of -General Requirements, | -Dean of COAS -Assessment Data
Baccalaureate Degree | Number of graduation collected in the Spring
Majors, credits needed, GPA -Dept. Chair (with

Interdepartmental Transfer Credit, Course | assistance of Full Time | -Assessment Data
Majors, Associate Level, Group Faculty and/or COAS Analysis & Written
Degrees, Minors, & Distribution of Course Curr. Committee) Report Submitted in the
Certificates Requirements, etc. Fall

Requirements
General Education
Goals mainly through
courses in COAS

-Eng. Proficiency Test




Basic Intensive
Writing Competencies

-Math Proficiency Test

-Foreign Language Test

Intensive Writ.Course
Requirements

Evaluation of
Theoretical Concepts,
per dept. student
learning goals

Hist/West. Civ.
-Culture Studies
-Capstone Course

-Electives

Dept. Chair & Full time
Faculty

-Assessment Data
collected in the Spring

-Assessment Data
Analysis & Written
Report Submitted in the
Fall

Evaluation of Applied
Concepts, per dept.
student learning goals

Experiential Learning:
Internships, Service
Learning, Study Abroad,
etc.

-Pre-Professional
Program

-Sr. Projects, Labs, etc.
-Exit Interviews

-Results of Alumni

-Assessment Data
collected in the Spring

-Assessment Data
Analysis & Written
Report Submitted in the
Fall

Surveys
1-2 New Improvement | -Dept. Faculty Meeting | Dept. Chair New Improvement
Target Areas (Working Session Areas Identified in the

suggested for next yr.--
Congruent with Gen
Ed. & Campus Student
Learning Outcomes

dedicated to Assessment
of Curriculum and
Student Learning
Outcomes)

Spring
For 2007-08:

1)Put forward
relevant degrees
that focus on
academics, careers,
and the community

2) Collect Alumni
Data more
systematically

SPECIFIC DEPARTMENT ASSESSMENT - Yr. 2007-08

ASSESSMENT
ACTIVITY

METHOD

RESPONSIBLE
PARTY

TIMETABLE

Evaluation of
Theoretical Concepts,
per dept. student
learning goals

Internal or external,
tests, research papers,
lab/diagrams, etc., blind
graded and discussed by

Dept. Chair (with
assistance of Full Time
Faculty and/or COAS
Rep. to Curr.

e  Assessment
Data collected
in the Spring.
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faculty for consistency
in performance and
expectations

Committee)

e  Assessment
Data Analysis
& Written
Report
Submitted in
the Fall

Evaluation of Applied
Concepts, per dept.
student learning goals

e Internships,
Service
Learning;
Capstones; Sr.
Projects, Labs,
Portfolios, etc.

e  Exit Interviews
& Results of
Alumni
Surveys, etc.

Dept. Chair & Full time
Faculty

e (Same Report
and time tables
as listed above)

1-2 New Dept.
Improvement Target
Areas suggested for
next yr.--Congruent
with Gen Ed. &
Campus Student
Learning Outcomes

1)Selected Depts. will
put forward degrees that
focus on academics,
careers, and community

2) All depts. will collect
Alumni Data more
systematically

Dept. Faculty Meeting
(Working Session
dedicated to Assessment
of Curriculum and
Student Learning
Outcomes)

Dept. Chair

New Improvement Areas
Identified in the Spring

Each School/program in the CHHS uses both direct (course embedded exams, written papers,

College of Health and Human Services

etc) and indirect (exit and alumni surveys for example) measures of student learning. In
addition, the programs in nursing, radiologic sciences, and dental hygiene use licensure
examination results as a measure of student learning outcomes. The College as a whole does not

yet have a formal assessment plan but plans to develop one in the future. It is likely a college-
wide plan would include not only individual school/program assessment plans but also one or
more common measure of learning (for, perhaps, a common student outcome) for the college.
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College of Health and Human Services Assessment Grid

December 2007
Type of Course/lnstructor | Graduating | Alumni | Employer | Licensure/Certification Other
Assessment Evaluations Student Survey Survey Exams (Specify)
. (i.e., Exit,
Program Graduate)
Survey
Dental Every Semester Yearly Yearly Yearly Yearly (National and -—--
Education (After every Regional [clinical]
course) Exams)
Nursing Every Semester Yearly Yearly Yearly Yearly Capstone
(After every One year Compared to National Final
course) post Average Clinical
graduation Practicum
Evaluation
and
Preceptor
Final
Evaluation
yearly (8"
Semester)
Social Work | Every Semester Yearly - -—-- - Field
(After every assessments
course) completed
at the end
of each
semester
Health Every Semester Yearly Every Every two Yearly, and also Clinical
Information | (At the conclusion other year, years comparison of IUN data | evaluation
Technology of each surveying | formally, | to national scores, mean, | conferences
professional two years yearly etc. each
course) of grads | informally semester,
mock
registry
exam at
conclusion
of program
Radiological Every semester Yearly Yearly 6- | Biannually | Yearly within 6 months Final
Sciences after every course 12 months of graduation for Clinical
post employment eligibility | Cumulative
graduation Compared to national Exam and
ARRT average Clinical
Portfolio




School of Business and Economics

The School of Business & Economics has used a course embedded system of assessment,
enhanced by nationally normed tests and indirect methods using exit and stakeholder surveys.

For three years, the School has been working on an Assurance of Learning system. That system
will be implemented in fall 2007. The system measures student learning at the level of novice,
competent and accomplished on eight student learning outcomes. The graduate and
undergraduate program learning outcomes are as follows:

1. Teamwork: Students will use teamwork skills to participate effectively in team problem-
solving and decision-making situations.

2. Leadership: Students will use leadership skills to participate effectively in individual
and team problem-solving and decision-making situations.

3. Technology: Students will be able to use word-processing, spreadsheet, database, and
collaborative software and worldwide web tools and apply them to analysis of business
decision situations.

4. Communication: Students will be able to communication interpersonally in order to
establish positive business relationships; and logically and effectively construct and
deliver business presentations in oral and written formats, utilizing a variety of
presentation tools and media.

5. Eunctional Knowledge: Students will know the core concepts of each business
discipline — accounting, finance, information systems, management, and marketing.

6. Ethics: Students will be able to identify ethical issues in business situations and propose
effective approaches to their resolution.

7. Global and Diverse Perspectives: Students will be able to identify multicultural and
diversity issues in business situations and evaluate their impact.

8. Critical, Analytical and Integrative Thinking: Students will be able to analyze
business problem situations systematically and effectively, and apply knowledge from
multiple disciplines to the problem.

The system uses mostly direct assessment as indicated above with some nationally normed ETS
Field tests and some course embedded assessment. Some indirect assessment measures are still
reviewed, such as alumni surveys, employer surveys, faculty surveys, and student exit surveys on
an annual basis. Most assessment exercises are given each semester and reviewed by external
reviewers, i.e. faculty that did not teach the course and in some cases, members of the business
community.

The Assessment Center does skill-based assessment each semester on the basis of 12 different
competencies. These competencies have been identified as being highly sought by employers as
well as important to academic success. These competencies are encompassed into the following
categories:

e  Critical thinking e  Customer relations
e  Written communication o  Leadership

e Interpersonal communication e Delegation

e  Presentation e Coaching



e Teamwork

e Conflict management

e  Ethics
e Financial impact analysis

These competencies are evaluated using seven exercises: case analysis, in basket exercise, client
role play, coaching role play, supervisory role play, presentation and leaderless group discussion.
Students complete the Assessment Center in their freshman year and in their senior year while
enrolled in X220 and X410. Assessments are done each semester. This year the School will be
integrating the skill-based results from the Assessment Center into its data base of knowledge-

based assessment.

The tables below include each Learning Outcome, Learning Objectives associated with that
Outcome for the School of Business and Economics Undergraduate program, and the assessment
tools and timetables to be used for measuring each objective.

A. Data Collection on Each Outcome

Outcome #1 - Teamwork: Students will use teamwork skills to participate effectively in team problem-solving and

decision-making situations.

Name of
Assessment Description of Assessment Date of
Learning Objective Tool Tool Administration
m Can articulate the benefits of working | m Discipline Core | m School examination over m W402 each
in a team for problem solving and Concepts core concepts in Business Core | semester
decision making Examination coursework
m Will know and understand the
primary teamwork roles and the positive
and negative behaviors associated with
effective team membership
m Will exhibit more positive teamwork | m Teamwork m Form assessing occurrence m Z442 each
behaviors than negative behaviors in Evaluation Form of positive and negative team semester
team situations behaviors during team
exercises

m SBI Team Peer | m Form rates team membership

Evaluation characteristics of team m J403 each

Form members in team case project | semester

Outcome #2 - Leadership: Students will use leadership skills to participate effectively in individual and team
problem-solving and decision-making situations.

Learning Objective

Name of
Assessment
Tool

Description of
Assessment Tool

Date of
Administration




leadership skills in problem-
solving and decision-making
situations

include in-basked, client role
play, leaderless group

discussion and supervisory role
play exercises.

database of scores by
outside raters

m Will know and understand m Discipline Core Concepts m School examination m W402 each
the primary leadership roles Examination over core concepts in semester
and the positive and negative Business Core coursework
behaviors associated with
effective team leadership
m Will exhibit more positive m Team Leadership Roles m Form assessing m Z442 each
leadership behaviors than Evaluation Form occurrence of positive and | semester
negative behaviors in negative leadership
leadership situations m Project Leader Evaluation behaviors during team
Form exercises
m Form assessing m Z442 each
application of leadership semester
skills in a project
management exercise
mWill exhibit individual mAssessment Center activities mAssessment Center mX220/X410

[TTT]

Outcome #3 - Technology: Students will be able to use word-processing, spreadsheet, database, and collaborative
software and worldwide web tools and apply them to analysis of business decision situations.

e Can use Microsoft Frontpage or
Macromedia Dream Weaver to
create and manage a website,
intranet and to collaborate.

e Can use Microsoft Outlook and
other collaborative software for
management of personal
information and collaboration with
others

e Can apply MS Office Tools to

(ICT) - Advanced
assessment test

technology literacy

Name of
Assessment Description of Date of
Learning Objective Tool Assessment Tool Administration

e Can use Microsoft Word to m A106 Challenge m CIS Department m K221 each
prepare business reports Examination Examination over basic semester
e Can use Microsoft Excel to computer and Microsoft
prepare and analyze business data Office skills
e Can use Microsoft Access to
manage and analyze business data
e Can use a web browser to
search, locate and retrieve
business information from the m Standardized nationally-
internet m ETS Information and normed test of computer m K321 each

Communications Literacy and information semester




analyze a business situation and
prepare a report

e Can apply MIS body of
knowledge to business situations.

m MIS Case Analysis
Evaluation

m Case analysis Score
Sheet for MIS Cases

m K321 each
semester

Outcome #4 - Communication: Students will be able to communicate interpersonally in order to establish positive
business relationships, and to logically and effectively construct and deliver business presentations in oral and
written formats, utilizing a variety of presentation tools and media.

Learning Objective

Name of
Assessment
Tool

Description of
Assessment Tool

Date/place of
Administration

e Research and construct a m Team Written m Form for scoring content | m J403 each
professional written document on a | Communication Evaluation | and quality of team written | semester
business issue Form (TWCEF) report.
m Form for scoring

m Individual Written content and quality of

Communication Evaluation | individual written report.

Form (IWCEF)
e Prepare and deliver a m Team Oral Report m Form for scoring content | m J403 each
professional speech on a business | Evaluation Form (TOREF) | and presentation quality of | semester

issue

m Individual Oral Report
Evaluation Form (IOREF)

team client report.

m Form for scoring content
and presentation quality of
individual report.

e Produce and distribute an
analysis of a business issue, in a
professional manner, using
appropriate media

Outcome #5 - Functional Knowledge: Students will know the core concepts of each business discipline —

accounting, finance, information systems, management, and marketing.

Name of
Assessment Date of
Learning Objective Tool Description of Assessment Tool Administration
e Know core concepts of | m ETS Business m Standardized nationally-normed test | m J403 each
accounting Area Test on the functional areas of business semester
e Know core concepts of
finance
e Know core concepts of
information systems
e Know core concepts of
management
e Know core concepts of
marketing
m School examination over core
concepts in Business Core coursework
m_Discipline Core m W402 each




Concepts Exam

semester

Outcome #6 - Ethics: Students will be able to identify ethical issues in business situations and propose effective

approaches to their resolution.

Name of
Assessment Description of Assessment Date of
Learning Objective Tool Tool Administration
mCan identify ethical issues in business | mBusiness core mSchool Examination over mW402 Each
settings Concepts Exam core concepts in Business core | semester
coursework

mCan identify the stake holders

involved in business ethical issues

mCan identify the various stages in the

application of ethics in business

settings

mCan describe the characteristics of a

contemporary ethical business

organizational climate

m Can describe the consequences of mTests and cases mCourse embedded tests and m P306 each

unethical behavior in a business setting | on ethics cases semester
mL201 each
semester

mCan develop a resolution to ethical
situations in business settings.

Outcome #7 - Global and Diverse Perspectives: Students will be able to identify multicultural and diversity issues

in business situations and evaluate their impact.

Name of
Assessment Date of
Learning Objective Tool Description of Assessment Tool | Administration

mRecognition of the legitimacy of the mETS Business | mStandardized nationally-normed | mJ403 each
concept of diversity Area Test test on the functional areas of semester

business, including international

business.
mKnowledge and understanding that
the world is made up of diverse
cultures
mADbility to exhibit an understanding
and appreciation of diversity through
business interactions with people from
different cultures
mAbility to integrate and apply mBusiness Core | mSchool examination over core mW402 each
knowledge of diverse cultural views Concepts Exam | concepts in Business Core semester

and perspectives in business situations

coursework.

Outcome #8 - Critical, Analytical and Integrative Thinking: Students will be able to analyze business problem

situations systematically and effectively, and apply knowledge from multiple disciplines to the problem.

Learning Objective |

Name of

Description of

Date of




Assessment Assessment Tool Administration
Tool

m Ability to analyze m Simulation cash flow statements | m Evaluation of planned | m W402 each
financial statements and and decision forms decisions based upon semester
make effective decisions previous period

financial statements
m Ability to analyze a mCritical Thinking Examination mSchool Examination mW402/P306 each
case study or other fact mAssessment Center activities that semester
pattern and draw properly | include in-basket, client role play, | mAssessment Center
reasoned conclusions leaderless group discussion and database of scores by mX220/X410 each

supervisory role play exercises.

outside raters

semester through the
Assessment Center

The data concerning the distribution of students for each course at the level of novice, competent and accomplished
is feed into the data base and compiled for each learning outcome.

B. Assurance of Learning Process

The assurance of learning process can be charted as follows:
Assurance of Learning Table with Timelines

Activity Agency Time Due Report

Faculty Retreat on Assessment Chair October 19 Dean

Assessment to prepare

faculty

Pilot Business Core 7302 Professor November 30 Assessment Chair
Exam

Implement Program Assessment Committee | January 2008 Dean and Faculty
Notify Faculty - Assessment Committee | January 15. Check on Ethics —

Assessment Exercise

Chair

September 15

Course outline

Select evaluation team Assessment February 15 Assessment Committee
Committee October 15

Activity Agency Time Due Report

Appoint Team Assessment Committee | January 20 Assessment Committee

2 to 3 members September 20 Faculty

1- discipline Dean

1-faculty

1- Professional Staff

Give timeline

Decide on quantitative Assessment Committee | January 30 Coordinate with Faculty

standard for strengths September 30

and weaknesses

Collect evaluation team

Assessment Chair

Due by date classes end

Report to Assessment

decisions Committee
Feed data into data base | Data entry person January/ May Notify Assessment
Chair data has been
entered.
Analyze data Assessment Committee | March/ June Notify Assessment
Research Assistant Chair

and/or
Intern from




Assessment

Prepare Annual Report | Apply standard to February Report - Dean and

highlighting strengths results and suggest Faculty at faculty

and weaknesses possible actions. meeting in February
Assessment Committee

Make Decisions on Faculty Meeting March Dean

changes Faculty

Implement Changes Dean and Faculty August Committee notify the
Committees Dean and faculty

Measure results of Each semester Assessment Committee

changes

Done as part of next
assessment cycle

Make decisions on the
effectiveness of changes

Dean and Faculty Two year cycle Dean and faculty

If loop is closed activity
is complete.

If not, begin process

again.

School of Education

Conceptual Framework Outcomes

Initial Program Conceptual Framework

The School of Education has a performance-based Unit Assessment System in place to assess
candidates’ knowledge, skills, and dispositions as they adhere to the Conceptual Framework
Outcomes at the Initial, Advanced, and Educational Leadership program levels. The Initial
Conceptual Framework includes nine outcomes that candidates are expected to perform to and
which are based on the concept of the Reflective Professional; a person who, in light of current
research and best practice, exercises reasoned judgment to critically examine his or her
professional practices, make informed decisions, and effectively facilitate the learning of his or
her students. The nine outcomes by which Initial program candidates’ performance are assessed
include: Communication Skills; Higher-Order Thinking Skills; Instructional Media and
Technology; Learning and Development; School Culture and Diversity; Instructional Design and
Delivery; Classroom Management; Assessment and Evaluation; and Professional Development.

Advanced Program Conceptual Framework

The Advanced Conceptual Framework includes seven outcomes that candidates are expected to
perform to and which are based on the concept of the Master Educator; a person who
incorporates a rich understanding of content knowledge and best professional practices to renew
himself or herself and their professional practice through inquiry and professional development.
The seven outcomes by which Advanced program candidates’ performance are assessed include:
Formal Reflection; Collaboration and Professional Development; Classroom Management and
Assessment; Learning and Development; Knowledge and Instruction; Educational Equity; and
Formal Inquiry.

Educational Leadership Conceptual Framework

The Educational Leadership Conceptual Framework includes six outcomes that candidates are
expected to perform to and which are based on the concept of the Educational Leader; a person
who promotes the success of all students and staff by advocating, nurturing and sustaining a




culture and school program that is conducive to student learning, staff professional growth, and
community involvement. The six outcomes by which Educational Leadership program
candidates’ performance are assessed include: Vision of Learning; School Culture and
Instructional Program; Management; Collaboration with Families and the Community; Integrity,
Fairness, and Ethical Behavior; and Political, Social, Economic, Legal and Cultural Context.
Course-Based Assessment: Artifact Scores, Field Experiences, and Dispositions

Artifact Scores

There are two major ways by which the Unit assesses candidates’ knowledge, skills and
dispositions. The first is through the use of rubrics in scoring outcome artifacts. Candidates are
required to complete artifacts, such as lesson or unit plans, essays, presentations, etc. in courses
to demonstrate program outcomes. Course instructors, or in the case of field experiences,
cooperating teachers and university supervisors, use rubrics to score the artifacts on a scale of 1
to 4. Candidates must earn scores of 3 or higher on all outcome artifacts in order to progress
through their programs.

The artifact scoring process is a major part of assessing candidates’ progression through program
“checkpoints”, which are periodic evaluations of candidates’ completion of specific program
requirements. Checkpoints are completed prior to entry to a program, at roughly the midpoint,
and at the completion of programs which includes licensure for Initial and Educational
Leadership programs. In addition to artifact scores, scores on the Praxis I and II tests, course
grades, g.p.a., and required course completion are the major assessments done in checkpoints.
Depending on the program and checkpoint, candidates may also be assessed on whether they
have a current criminal background check on file, have applied to student teach, and have signed
the disposition acknowledgement form. The Undergraduate Advisor is responsible for
conducting Checkpoint 1 for Initial Undergraduate Programs. The Director of Student Services is
responsible for conducting Checkpoints 1 for Initial Graduate Certification Programs and
Advanced Programs and Checkpoint 3 for all programs. The Director of UTEP is responsible for
conducting Checkpoints 1 and 2 for UTEP Option II programs. All of this data is submitted to
the UAS Coordinator for aggregation, analysis, and reporting the Initial and Advanced
Committees, which reviews the data to determine areas for improvement. The committees than
report to the Education Cabinet, which makes recommendations to faculty for action.

Field Experiences

The other major way by which candidates are assessed is through performance in field
experiences. Survey items are created to evaluate candidate performance to conceptual
framework outcomes. The Director of Field Experiences and Methods course instructors supply
corresponding field supervising teacher, cooperating teachers, and university supervisors that
observe and evaluate candidate performance with survey instruments that include Likert scales
and space for comments. Cooperating teachers also use similar surveys to evaluate the student
teaching program framework and the performance of university supervisors. Field students and
student teachers are given surveys to evaluate their field supervising teachers, cooperating
teachers, and university supervisors. All of these instruments are collected by the Director of
Field and Student Teaching and Methods course instructors and submitted to the UAS
Coordinator for aggregation, analysis, and reporting back to the Director of Student Teaching
and Field, as well as the Initial and Advanced Committees, all of which review the data to




determine areas for improvement. The Director and committees than report to the Education
Cabinet, which makes recommendations to faculty for action.

Dispositions
In addition to skills and knowledge, candidates are assessed on and assess themselves on their

dispositions regarding the teaching profession. Cooperating teachers, university supervisors, and
course instructors rate the level at which candidates demonstrate certain dispositions shown to be
necessary for one to be an effective educator. Students personally assess the same dispositions
according to how much they value them as well as how well they fell they exhibit them. This is
done at the beginning, middle, and end of candidates’ progression through their programs. These
instruments are collected by course instructors, field cooperating teachers, and university
supervisors and submitted to the UAS Coordinator for aggregation, analysis, and reporting to the
Initial and Advanced Committees, which review the data to determine areas for improvement.
These committees then report to the Education Cabinet, which makes recommendations to
faculty for action.

Program Assessment

Candidates complete exit surveys prior to completing their programs. In these surveys,
candidates evaluate how well their programs and the conceptual frameworks prepared them to
become professional educators, master educators, or educational leaders. Exit surveys contain
Likert scales as well as space for written comments. The Director of Student Teaching and Field
Experiences distributes and collects Initial program exit surveys at the final student teaching
seminars. The Master Seminar Course Instructor distributes the Advanced exit surveys to
students who are required to complete them either prior to or immediately following the Master’s
defense. The Instructor of the Practicum in Educational Leadership distributes and collects the
Educational Leadership exit surveys in the last class meetings. All program exit surveys are
submitted to the UAS Coordinator for aggregation and analysis. The UAS Coordinator then
reports Initial Exit Survey data to the Director of Student Teaching and Field Experiences and
the Initial Committee and reports the Advanced Exit Survey Data to the Advanced Committee.
These committees review the data to make suggestions for improvement and report to the
Education Cabinet, which makes recommendations to faculty for action.

Candidates are also surveyed 1, 3, and 5 years after program completion to assess the programs
and the frameworks on which they are founded to determine relevancy to current professional
positions. This survey also request demographic and employment data, which is used to collect
employers contact information in order to distribute the Initial and Advanced Principal Survey.
This survey is designed to collect data regarding program completer performance and program
framework outcomes.

The Director of Student Services, with the assistance of the UAS Coordinator, distributes
Program Completer and Principal Surveys via mail. The UAS Coordinator receives the returned
surveys, performs aggregation and analysis, and reports on the data to the Assessment, Initial and
Advanced Committees. These committees review the data to make suggestions for improvement
and report to the Education Cabinet, which makes recommendations to faculty for action. The
program completer survey is currently in the process of being put online in an effort to increase
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response rates and streamline the data collection process. The same will be done for the Initial
and Advanced Principal Surveys in the near future.

Course Evaluations

The Secretary to the Dean distributes and collects all Course Evaluations in the School of
Education. These scantron instruments are aggregated according to course and instructor by an
office outside of the SOE. The reports are then returned to the Dean, who reviews them. The
UAS Coordinator does additional analysis on the Conceptual Framework Outcomes assessed in
the surveys and reports this data to the Dean. Course evaluations have an important dual role in
both course-based assessment and program assessment.

The Assessment Committee

The Assessment Committee meets regularly throughout each semester to monitor the assessment
process, including the tools and reporting guidelines, to determine areas for improvement. The
Assessment Committee works with the Offices of Student Teaching and Field Experiences,
Student Services, and the Dean to monitor the collection of relevant data.
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School of Education
UAS Feedback Loops

Initial Program Committee

Office of Student Teaching and Field Reviews data to determine areas for
improvement

Experiences

Field Surveys

Student Teaching Surveys

Exit Surveys

Dispositions

Initial Checkpoint 2

Aflvanced Program Committee

Assessment Committee

Reviews data to determine areas for
improvement

Monitors Assessments

Office of Student Services
Initial and Advanced Program Completer
Survey

Assures data are forwarded to
appropriate committees

Initial and Advanced Principal Survey
Advising Surveys

Initial Checkpoints 1, 3

UAS Coordinator

Advanced Checkpoint 1, 3

Dean

Dean and Education
Cabinet

Course Evaluations

Conceptual framework

outcomes from courses Makes recommendations to

faculty for action

School of Public and Environmental Affairs

Only one program in SPEA has formalized an assessment plan — political science. The
learning goals identified are: understanding structures of American government and
citizenship responsibilities, familiarity with a spectrum of political thought, written and oral
communications skills, ability to use conceptual tools for analysis, and (for majors only)
exposure to three subfields of political science. Evaluation of learning goal success by a
faculty panel based on two senior-level papers as a direct measure and, as an indirect
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measure, a student survey administered in the senior seminar. Evaluation will take place
every semester as a part of the senior seminar. Political Science faculty will report results to
the Undergraduate Program Committee on an annual basis.

The balance of the SPEA programs have begun the process of developing assessment
plans for individual programs. Criminal Justice faculty made a good start with the following
ideas: that each J101 (intro) course include a set of deliverables, that students in J101 be
given a program entry survey to establish a baseline and, in J439, be given an exit
assessment. Again, reporting would be on an annual basis to identify trends in entry ability

and in learning.

The Undergraduate Program Committee has been reactivated primarily to oversee this
assessment process as well as program change and development. The model developed by
Political Science will be the basis for all undergraduate assessment activities.

We have also done preliminary meetings with the School of Business and Economics
Assessment Center. The Center is engaged in adapting their assessment techniques to apply
to criminal justice majors.

The graduate program (MPA) in the School underwent a system-wide change regarding
assessment on learning. A set of competencies was identified as learning goals for all SPEA
graduate students (see attached). Formal reporting of assessment on this model has yet to be
established beyond the students’ successful completion of the core courses. The Graduate
Program Committee is tasked with development of a formal assessment system.

Data collection will take place on a semester basis, depending on the schedule of courses.
Analysis and reporting will take place annually and the appropriate committee will report
formally to the faculty as a whole on an annual basis. Recommendations for change based on
the analysis, an important component of that report, will be acted on by the faculty as a

whole.
Required
Knowledge, Skill, C. SPEA-
Ability, or Personal sponsored
Competency Characteristic or B. Substantial Experience Provided in [Socializing
Category Orientation A. Course Content (Bold indicates core) [Context of Class Activity
History and
Knowledge (i.e., |Development of Public
mastery of a body |Administration/Nonpro SPEA “Boot
of knowledge fit Sector V502 (Evans) 20% Camp”

Democracy and

V502 (Evans) 10%
V540 (N-H) (Pellicciotti) (M)
V600 (Szarleta) (P)

V560 (G A-M) “Budget preparation”
project

V561 (G A-M) Recruitment, selection,
compensation, promotion, retention,

Bureaucracy V560 (G. A-M) training, etc
V502 (Evans) 10%
V546 (Zinner) V560 (G A-M) “Budget simulation”
V560 (G A-M) exercise
V561 (G A-M) V561 (G A-M) Recruitment, selection,
V512 (G A-M) compensation, promotion, retention,
V562 (Mullany) training, etc.

Public Policy Process

J682 (Mullany)
J582 (Mullany)

V512 (G A-M) Case analyses/studies;
research paper

Organizational
Behavior (inc.
Diversity)

V504 (Evans)
V502 (Evans) 10%
V540 (H) (Zinner)

V600 (Szarleta) (M)
V560 (G A-M)
V561 (G A-M)

V502 (Evans): “Dunes” project

V560 (G A-M) Financial diversity in tax
generation

V561 (G A-M) Diversity case studies/
analyses

Globalization/Regional
ization/Devolution

(
E
V517 (Szarleta) (M)
(
(
(
(

V502 (Evans) (devolution) 10%
V517 (Szarleta) (M/P)
partnerships/state&local

V540 (N-H) (Pellicciotti) (P)

V560 (G A-M) case studies on

international budgeting




partnerships/state&local

V600 (Szarleta) (E) partnerships/state&local
(M)

V560 (G A-M) state gov't budgeting

J582 (Mullany)

Legal Analysis or
Legal Reasoning

V540 (H) (Zinner)

V540 (N-H) (Pellicciotti) (E) policy issues (1)
V517 (Szarleta) (M)

V600 (Szarleta) (I)

V560 (G A-M)

V561 (G A-M)

V540 (N-H) (Pellicciotti) -exercises in
legal analysis and decision making
V560 (G A-M) case studies/analyses;
budgeting statutes, etc.; budget
structures & institutions; logic of public
budgeting

V561 (G A-M) employment law;
affirmative action; equal employment
opportunity, etc.

Economics

V517
V600

Szarleta) (E)
Szarleta) (1)
V560 (G A-M)

V517 (Szarleta) word problems and case
studies

V600 (Szarleta) case studies

V560 (G A-M) economic values/functions
of government

Concentration:
Criminal Justice

V562 (Mullany)
J582 (Mullany)
V682 (Mullany)
J501 (Mullany)

Concentration: Health
Services
Administration

Concentration: Human
Services
Administration

V554 (Lowery)

Concentration: Public
Management

V525 (Lowery)
V502 (Evans)
V560 (G A-M)

V525 (Lowery): Service Learning
V560 (G A-M) research paper

Skill (i.e.,
demonstrated
proficiency with
respect to a
specific task or
assignment

Organization/Governa
nce Design and
Administration

V540 (N-H) (Pellicciotti) (M)
V560 (G A-M)

V502 (Evans): “Dunes” project

V550 (AHC) (Zinner) reports from 6 site
visits

V560 (G A-M) research paper

Network/Coalition
Building and
Administration

V600 (Szarleta) (M)
V560 (G A-M)

V540 (N-H) (Pellicciotti) — dispute
resolution/role of courts, jury, ADR, plus
significant team activities with role-
playing exercises

V560 (G A-M) budget development

Personnel
Administration

(
V522 (Lowery)
V502 (Evans) 10%
V561 (G A-M)

V502 (Evans): “Dunes” project
V561 (G A-M) case analyses/studies

Financial Analysis and
Administration

V502 (Evans) 10%
V600 (Szarleta) (M)
V560 (G A-M)

V502 (Evans): “Dunes” project
V560 (G A-M) research paper;
intergovernmental fiscal
relations/management

Statistical Analysis;
Technology

V600 (Szarleta) (M)
V562 (Mullany) (M)

(
(
(
V517 (Szarleta) (M)
(
(
V506 (Hug)

V506 (Hug) run focus groups; service
learning (data analyses for outside
organizations; questionnaire design)

Management
Information Systems

V506 (Hug) (M)

Program Evaluation

V517 (Szarleta) (1)
V600 (Szarleta) (1)
V560 (G A-M)
V562 (Mullany)

V502 (Evans): case studies (both using
and creating)

V600 (Szarleta) writing exercises and
case studies

V517 (Szarleta) writing exercises

V560 (G A-M) case studies/analyses
V562 (Mullany) students must evaluate
community program/policy

Quality Assurance and
Control

V550 TQM (Lowery)
V560 (G A-M)
V561 (G A-M)

V550 TQM (Lowery): Service Learning
V560 (G A-M) audit & evaluation

V561 (G A-M) work system
design/redesign

Ethical Analysis

V502 (Evans) 10%

V550 Health Ethics (Zinner)
V540 (N-H) (Pellicciotti) (P)
V560 (G A-M)

V561 (G A-M)

V502 (Evans): “Dunes” project

V560 (G A-M) case studies/analyses;
code of ethics

V561 (G A-M) case studies/analyses;
code of ethics

V550 TQM (Lowery)
V504 (Evans)

V517 (Szarleta) (P)
V600 (Szarleta) (P)

V502 (Evans): “Dunes” project
V560 (G A-M) tax relief techniques;
budget reform

V561 (G A-M) work systems

V560 (G A-M) design/redesign; strategic human
Change Management |V561 (G A-M) resources planning
V560 (G A-M) case analyses; research
Project Management |V560 (G A-M) project
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Reflection

V517 (Szarleta) (E)
V566 (Evans)

V504 (Evans)

V600 (Szarleta) (E)
V560 (G A-M)

V561 (G A-M)

J501 (Mullany)

V517 (Szarleta) word problems

V600 (Szarleta) writing
assignments/presentations

V560 (G A-M) tax evaluation criteria;
project/program evaluation

V561 (G A-M) isses of recruitment,
selection, compensation (comparable
worth), promotion, retention, training, etc.

Ability (i.e.,
demonstrated
proficiency with
respect to a
generic task or
assignment

Administrative Writing

V550 Managerial Comm. (Lowery)
V560 (G A-M)
V561 (G A-M)

V550 Managerial Comm. (Lowery):
Admin.

Writing Assignments
V522 (Lowery): Admin. Writing
Assignments
V502 (Evans): “Dunes” project written
report
V560 (G A-M) case analyses/studies;
research paper; budget preparation
exercise
V561 (G A-M) case analyses/studies;
research paper
V506 (Hug) analytical reports on survey
data or focus groups

Oral Presentation

V550 Managerial Comm. (Lowery)

V550 Prof. Development Practicum (Evans)
V550 (Health Ethics) (Zinner)

V560 (G A-M)

V561 (G A-M)

V562 (Mullany)

J501 (Mullany)

J582 (Mullany)

J682 (Mullany)

V504 (Evans) In-class presentation
required

V550 Prof. Devel. Pract. (Evans)
research presentation

All independent studies/research (Evans)
presentation of res. findings to faculty
panel V560 (G A-M) case
studies/analyses; research project;
presentation requirement

V561 (G A-M) case studies/analyses;
research project; presentation
requirement

V562 (Mullany) in-class presentations
J501 (Mullany) in-class presentations
J582 (Mullany) in-class presentations
J682 (Mullany) in-class presentations
V506 (Hug) preliminary reports

Decision-making

V560 (G A-M)
V561 (G A-M)

V554 (Lowery): Case Studies

V502 (Evans): “Dunes” project

V540 (N-H) (Pellicciotti)

V560 (G A-M) case analyses/studies;
research paper; budget preparation
exercise

V561 (G A-M) case analyses/studies

Problem-solving

V550 TQM (Lowery)
V560 (G A-M)

V561 (G A-M)

J582 (Mullany)
J682 (Mullany)
V562 (Mullany)

V502 (Evans): “Dunes” project

V560 (G A-M) case analyses/studies;
research paper

V561 (G A-M) case analyses/studies;
research paper

J582 (Mullany) final projects require an
analysis of problematic areas and
recommendations on
change/modifications

J682 (Mullany) ) final projects require an
analysis of problematic areas and
recommendations on
change/modifications

V562 (Mullany) ) final projects require an
analysis of problematic areas and
recommendations on
change/modifications

Personal
Characteristic or
Orientation

Leadership

(
V566 (Evans)
V504 (Evans) 10%
V560 (G A-M)
V561 (G A-M)

V502 (Evans): “Dunes” project

V560 (G A-M) executive budget
preparation

V561 (G A-M) executive development

V560 (G A-M) code of ethics

SPEA “boot
camp”? ASPA
membership;
monthly brown
bag lunches for

Ethics/personal values

{V506 lacks a component on the ethical

use of data} (Hug)

V560 (G A-M) case analyses/studies

V561 (G A-M) case analyses/studies

V560 (G A-M) V561 (G A-M) managerial/leadership faculty and
Career Management |V561 (G A-M) skills; code of ethics students

V560 (G A-M) V540 (N-H) (Pellicciotti) exercises, case

V561 (G A-M) analysis

14
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V. The Plan and Calendar for Collecting and Using Data

Related to the roles and responsibilities as addressed above and in addition to the unit
assessments, regular data collection will occur at the campus level. The Campus Assessment
Coordinator will collect this data/these reports on this data annually in the Spring and prepare
a report on student learning outcome assessment each Fall. Once the report has been
distributed each Fall, the appropriate campus committees must address any necessary
changes in general curriculum and its delivery as supported by the data.
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Appendix A

Assessment Plan Form-- Principle 1 Foundation Gen-Ed Course
For Reading and Writing (revised 8-8-2007)

COURSE NAME AND NUMBER Elementary Composition W131
Step 1
Check in the boxes below all student learning outcomes to be addressed in this course:

Writing outcomes

o ldentify the writer's central purpose, ideas, goals.

o Discriminate between statements of fact and opinion.

o Discriminate between emotional and logical arguments.

o Analyze information and arguments in order to draw conclusions.

o Analyze critically coherence, structure, voice, and style in a written text.

o Employ strategies of questioning and paraphrasing in response to a written text.
o Write an introduction and conclusion that relates to content

o Present ideas in a logical and organized sequence.

o Provide clearly written, well described, statistical and/or textual evidence

o Incorporate relevant evidence that logically supports the thesis

o Use language and style appropriate for audience addressed in writing

o Adhere to appropriate documentation style in writing

o Produce written text free of surface errors (grammar, spelling, and punctuation)

Logical Reasoning Outcomes

o Distinguish arguments from illustration, explanations, unsupported assertions, and
conditionals.

o Distinguish between deductive and inductive arguments

o Determine whether an argument is valid or invalid, sound or unsound.

Information Literacy Outcomes

o Determine and define the nature and extent of the information and information sources
needed

o Access the information efficiently from a diverse set of information sources

o Evaluate the information sources critically and incorporate selected information into
knowledge and value systems.

o Utilize information sources ethically and effectively document and communicate acquired
information to accomplish a specific purpose.

Learning Technologies Outcomes

o Use appropriate technologies as a tool to solve real-world problems and to accomplish given
tasks.

o Demonstrate the ability to use and learn new technologies.

o Use computer and other technologies effectively and appropriately to communicate
information in a variety of formats.

o Use appropriate technology resources to identify and evaluate information.

Step 2
Acknowledge here that all outcomes checked above will appear on your departmental course syllabi no
later than fall 2008.
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Step 3
Identify assessments (tests, exams, assignments) that test the outcomes you checked.

Direct Measure

Indirect Measure

Step 4
Describe how the assessment information will be used for improvement in the course.

Step 5

Describe here how you will share the information about students’ strengths and weaknesses with the
department/COAS/AQIP/General Education and Assessment Committee no later than July 2009.




Appendix B
Reporting Form-- General Education Assessment Results
Due in COAS by ?777?
Draft 8-1-07
Date
General Education Course Number and Name

List the four general education learning outcomes emphasized during the past academic year by
instructors who taught this class.

Please complete the table below. Describe the measure in some detail:

Measure Outcome 1 Outcome 2 Outcome 3 Outcome 4 Use of
information

Direct

Indirect

Describe the results of changes you made during the past year.

Examples of changes you will make based on assessment results.

Recommendations for improving the assessment processes.
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APENDIX C - OUTCOME 2 CRITERIA

CRITERIA TO ASSESS STUDENT PREPARATON FOR LIFELONG LEARNING, ETHICAL
PRACTICES, DEVELOPING SUCCESSFUL CAREERS, AND EFFECTIVE CITIZENSHIP.

The various academic and co-curricular programs of Indiana University Northwest share a collective
responsibility for offering a set of learning experiences that prepare students for lifelong learning, ethical
practices, successful careers, and effective citizenship. General education will incorporate some of these
experiences and the units should be prepared to address the others.

LIFELONG LEARNING

Each student will have learning experiences that:

Provide an opportunity to assess and develop a portfolio reflecting on the student’s work over the
course of a semester or college career.

Require learning beyond the traditional classroom though activities that help students develop the
habit of learning through field experiences, internships, and/or readings outside the classroom.

Develop the capacity to think, learn, locate information, acquire new knowledge and make
effective decisions in an ever-changing technological and global environment.

Challenge him/her to reach beyond the requirements of the program and take responsibility for
his/her own learning.

Provide learning experiences that enable students to identify information needs and use relevant
resources to find the information.

ETHICAL PRACTICES

Each student will have learning experiences that:

Provide education about ethics through his/her coursework.
Require application of ethical principles to a particular case or situation.
Prepare him/her to integrate ethics into behaviors, interactions and decisions.

Require him/her to adhere to the Student Code of Conduct.

SUCCESSFUL CAREERS

Each student will have learning experiences that:

Integrate the knowledge, skills, and abilities addressed in general education into the core of
his/her program discipline.
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e Develop the academic competencies, skills and behaviors necessary to his/her chosen profession
or career field.

e Develop the capacity to think, learn, locate information, acquire new knowledge and make
effective decisions in an ever-changing technological and global environment.

e Provide the knowledge, skill, and ability to communicate effectively orally, in writing, and by
using various media.

e Develop interpersonal skills, including team work and leadership in diverse settings.

EFFECTIVE CITIZENSHIP
Each student will have learning experiences that:
e Include participation in a service learning or volunteerism project that serves the public good.

e Assist in understanding roles as citizens within the broader framework of the domestic and global
community.

e Provide opportunity to work collaboratively with individuals from diverse backgrounds.



	Structure Bookmarks
	Campus Plan for Assessment of Student Learning Outcomes Indiana University Northwest December 2007 
	* Presented to Deans Council, Faculty Organization, and Cabinet in Spring 2008 * 
	While individual academic units have been assessing student learning outcomes at Indiana University Northwest for the last two decades, the campus had not developed a central approach to and plan for institutional assessment of student learning outcomes.  In response to accreditation reviews, units enhanced their assessment beginning in 1992 and continuing to the present, and the campus began to develop a central approach to collecting and analyzing assessment data and using the findings to improve student 
	I. Student Learning Outcome Assessment at Indiana University Northwest 
	The Mission and Vision of Indiana University Northwest guide the campus approach to assessing student learning outcomes.   
	Indiana University Northwest Mission The mission of Indiana University Northwest, a regional campus of Indiana University, is to provide a high-quality and relevant education to the citizens of Northwest Indiana, the most diverse and industrialized area of the state. The institution strives to create a community dedicated to the pursuit of knowledge and intellectual development, leading to undergraduate and selected graduate degrees in the liberal arts, sciences and professional disciplines. The campus is s
	We, the students, faculty, staff, and alumni of IUN, take pride in our unique identity as Indiana University serving the seven-county region of Northwest Indiana.
	 As a student-centered campus, we commit ourselves to academic excellence characterized by a love of ideas and achievement in learning, discovery, creativity, and engagement. 
	Because we value the complete richness of the human family, we embrace diversity in all its facets and aspire to the full nobility of our shared humanity.
	 We interact in caring and competent ways to support individual and community aspirations and growth.
	 We honor and value the contributions of all our members. 
	We promote well-being through an attractive and convenient environment conducive to learning. Our graduates are prepared for life-long learning, ethical practices, successful careers, and effective citizenship. 
	Indiana University Northwest collaborates and cooperates with other educational institutions, external partners, and the surrounding communities to enhance our overall quality of life. 
	The student learning outcomes included in the Vision (life-long learning, ethical practices, successful careers, and effective citizenship) frame the division-specific learning outcomes as well as those within the General Education Program. 
	Furthermore, IU Northwest’s Strategic Plan clearly articulates the importance of academic excellence in general, student learning outcome achievement in particular, and the overall necessity of assessing both.  
	2010 Strategic Outcomes 
	OUTCOME 1: IUN’s value for academic excellence as defined by a love of ideas, and achievement and engagement in learning, scholarship, discovery, creativity, and service is clearly reflected in its performance, in its curricula, and in its recognition, reward, and tenure practices. 
	OUTCOME 2: All academic programs and relevant support programs have implemented teaching and learning experiences that ensure they will prepare their 2014 graduates for lifelong learning, ethical practices, developing successful careers, and effective citizenship. 
	OUTCOME 9: IU Northwest systematically measures effectiveness in its organizational structures and processes, and uses data derived from these measures for continuous improvement. 
	As noted in the Strategic Planning Outcomes included above, IU Northwest’s Strategic Plan begins with a commitment to excellence in academics measured in part through the assessment of the particular student learning outcomes the campus has identified:  lifelong learning, ethical practices, developing successful careers, and effective citizenship.  Likewise, these three Outcomes successively suggest the recurring data-driven decision making that provides one of the stages in the assessment loop. 
	In the “Report of a Comprehensive Evaluation to Indiana University Northwest” (1992), the NCA Evaluation Team noted the following as an area of concern:  “General education and its assessment have not been well thought out institutionally at IUN, and no comprehensive institution-wide assessment plan is in place” (28).  Furthermore, the team recommended staffing in the area of “assessment planning,” to ensure “that the normal responsibilities of the Office of Academic Affairs [would] not suffer in the long t
	AQIP Systems Appraisal Feedback Report April 11, 2006 
	AQIP reviewers provided the following statement in relation to an issues affecting IU Northwest’s compliance with the Higher Learning Commission’s Criteria for Accreditation: 
	Learning Assessment Results.   IUN mentions nine general education goals which align with program-specific outcomes, academic units, and campus mission.  The broad general education goals/statements fail to supply an outcome-oriented basis to allow IUN to demonstrate the pattern of knowledge and skills acquisition expected of students upon program completion. Without specific, measurable common student outcomes, IUN will experience difficulty providing direct measures of effective teaching and learning with
	To a certain extent the two AQIP Campaigns and the four Action Projects grouped into those campaigns all relate in some manner to assessment, institutional effectiveness, and continuous improvement:   
	Campaign One:  Helping Student Learn 
	Action Project 1A: General Education Reform 
	Action Project 1B: Centralizing Student Learning Outcome Assessment 
	Campaign Two:  Measuring Effectiveness and Continuous Improvement 
	Action Project 2A: Increasing Our Capacity for Institutional Effectiveness 
	Action Project 2B: Creating a Culture of Continuous Improvement 
	However, as this plan focuses on the assessment of student learning outcomes, Action Project 1B is included below: 
	Campaign One:  Helping Students Learn Action Project B: Centralizing Student Learning Outcome Assessment 
	Planned project kickoff date: 2004-04-15 Target completion date: 2009-012-31 
	The primary goal of this project includes creating a centralized assessment system to conduct descriptive analysis of current practices and policies, collect current data from divisions, develop and implement direct and indirect measures of student learning outcomes, and analyze the data for these outcomes.  In addition, the goal of this project necessarily includes the development of processes that utilize the data for continuous improvement related to student learning outcomes.  As a part of this system, 
	Key Stages and Dates: 
	In November 2006 the Strategic Planning Team requested the creation of a task force to study and make a recommendation on how the campus should move forward in order to  complete AQIP Action Project 4: Increasing Our Capacity for Measuring Institutional Effectiveness and Continuous Improvement. That task force submitted a recommendation to the Chancellor’s Cabinet in December 2006.  Based on concerns the Cabinet had and in light of new information received at the AQIP Strategy Forum, the Task Force was aske
	Original Recommendation of the Task Force: Assessing Student Learning 
	Academic Affairs will oversee assessment of student learning. 
	Create an Associate Vice Chancellor of Academic Affairs or a Director of Assessment position charged with the responsibility for oversight and coordination of Assessment of Student Learning Outcomes.   
	Create an Assessment Committee, which will be chaired by the Associate Vice Chancellor or Director of Assessment. The committee should consist of representative(s) from 
	CETL, the Assessment Center and the Director of Institutional Research will act in advisory roles. NOTE: The campus Assessment Center currently focuses on providing individual students with an assessment of their skills in certain applied areas such as working in a leaderless group, interviewing, working with an “in box”, etc. There is a more detailed explanation of the Assessment Center on pages 5-6. We believe that their role can expand to assist additional schools as originally intended with the developm
	The Associate Vice Chancellor or Director of Assessment will be the project lead and contact for AQIP Campaign One, Action Project B, Centralizing Student Learning Outcome Assessment. As the project lead the Associate Vice Chancellor or Director of Assessment will oversee the creation of a system and plan for assessing student learning outcomes. 
	The Associate Vice Chancellor or Director of Assessment will work closely with the Center for Excellence in Teaching and Learning as they are the unit that should provide support and training to faculty in assessing student learning. The Associate Vice Chancellor or Director of Assessment will work closely with the Director of Institutional Research.  They will coordinate campus reporting on assessment of student learning outcomes and measures of institutional effectiveness (see section on Institutional Eff
	While the plan being discussed here relates to student learning outcome assessment, the suggestions relating to institutional effectiveness contained in that Task Force are included herein because their inclusion will help to clarify the distinction made between student learning outcome assessment in particular and assessment in general as related to institutional effectiveness.  The former is within the purview of Academic Affairs, while the latter is the responsibility of the Office of Institutional Resea
	Original Recommendation of the Task Force: Measuring Institutional Effectiveness  
	Fiscal and Administrative Affairs will oversee Institutional Effectiveness 
	Give the Director of Institutional Research responsibility for oversight and coordination of Measuring Institutional Effectiveness. 
	The Director of Institutional Research will be the project lead and contact for AQIP Campaign Two, Action Project A, Measuring Institutional Effectiveness. As the lead the director will facilitate the identification of key measures of institutional effectiveness by working with the university-wide Office of Reporting and Research, a campus committee for measuring institutional effectiveness and with the campus Strategic  Planning Team. 
	Create an Institutional Effectiveness Project Team to assist with the implementation of Action Project A, which includes defining the plans and process for 
	The team would likely include key representatives of non-academic campus units reporting to Administrative and Fiscal Affairs, Student Affairs and the Chancellor. 
	The Director of Institutional Research will work closely with the Associate Vice Chancellor of Academic Affairs or Director of Assessment charged with the responsibility for oversight of student learning assessment. They will coordinate campus reporting on assessment of student learning outcomes and measures of institutional effectiveness (see section above on Assessing Student Learning.) 
	Thus, the IU Northwest Vision contains student learning outcomes, and the Strategic Outcomes focus on achieving and assessing those outcomes.  In terms of the campus response to recommendations by accrediting bodies, the academic units have developed and implemented various assessments of student learning outcomes, and the campus has charged groups with making recommendations to centralize student learning outcome assessment on campus.  Building on these previous efforts, the following document clarifies ce
	II. Definitions, Roles, and Structures with the IU Northwest Assessment Process 
	Defining “Assessment” and Related Terms 
	In “Beyond Confusion:  An Assessment Glossary,” Andrea Leskes supplies the following definitions: 
	Formative assessment: the gathering of information about student learning-during the progression of a course or program and usually repeatedly-to improve the learning of those students. Example: reading the first lab reports of a class to assess whether some or all students in the group need a lesson on how to make them succinct and informative. 
	Summative assessment: the gathering of information at the conclusion of a course, program, or undergraduate career to improve learning or to meet accountability demands. When used for improvement, impacts the next cohort of students taking the course or program. Examples: examining student final exams 
	Assessment for accountability: assessment of some unit (could be a department, program or entire institution) to satisfy stakeholders external to the unit itself. Results are often compared across units. Always summative. Example: to retain state approval, the achievement of a 90 percent pass rate or better on teacher certification tests by graduates of a school of education. 
	Assessment for improvement: assessment that feeds directly, and often immediately, back into revising the course, program or institution to improve student learning results. Can be formative or summative (see "formative assessment" for an example). 
	Direct assessment of learning: gathers evidence, based on student performance, which demonstrates the learning itself. Can be value added, related to standards, qualitative or quantitative, embedded or not, using local or external criteria. Examples: most classroom testing for grades is direct assessment (in this instance within the confines of a course), as is the evaluation of a research paper in terms of the discriminating use of sources. The latter example could assess learning accomplished within a sin
	Indirect assessment of learning: gathers reflection about the learning or secondary evidence of its existence. Example: a student survey about whether a course or program helped develop a greater sensitivity to issues of diversity. 
	Embedded assessment: a means of gathering information about student learning that is built into and a natural part of the teaching-learning process. Often uses for assessment purposes classroom assignments that are evaluated to assign students a grade. Can assess individual student performance or aggregate the information to provide information about the course or program; can be formative or summative, quantitative or qualitative. Example: as part of a course, expecting each senior to complete a research p
	Local assessment: means and methods that are developed by an institution's faculty based on their teaching approaches, students, and learning goals. Can fall into any of the definitions here except "external assessment," for which is it an antonym. Example: one college's use of nursing students' writing about the "universal precautions" at multiple points in their undergraduate program as an assessment of the development of writing competence. 
	External assessment: use of criteria (rubric) or an instrument developed by an individual or organization external to the one being assessed. Usually summative, quantitative, and often high-stakes (see below). Example: GRE exams. ( ) 
	Furthermore, the James Madison University Dictionary of Student Outcome Assessment defines 
	“assessment” and related terms in the following way: 
	 “Assessment”:  The systematic process of determining educational objectives, gathering, using, and 
	analyzing information about student learning outcomes to make decisions about programs, individual 
	student progress, or accountability [Reference:  Erwin, T.D. (1991)].
	  “Authentic assessment”: Assessment technique involving the gathering of data though systematic 
	observation of a behavior or process and evaluating that data based on a clearly articulated set of 
	performance criteria to serve as the basis for evaluative judgments [Reference: Berk, R.A. (1986).]
	 “Classroom assessment”: Informal measures of student learning obtained in a traditional classroom setting, such as Thomas Angelo's One Minute Paper [Reference:  Angelo, T.A, & Cross, P.A. (1993).]
	 “Course-embedded assessment”: Collecting assessment data information within the classroom because 
	“Culture of assessment”: An environment in which continuous improvement through assessment is expected and valued. 
	 “Embedded Assessment”: Including questions from assessment instruments or selecting questions from existing tests of existing courses; paucity of number of questions can effect reliability. [ Reference: Wilson, M., & Sloane, K. (2000).]
	 “Major assessment”: Degree of student learning due to academic baccalaureate programs
	 “Performance assessment”: Assessment technique involving the gathering of data though systematic observation of a behavior or process and evaluating that data based on a clearly articulated set of performance criteria to serve as the basis for evaluative judgments [Reference:  Berk, R.A. (1986); Wheeler, P., & Haertel, G.D. (1993); Wiggins, G.A. (1993).] 
	“Portfolio assessment”: A portfolio becomes a portfolio assessment when (1) the assessment purpose is defined; (2) criteria are made clear for determining what is contained in the portfolio, by whom, and when; and (3) criteria for assessing either the collection or individual pieces of work are identified and used to make judgments about performance. Portfolios can be designed to assess student progress, effort, and/or achievement, and encourage students to reflect on their learning. 
	Indiana University Northwest is creating a campus culture wherein student learning outcome assessment is prioritized and in which a centralized structure provides consistent and deep assessment as well as consistent policies and practices related to assessment.  Assessment of student learning outcomes in this campus-wide structure occurs at the institution-, program-, and course-level.  The allocation of funds to assessment operations and activities (including staffing and development) manifests the priorit
	In addition to needing to define terms clearly so that expectations and responsibilities are clearly indicated, we need to delineate the actual roles the various university constituents play. 
	The roles and responsibilities of those necessary to achieve the goal of creating a campus culture of student learning outcome assessment and evidenced-based improvement initiatives have been described above. The accompanying figure illustrates the flow of data necessary to achieve centralized, campus-wide assessment and improvement in student learning outcomes. 
	Vice Chancellor Academic Affairs 
	This chart constitutes a revision of the earlier recommendation made by the task force. These revisions were made herein because the changes allow the unit assessment professionals to complete the discipline-specific assessment for which they were hired within the individual units, the changes reflect the idea that the learning-outcome initiatives (polices, guidelines, and procedures) should come from the faculty, and such alterations avoid creating parallel structures to those that currently exist within t
	III. Plan for Assessment of General Education Learning Goals 
	A. Principles of General Education passed by IU Northwest Faculty Organization 3/24/2006 
	The following general education principles guide the achievement of excellence in undergraduate education at IUN. They describe university level capabilities, knowledge across disciplines, awareness of diversity and ethics that we believe every graduate of an IU Northwest baccalaureate degree program should attain. These principles, as described in Vision Outcome 2, embrace learning experiences that prepare students for lifelong learning, ethical practices, successful careers, and effective citizenship (App
	B. Outcomes for each of the five principles 
	Principle 1: Foundations for Effective Learning and Communication 
	As of August 2007, the General Education/Assessment Committee of the Faculty Organization, in consultation with Deans and relevant departments, had created specific learning outcomes for each of the seven learning domains listed in Principle 1, These learning outcomes are shown in the table below. 
	The Faculty Organization agreed to designated courses which would be required in order to achieve these outcomes at the foundation level.  The same motion included a provision that each of the domains would also be reinforced by coursework at an advanced level, preferably within the student’s major.   
	Principle 2: Breadth of Learning Outcomes for Principle 2 have been proposed by the General Education Committee and feedback on these outcomes has been obtained from COAS faculty.  The VCAA has been asked to seek additional feedback from the Deans.  These outcomes are listed below. 
	Note: This table does not include Breadth of Learning outcomes for the areas of math and science because these outcomes are listed in Principle 1, Foundations. 
	The development of student learning outcomes and required coursework for  principles three through five will occur from 2007 to 2009.  The full implementation of the new General Education principles will begin in the Fall 2010. 
	C. General Education Assessment plan  
	When designated advanced courses and courses for Principles 2,  3, 4 and 5 are approved, the process outlined above will be duplicated, except that it will originate in the department that offers the course(s). In addition, plans and reports will be send to the Dean of the school or division that originates the course, which may or may not be the Dean and Chairs’ Council of COAS. 
	In addition to assessment developed in relation to coursework required for meeting outcomes, the assessment plan for Principles 3-5 may include the measurement resulting from co-curricular involvement and enriching educational experiences that may help students meet the outcomes implied by those principles and by the goals of Vision Outcome 2 : lifelong learning, ethical practice, successful careers, and effective citizenship (please see the appendix C). These experiences could include service learning, stu
	D. Recommendations for Assessment of Student Learning Outcomes in General Education 
	E. Timeline for Assessment of Student Learning Outcomes for General Education 
	E. Matrix Showing Classroom-Based and Institution-Wide Assessment of General Education Principles 1-5 (Note:  ‘P’ below stands for ‘principle.’) 
	III. College/Unit Assessment Plans 
	College of Arts and Sciences 
	The College of Arts and Sciences (COAS) has 14 formal departments/programs and several smaller programs.  All programs have assessment procedures in place.  Assessment in COAS occurs on two levels—the college level and the departmental level.  The assessment outcomes are consistent with the campus’ General Education and Student Learning Outcomes of: Lifelong Learning, Ethical Practices, Successful Careers and Effective Citizenship.  Assessment and Analysis occur during Spring semester, and Assessment Report
	At the college level, we use oral/written tests, simulations, labs, service learning/internships, grade distribution indices, alumni surveys, etc., as measures for student learning outcomes.  We also revise courses and program curriculum and identify specific ways to improve the student learning for our majors.  COAS Faculty Teaching and Faculty Service Awards are in place as motivators. The Dean, Associate Dean or Curriculum Committee Chair lead these efforts at the COAS level. Retention is related to asse
	On the departmental level, External Reviews/Self Studies of the entire department occur.  Additionally, Department Chairs submit Assessment Reports to the COAS office and include assessment within their standard Departmental Annual Reports.  Two departments have specific national accreditation and are in good standing: 
	COLLEGE OF ARTS AND SCIENCES (COAS) ASSESSMENT for Year 2007-08 
	SPECIFIC DEPARTMENT ASSESSMENT -  Yr. 2007-08 
	Each School/program in the CHHS uses both direct (course embedded exams, written papers, etc) and indirect (exit and alumni surveys for example) measures of student learning.  In addition, the programs in nursing, radiologic sciences, and dental hygiene use licensure examination results as a measure of student learning outcomes.  The College as a whole does not yet have a formal assessment plan but plans to develop one in the future.  It is likely a college-wide plan would include not only individual school
	College of Health and Human Services Assessment Grid December 2007 
	The School of Business & Economics has used a course embedded system of assessment, enhanced by nationally normed tests and indirect methods using exit and stakeholder surveys.  
	For three years, the School has been working on an Assurance of Learning system. That system will be implemented in fall 2007. The system measures student learning at the level of novice, competent and accomplished on eight student learning outcomes. The graduate and undergraduate program learning outcomes are as follows:  
	The system uses mostly direct assessment as indicated above with some nationally normed ETS Field tests and some course embedded assessment. Some indirect assessment measures are still reviewed, such as alumni surveys, employer surveys, faculty surveys, and student exit surveys on an annual basis. Most assessment exercises are given each semester and reviewed by external reviewers, i.e. faculty that did not teach the course and in some cases, members of the business community. 
	The Assessment Center does skill-based assessment each semester on the basis of 12 different competencies.  These competencies have been identified as being highly sought by employers as well as important to academic success. These competencies are encompassed into the following categories: 
	These competencies are evaluated using seven exercises: case analysis, in basket exercise, client role play, coaching role play, supervisory role play, presentation and leaderless group discussion. Students complete the Assessment Center in their freshman year and in their senior year while enrolled in X220 and X410. Assessments are done each semester. This year the School will be integrating the skill-based results from the Assessment Center into its data base of knowledge-based assessment.  
	The tables below include each Learning Outcome, Learning Objectives associated with that Outcome for the School of Business and Economics Undergraduate program, and the assessment tools and timetables to be used for measuring each objective. 
	The data concerning the distribution of students for each course at the level of novice, competent and accomplished is feed into the data base and compiled for each learning outcome.  
	B. Assurance of Learning Process  
	The assurance of learning process can be charted as follows: 
	Conceptual Framework Outcomes  The School of Education has a performance-based Unit Assessment System in place to assess candidates’ knowledge, skills, and dispositions as they adhere to the Conceptual Framework Outcomes at the Initial, Advanced, and Educational Leadership program levels. The Initial Conceptual Framework includes nine outcomes that candidates are expected to perform to and which are based on the concept of the Reflective Professional; a person who, in light of current research and best prac
	The Advanced Conceptual Framework includes seven outcomes that candidates are expected to perform to and which are based on the concept of the Master Educator; a person who incorporates a rich understanding of content knowledge and best professional practices to renew himself or herself and their professional practice through inquiry and professional development. The seven outcomes by which Advanced program candidates’ performance are assessed include: Formal Reflection; Collaboration and Professional Devel
	The Educational Leadership Conceptual Framework includes six outcomes that candidates are expected to perform to and which are based on the concept of the Educational Leader; a person who promotes the success of all students and staff by advocating, nurturing and sustaining a 
	Course-Based Assessment: Artifact Scores, Field Experiences, and Dispositions 
	There are two major ways by which the Unit assesses candidates’ knowledge, skills and dispositions. The first is through the use of rubrics in scoring outcome artifacts. Candidates are required to complete artifacts, such as lesson or unit plans, essays, presentations, etc. in courses to demonstrate program outcomes. Course instructors, or in the case of field experiences, cooperating teachers and university supervisors, use rubrics to score the artifacts on a scale of 1 to 4. Candidates must earn scores of
	The artifact scoring process is a major part of assessing candidates’ progression through program “checkpoints”, which are periodic evaluations of candidates’ completion of specific program requirements. Checkpoints are completed prior to entry to a program, at roughly the midpoint, and at the completion of programs which includes licensure for Initial and Educational Leadership programs. In addition to artifact scores, scores on the Praxis I and II tests, course grades, g.p.a., and required course completi
	The other major way by which candidates are assessed is through performance in field experiences. Survey items are created to evaluate candidate performance to conceptual framework outcomes. The Director of Field Experiences and Methods course instructors supply corresponding field supervising teacher, cooperating teachers, and university supervisors that observe and evaluate candidate performance with survey instruments that include Likert scales and space for comments. Cooperating teachers also use simila
	In addition to skills and knowledge, candidates are assessed on and assess themselves on their dispositions regarding the teaching profession. Cooperating teachers, university supervisors, and course instructors rate the level at which candidates demonstrate certain dispositions shown to be necessary for one to be an effective educator. Students personally assess the same dispositions according to how much they value them as well as how well they fell they exhibit them. This is done at the beginning, middle
	Candidates complete exit surveys prior to completing their programs. In these surveys, candidates evaluate how well their programs and the conceptual frameworks prepared them to become professional educators, master educators, or educational leaders. Exit surveys contain Likert scales as well as space for written comments. The Director of Student Teaching and Field Experiences distributes and collects Initial program exit surveys at the final student teaching seminars. The Master Seminar Course Instructor d
	Candidates are also surveyed 1, 3, and 5 years after program completion to assess the programs and the frameworks on which they are founded to determine relevancy to current professional positions. This survey also request demographic and employment data, which is used to collect employers contact information in order to distribute the Initial and Advanced Principal Survey. This survey is designed to collect data regarding program completer performance and program framework outcomes.  
	The Director of Student Services, with the assistance of the UAS Coordinator, distributes Program Completer and Principal Surveys via mail. The UAS Coordinator receives the returned surveys, performs aggregation and analysis, and reports on the data to the Assessment, Initial and Advanced Committees. These committees review the data to make suggestions for improvement and report to the Education Cabinet, which makes recommendations to faculty for action. The program completer survey is currently in the proc
	The Secretary to the Dean distributes and collects all Course Evaluations in the School of Education. These scantron instruments are aggregated according to course and instructor by an office outside of the SOE. The reports are then returned to the Dean, who reviews them. The UAS Coordinator does additional analysis on the Conceptual Framework Outcomes assessed in the surveys and reports this data to the Dean. Course evaluations have an important dual role in both course-based assessment and program assessm
	The Assessment Committee meets regularly throughout each semester to monitor the assessment process, including the tools and reporting guidelines, to determine areas for improvement. The Assessment Committee works with the Offices of Student Teaching and Field Experiences, Student Services, and the Dean to monitor the collection of relevant data. 
	School of Education UAS Feedback Loops 
	Only one program in SPEA has formalized an assessment plan – political science.  The learning goals identified are: understanding structures of American government and citizenship responsibilities, familiarity with a spectrum of political thought, written and oral communications skills, ability to use conceptual tools for analysis, and (for majors only) exposure to three subfields of political science. Evaluation of learning goal success by a faculty panel based on two senior-level papers as a direct measur
	The balance of the SPEA programs have begun the process of developing assessment plans for individual programs. Criminal Justice faculty made a good start with the following ideas: that each J101 (intro) course include a set of deliverables, that students in J101 be given a program entry survey to establish a baseline and, in J439, be given an exit assessment. Again, reporting would be on an annual basis to identify trends in entry ability and in learning. 
	The Undergraduate Program Committee has been reactivated primarily to oversee this assessment process as well as program change and development. The model developed by Political Science will be the basis for all undergraduate assessment activities. 
	We have also done preliminary meetings with the School of Business and Economics Assessment Center. The Center is engaged in adapting their assessment techniques to apply to criminal justice majors. 
	The graduate program (MPA) in the School underwent a system-wide change regarding assessment on learning. A set of competencies was identified as learning goals for all SPEA graduate students (see attached). Formal reporting of assessment on this model has yet to be established beyond the students’ successful completion of the core courses. The Graduate Program Committee is tasked with development of a formal assessment system. 
	Data collection will take place on a semester basis, depending on the schedule of courses. Analysis and reporting will take place annually and the appropriate committee will report formally to the faculty as a whole on an annual basis. Recommendations for change based on the analysis, an important component of that report, will be acted on by the faculty as a whole. 
	IV. The Plan and Calendar for Collecting and Using Data 
	Related to the roles and responsibilities as addressed above and in addition to the unit assessments, regular data collection will occur at the campus level.  The Campus Assessment Coordinator will collect this data/these reports on this data annually in the Spring and prepare a report on student learning outcome assessment each Fall.  Once the report has been distributed each Fall, the appropriate campus committees must address any necessary changes in general curriculum and its delivery as supported by th
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	Assessment Plan Form-- Principle 1 Foundation Gen-Ed Course For Reading and Writing   (revised 8-8-2007) 
	Check in the boxes below all student learning outcomes to be addressed in this course:  
	Step 2 
	Acknowledge here that all outcomes checked above will appear on your departmental course syllabi no later than fall 2008. 
	Step 3 
	Identify assessments (tests, exams, assignments) that test the outcomes you checked. 
	Direct Measure 
	Indirect Measure 
	Step 4 
	Describe how the assessment information will  be used for improvement in the course. 
	Step 5 
	Describe here how you will share the information about students’ strengths and weaknesses with the department/COAS/AQIP/General Education and Assessment Committee no later than July 2009. 
	Appendix B Reporting Form-- General Education Assessment Results Due in COAS by ???? Draft 8-1-07 
	Date _______ 
	General Education Course Number and Name _________________________________ 
	List the four general education learning outcomes emphasized during the past academic year by instructors who taught this class. 
	Please complete the table below.  Describe the measure in some detail: 
	Describe the results of changes you made during the past year. 
	Examples of changes you will make based on assessment results. 
	Recommendations for improving the assessment processes. 
	CRITERIA TO ASSESS STUDENT PREPARATON FOR LIFELONG LEARNING, ETHICAL PRACTICES, DEVELOPING SUCCESSFUL CAREERS, AND EFFECTIVE CITIZENSHIP. 
	The various academic and co-curricular programs of Indiana University Northwest share a collective responsibility for offering a set of learning experiences that prepare students for lifelong learning, ethical practices, successful careers, and effective citizenship. General education will incorporate some of these experiences and the units should be prepared to address the others. 
	Each student will have learning experiences that: 
	Each student will have learning experiences that: 
	Each student will have learning experiences that: 
	Each student will have learning experiences that: 




